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PREFACE

This guidc has been developed to a2cquaint teachers
with Avon's Continuous Progress Program and to make available
to them a comprahuznsive sct of guidelines relative to the
concept of the continuous proagress and its subsequent imple-
montation.

Obviously, this decument is not intended to be a
blueprint for teacher performance; rather it establishes the
paramctors within which the operation of a highly individualized
proccss of instruction is to take place. It is a program
that recognizes not only the individuality of the child but
also of the teacher. No longer narncssed by the chains of
tradition, the tcachcr is able to bring to bear the full

capacity of hcr knowledge, imagination and professional posture.

j _
A1l inocuiries regarding Avon's Continuous
Proaress Program are to be directed to:

Dr. Horbert F. Pandiscio
Superintendent of Schools
3% Simsbury Road

Avon, Connecticut 06001
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PHILOSOPHY

The Continuous Progress Program is designed to recognize the individual
differences of children. Our plan provides a learning situation to meet these
individual differcnces. In the nongraded program rigid grade 1ines are eliminated,
enabling the child to acquire academic and social skills at his own rate of speed.
This philosophy of the continuous proaress program is based on the following

principles: -

1. Each child is an individual witn his own rate and pattern of growth
and should be evaluated as such.

2. Children should be taught at the level at which they are, regardless
of age or length of time that has been spent in school.

3. A feeling of success is essential for normal growth.

4. The child progresses from level to level with a feelina of achievement
because levels are paced to him.

5. A child should not be forced to "mark time" until some of his peers
reach his level of academic achievement or maturity; nor be required
to learn material beyond his range of ability.

6. Mo child should be forced tc repeat material that serves no useful
Tearning purpose.

. . . 5 . e q s . .
7. A pupil whose achievement apnroximates his ability has made satisfactory
progress.
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THE NATIONAL SEQUENCE OF CHAMGE IN THE SCHOOL ORGAMIZATION

1657 - First recorded, Damce School, Now Haven, Connacticut
1800's - Lancastrian or ‘ionitorial Systam in use
1836 - First graded reading text - i1iciuffey Readers

18¢3 - Graded systen in elementary schools started in Quincy, iiassachusctts

1868 - St. Louis Schools initiatcd frequent promotions and reclassifications

1870 - First attacks on the araded system

1823 - Pucblo Plan - encouraned individual oracress - each pupil following a
differentiated channel of a "multiple-track" svsten

1890 - The Zatavia Plan - snecial assistance to slow learners

1893 - Six-six Plan for schonl crganization proposed

1896 - Joan Dewey established experinental school in Chicago

1900's «~ ‘'innetka and Dalton Pians - used an inuividual tasic apprcach
Platoon or Gary Plan - a hiqhly organized departmental proaram
1942 -~ Unoradec or Continuous Puril Prooress started in [iilwaukee

1850's - *DJual Pregress Plan, Nssininc, i'zir York - Snmecialists teach math, science
music and art and one teachzr for a lona Llock of time for Tanguage arts
and sccial studies

*Team teaching, Lexington, ‘iassachusetts and ilorvali, Connecticut

*lulti-grade, ifulti~ane Plan - CGrades 1, 2, 3 and arades 4, 5, § are
placed together for instruction (Terrance, California)

1960's ~ Greater movement away from the self-contuined classroon

1963 - ongraded Primary - fivon, Connecticut

1356 - MNongraded Intermediate I - Avon, Connecticut

1967 -~ ilonaraded Intermediate II and III and Equivalent arades 7 and & - Avon,
Connecticut

1266 -~ Committee formeud to work on plans to nonsrade fwon Senicr High School -

Aven, Connecticut

- English Language Arts and liathematics became Continuous Procress Programs
- fvon Senior High School, fvon, Comnecticut




1969 - Parkway School established - Philadelphia, Pennsylvania
fdan: High Schoot - Portland, Mreuen
1970 - ilew Haven Scnool - 'fithout “alls - Chicago, I1linois

1971 - Greater Hartford Alternate Hich School - Hartford, Connecticut




A COVPARISON OF GRADFD AND CONTIHNUDUS PROGRESS STRUCTURES

GRADED STRUCTURE

1.

8.

I year of progress in subject matter seen as roughly comparable with a child's
year in school.

Each successive year of proaress seen as comparable to each part year or each
year to come,

A child's progress seen as unified: advancina consistently in all areas of
development; probably torking close to grade level in most subject areas.

Specific bodies of content as appropriate for successive grade levels and so
lebeled: subject matter packaced grade-by-grade.

~deauacy of progress determined by comparing child's attainment to coverage
deemed appropriate to the grade.

Inadequate procress made up by repeating the work of a given grade: grade
faiiure tre ultimate penalty for slow prooress.

Rapid progress provided for thorough enrichment: cncouracement of horizontal
exnansion rather than vertical advancerneznt in vork: attempt to avoid moving
to domain of next teacher.

Rather inflexible orele-te-aralc movement of punils, usually at end of year.

COLTIHUOUS PROGRESS PRNADA STRUCTURE

1.

2.

hHoyear of scheel Tife mav moan much meve or awuch less than a yzar of orogress
in subject metter.

Progress sacn as irrcoular; a child may rreoress much more raridly in one year
and ouite stovly in another.

fv child’s progress socn as not unified:  he spurts 2hcad in one areéa cf progress
an 1aos Sehind in ~thers; may be workino at three or four levels in as many
sut.jects.

Fs.lies of content secn 2s appropriate cver a wide span of years; learnings
viewe? vertically or lonzitudinally rathor than horizentally.

rdeguacy of rracress letermined by comparine child's attainment to his ability
and to lono-torm view of ultimate accomilishment esirel.

Slow pracross proviied for by permittina loncer time to do aiven blocks of work:
nc reretition, wut rocoonition of hasic lifferonces in learnine rate,

Rapid prugress provided for, both vertically and horizontally: brignt chillren
enc-urageld to move 2head renardless of the orade Teval of the werk; nn fear of
encroacnina on work of the next tcachor.

Q
ERIC exitie puril movement:  puril may shift to anothor level at almost any time:
T me trond controlling shifts en a guarter or semester basis.
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CUESTIMIS 4D WISHERS 27
VRN COUTIUNS PROVEESS PR

URIT IS A CONTIHUCUS PROCRESS PUOCRLH

It is an vimipistrative plan voicn reroves ricd ! orale Tines and liviles the
urriculum inte 12arnis- lovols,

VY HAVE T CONTIMUDUS PROAPESS PROGRAM?

The prooran dis desianad with childrent's arovith and Tearning characteristics in
mini. Eccause zach chils orsws an' learns at an indivilual rate, 0 can
rrocrcss from Tevel to level at his ovm speel. It is a methou of gearing the
instructicn to the indivilual child according to his special ncads and
ebilities. Children who T¢arn at a more rapil rate will bo able te progress
fastor throunh the curriculum,  Chiltren who need a Tonacer nerict of time to
comelete the curriculum will 5S¢ ahle to accomplish this without repeoating any
Elock of material,

MHAT DOES IT BE° 7

.o

The vior M"ara:" dis nt Toncer use), hut rethor Tovel dis usce! to Jesignate the
cnill's rlace in scaond.

VRIT IS LEVEL?

foTovel ds 2 wlock of Tearniars.  Each Tevel centains a ~roun of relates skills
and knowledaso,

FRE OTHER SURJECT UATTER FRE'S TAUAKT?

Yes, all arias of tho curriculum arc tzunnt,

PHE: DOES 0 CHILD JDVE FROT MR LeVEL TD AENTHEP?
Mhen tho skills ant matarinl of o
tn the next leval, Bis vork il

cf tests, both standar’ize! an!
chi]‘ It is ©r "e wxpocte! th

Tovel hove baen mastored, the child can move
e zvalystal by tha teachor threouch the use
act er-riode, as well as hor obscrvations nf the

¢ i1l i1l Rave ocerizds of slov and rasil
may Le o' ave nr Belne the Tuvel of seme
t the same time,

.
ta
=t

physical and montal areoth, 5o
.Ln“r children vy staprte’ schnol

A
R

T
‘1

VRAT D2/ Supe OF LCHIEVE Z0T MILL BE USED?

The tostint rrearam {ar oo toen of fven i1l b usc!, as 1«11 a5 ctic
stan/arizo! tosts selecta! by the nuisance dircetor. Toacher preparcd tests
will alse bo ~fvon,

DﬂES THE YD GO TIHUQUS PPATTESRS PROCRAT TINMGLVE CUHIVCES T TRACHIRR TETHODS
Ao TECITTINUES?

Mo, the aven Continucus Proorcss Praoran is mesic2lly on adninistrative rlan
vinich alloavs ercater floxilility ant oprorturity for th2 indivicual chil..
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VHAT ARE THE FEATURES OF THE ~¥Q: COUTINUCUS PROGNESS PROGRAM?

2. Exchchil ! is an dintivi'ual it Bis eun orote and nattern of arovwth and
shoul ! “¢ ovaluatel 2s such. ‘

£

Lo Chil'ren shoull Do taucht at the T-val at wihich thoy arc, renardless of ane
rr lonctit ef time that nes been swent in schoold.

c. A feline of succres is cssentiel for normal apmth

. The ¢hill arorrasses frowm lov: 1 te Tovel vith o feeling of achicvement
bocause the levels are race! to him,

co A opupil whose achievoment oproximates Wis anility has made satisfactory
nrLUrLss.
!

f. & ocnild should net be firced @6 ravk time until some of his pecrs reach his
Tavel of acaccnic achicvenant or maturitys; nor he reguira! to lzarn material
feveond nis ranne of ability.

g. o caill shoull! be ferced to rzzeat moterial that serves no uscful
lzarning purnos<,

he  vio failurzs; ne rramotions.,  Each chilid Leains in SEptembior ot his level of
acnievement in Jdune,

i.  Closcr and merc frecuont contact and coorcraticn 'etwzan narents anl teacher,

j.  The oromran requires greater inter-cemmunication hctwee teachers in order
te share materials and accurately cvaluatce each child.

HOVE DOES A CONTINUOUS PRCARESS PROCRNT AFFECT THE TRANSITION TO AMOTHER SCHOOL
It THE \Y°TE,?

Theo Continuous Prcrress Preonram wrill make the tronsition easicr for the student.
He will start work in the ner school at the level he left off the previocus Junc.
Teachars i1l have a complete rocori of his rrooress,

WOULD THE COUTINUOUS PROCRESS PROCRN . CHAMGE THE PRCSELT BDEPARTIERTALIZATION
PROGRAIT Tit THE UPPER LEIVELS?

Ho!  The tie orograms wuld ceormrlement dach other, This combinaticn would
result in tetter craanization ans mals it pessible for teachers to become more
effective,

ERIC
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TESCHER TIVOLVEVENT I¥ THE fVQOH NONERADEDR PROGRA!

Te become an intearal part of the teachine staff of the fvon Continuocus Progress
Proaram one rust fully subscrite tc the shilesophy on which the procoram is based.

1. [fter luc consultation with the teachers invelve !, anv pupil may be changed
fror one classroam to ancther <urins the school vear at  the discreticn of the
administraticn,

2. If the rhysical sizc of the classroom woulsl adcauately accommoJate morc children,
tié teacher must villinnly accert the children who have proaraossed to the Tevel
tauoint in that classroor.

3. An inter-chanca of toxts, toaching aids, ant surplies botween teachers is essen-
tial if the lLest advantage is to be macde of instructional materials.

4. Each teacher must become thorouchly familiar with all phases of the testing,
evaluaticn, and record keepinc of each chilu and must constantly refer to this
material wien consilering lovel placement,

5. Frequznt staff consultation at any an? all levels must be cngaced in for the
exchance of ideas ang the <discussion of mutual nroGlems.

€. Each teachcr must undertake a thorouah ant meticulous recording of information
pertinent tc the chill's proaress.

7. Tcachers must rossess a thoroudh understanlint of the zims of the pronram and
their roles as educators in Avon,

8. Teacher involvement in all arcas of the school program, e.q., P. T. A., Study
Groups, etc., is essential to the success of tie nrogram.

9. Coonzration Letucen teachers as to duty and extra-curricular activities is
imperative.

10. It is the respcnsiri1itv of the staff membaors to keep abreast of research ana
develornment of tne CLnL1nunus Prcaress Proaran concept nationally. Professional
muuer1als will be nrovi.:

11. Teachers must be willing to adant to the scmevhat less formal structure.

12. There nust be a willinoness on the part of tho teacher to communicate to the
rarent any aswect of the prooran,

13. The success cf the pronram is, as always, 'irectly prorortional to the guality
of thc teachinn accomplished Ly the classroom tcacher.




PHILOSTPHY NF THE EVGLISH ARTS DEPTRTUENT
AVOIT PUBLIC SCHAOLS

At the corz of the K-12 Lantuaae /rts program of the Avon Public Schools
is the lancuame ftself -- Enolish. The curriculum is desitned to teach students
the manner i wivich the landuaze has ‘levelore’, s used and may change in all of
its many facute: speaking, writing, reacding, literature and crammar. N1 of
these are inter-relatod and unificd: commosition is oral as well as written, the
enjoyment of literature lerends on ti2 ability to real, a knouleldae of the structure
of English can strengthen cnjovment of literature and lozical develepment of ileas
in composition. the skill and art of oral readine lea! to share! enjeoyment.

A R=12 curriculum is a scouential rrescntation of these skills and
concents to bz taucht. The materials of lancuasne stusy -- the specific litcerature,
manuals, workbocks -- should, in rost casas, be those with which the teacher and
the chillren are most comfortablce. !hen school adoption of material is made, it is
because that material most closely adarts to tha scquence and goals af our oun

curriculum.




151 OF EVGLISE ARTS CURRICULUC AR LEVEL TESTS

I. Use of the curriculum nuilec.

Skills at each level are shecific.

B. At carly levels, skills are introcuced only; thcy are taught more thorouchly
au lator levels.
C. ‘astery of all skills Lv all chillren is not rossitle.
D. Tsachars nust use JuJﬂmcnt ubout
1. ‘tliiich younasters should master all skills.
2. Ynich yocunnsters should mastcr only the most btasic skills.
3. lmich younmstors should be cxposes to skills at any aiven level without

Leinn forced to master the skills completeoly.
E. ‘luch of thz termincloqy (tvchn1c=1) is for teacher use, not for student
mactery,
F. Stills at a1l Tlevels overlan,
1. Reading and spellin: skills are similar at most levels.
2. Phonemic skills in grammar arc identical with those in reading and
spelling,
3. Tany of the composition skills arc identical with those beinag tauaht on
thz same level in reading: e.a., the teaching of main ileas, seauence.
G. The took is only an instrument for implementing the skills and cencepts in
the curriculum quide; the text is not the curriculum.

II. Use of level tests.

fi. The tests are to Le used gniy as Jiannostic instruments:
1. To determine a punil' S sp specific vcaliness at a given level.
" 2. To aetermine those arcas of 1nstcht1on vhere teachers micht want/need
to restructure instructicn,
B. The tests arz not to be usz! for the purpose of passinn or failing a
<tudent.
1. Students move from one laval to the next vhen thev have completeld the
work to thz best eof their ability.
2. Teacher judgment and nrevious reccrds are of jreat importance.
C. Tests may be given in sepzrate parts, threughout the level, as particular
skills or concerts ars learned,
D. In the early Tavels (or at later leve 1s with the very slnw student) tests,
or parts of tests mry very well 2 aiven crally and 1nd1v1quu11y

I1I1I. Phasing in the Senicr Hi~h Scheol,

N.. Students have the right to pursue subjects at varicus phases pf academic
¢ifficulty.
1. Student himself selects phase.
Phase may he changed -- at option of student or teacner -- through
first half of First marking peariod of any semester.
. Fhasing ~1lows students to Ye successtul i s ~cudenic pursuits.
eseriptive Statemaont of Phases
Phase 4-Courses at t 1is level are designed to help stuldents vho are
serijously deficient in tasic skills and neeu considerable personal
assistance. (Classes will purposely Le kent simall so that individual
attention can be provided.)

2.
3
Dos
1.
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Phaso 5-Courses at this level are lesigned to heln students vho are
somarmat aeficient in basic skills and wig still rrofit from acdditional
aclp with thosa skills,

Phase €-Courses at this Toval are desianed for students vic command
basic skills, vwho are capahle of a degree of indapendent study, and who
cesire  tu rursuc a stuly in depth.

Phase 7-Courcas at this lavel are desimnad for students whe 20sscss
consi.orable intellaectual maturity particularly in the areas of con-
ceptual and anlvtical reasoning, whe possess sufficient bockground and
motivation in an area t pursue it in considerable depth, and who
possess sufficiont emotional siahility to perforn under stress.

oy

Vairihting

Crale Phase 7 Paase € Phesce 5 Phase =
/ 7 £ J 1
B € 5 < 3
z 5 3 2
> ‘ 3 2 1

IV, Princicles of Ennlish /wrts instructicn.
ocurriculum otiide is an dindicator.
nildren are infivicduals and Tezren differently.

it
B.
C.
D.
E

ERIC
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nroqram must remain flexitle.
vicaknesses Jdo not have to be eliminateu hefore a studant changes level,
skills arc re-taught cor reinforcal at higher levels -- through all

aquivalent grade lavels.
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PHILOSQPHY OF THE LAHMGUAGE ARTS DEPARTIENT OF.AVON HIGH SCHOOL

\

The primary objective of the High School Language -Arts program is to make
the student as proficient as his capabilities allow in all facets of cormunication
vhich arc lanquace oriented. A variety of courses is offered, at scveral levels of
pace and depth, from which the student may choose a phase appropriate to his interest,
ability, or intellectual curiosity.

gasic concepts of comnunication Tecading to oparable proficiencies in
Language Arts experience are presented in five required courses: *vocabulary and
idiom, composition (2), speech, and types of literature. Several elective semester
coursas are offered from which the student rust choose at least three, but may
choose as many and as varied an assortment as suits his individual needs or desires.

Concurrent writh the nrimary oi:jective as stated is the conviction that
the student shiould he accerted at his laevel of achievewent and should be led to a
level somerrnat bLetter. thatever progress e makes, according to his abilities, will

be the basis for the evaluation of his werk.

*Level 28 - Composition A
Level 29 - Types of Literature
Level 30 - Language

o Level 31 - Composition B

E!Egg;LeveT 32

Speech
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LEVEL 28: Composition A

I. Objectives and Philosophy

"'riting is a difficult skill which is neither iniherited nor mystica11y
acquired through spaémodic fnspiration. It can be taudht once confidence and desire
have bcen instilied. In é fEee atnospnere which encourages honesty and originality,
students of Level 28 discover and practice communicating id=as with clarity.

The tcacher aids the student by making him aware of thc following writing
process. First, since the most cffective writing arises from subjects well known
to the writer, the student is encouraged to nrolie within himself and to observe with
greater sensitivity that which surrounds him. Secondly, the studznt is taught that
communication is the transfer of an idca from one nerson to another. He must con-
sider, therefore, not only tic total nature of his subject but also‘the nature of
h1§ audience (or reader). Thirdly, hc is shown the effectiveness of specific,
accurate, and sensitivé dstaifs which stimulate interest and understanding in the
readcr. Fourtily, he realizes the agony as well as the individual satisfaction and
confidence of writing ithout being taught by simply attacking his oun ideas and
feelinas with words. Finally, he is tauaqht te be critical of his own writina and
the writinc of others, desbitc impendine pain, to re-think and re-write until h=
can confidently say that the work s a true an¢ complete exnression of his idea.

Stinulation of confidence in each student is a sianificant key to success
in creating a desir2 to communicate effectively. If each student feels sure of the
worth of his oun ideas he will desire to communicate. In the very beginning it is
essential that the teacher honést1y find something of worth in each student's paper
(no matter how hard or long he mav iiave to look to find it!) Then, on this positive
note, suggest a few (the major) ways in which the student miaht improve the communi-
cation of his ideas. Explain in the very keginning that each student's grade will
be based on his own improvement, thcn with each succeeding paper evaluate in personal
conference and :ritten comments hov. well the student is improving the previously

ERIC
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noted errors. As the chila improves, continue to point out additional areas which
need improvement. At first the teacher must continually remember not only to 1nsp1nf
confidence, but also to control his own desire to mark or note all errors. If the ~
student feels suffocuted by his ristakes he will lose both his confidence and his

desire to improve as well as his confidenice in the fact that he can improve.
II1. Tliethod

Effective and creative comnositional skills are not taught as much as they
are learncd. The student realizes these skills for himself simply bv writing. The
teacher i1l find, however, that e can aid the student in the realization of these
skills by doing such things as initially writing a group composition with the students
on the board, by talking with them individually while they are in the process of
writing (rather than waiting for the paper to be completed), by reading examples to
them, by reaquiring the students to keep response loas, by encouraging and requiring
outside reading, and by making writing assianments short and stimulating.

The studont's eyn-for criticism can be developed by publishing,* by
discussing papers vieued on the opanue projector, and by peer aroup evaluation of
vork, OFften students are ncot as discouraged or as reluctant to defend themselves to
peers as tney might be with the teacuer., froup werk should alwavs involve construc-

tive criticism and not ridicule which can totally destroy confidence.

Folders: Student's compositions, numiorad or dated, are kept in manila folders. It
is advisanle to have a "working foider" for day-to-day use in class and a permanent

folder in which comnploted paners can be kept. These permanent folders are a record

of the student's proqgress -hich the teacher and the student should use at the end of
the term in evaluating nis nrogress in the course ih order that a grade may be

determineu. Permanent folders should not he reomoved from the class under any circum-

stances. ‘llorking folders, hoviever, may Le occasionally taken home altnough maximum

O _ee attached Evaluation Form for Publishing

RIC
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use of class time should be encouraged so that you and the student are continually
working together. Also you are more likely to be grading work with which he has had
no outside help if the paper has not left the rcom. Permanent folders contain the
student's most representative work should be passed on at the end of the term to the

central department file where thay vill be available to subseauent teachers.

Croup !'ritina: 'riting the first composition together on the Loard can be a valuable

technique when teaching detail, discovering or limiting a subject, and patterning
details and writing leads. The class should choose a gencral subject. The entire
class becomes involved in suggesting and listing details. then the subject is ex-
nausted, details arc evaluated and made more specific. Related groups of details are
then made; nossihilities for topics are explered; and lead sentences are suggested
and developed. The teagher may at this point choose to have eacn student complete

nis ovn comnasition which may be usad for diagnostic evaluation.

Conferecnces: Individual conforences are the bacxbone of thé writing course. The
teacher would be vwise to place his disk in the back of the room where the students
can feel frec tc com2 during class to speak ':ith the teacher about what he is writing.
Even more effective, is the conforence held quictly at the student's desk so that
the teacher is the only one moving around. Also students should not end up spending
half the pericd standina in 2 line at the desk, if he is at his seat waiting for you
he often used this time to thinik about his proLlem and solves it alone. Conferences
should usually e short and direct; thzy should encourage the student to suggest and
select the best pussihble solution to his problem. !Yords should not be put in his
mouth. (The teacher will, through the experience of writing himself and conferring
with students, develop insioht into both the general and the specific problems of

vriting. )

Response Logs: *See attached explanation which is given to students

[:RJ}:S important that the student develop a certain freedom in his writing. This can

IToxt Provided by ERI
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be aided by the kecping of a response loa, a separate notebook written in daily as

described in Hooked on Books. Tne student should know that this vwriting is private:
it will only be read if he requcsts the teacher to do so. Several pages a weék
siould be required and checked (if not actually read) by the ceacher. Several
tecnniques may be used to insure the nrivacy of journals: Generally, it is unwise
to read "Do not read" on outside cover of the response log for the words promote
curiousity. Encourage students to indicate on each entry hovw they wish for you to
handle the conteht, for example: "Do not read", "Read andkComment“, "Read and
Destroy", (often when material is very personal the student will perfer that it be
torn out of the journal in order to avoid it falling into other hands.) The teacher
should never read entries which he has told the student he will nct read. Often, once
the student s secure in his trust of the teacher, he will stop marking "Don't Read".
The followina is an exnlanation of the response log which snould be given to each

student ‘iien the term oprens:
RESPOMSE LOG
Ideally you should vwite one page per day: Discipline and consistency are key to

your continuino understanding of yoursalf and your ability to express your actual

feelings.

PURPOSE: 1. To increase scif-awareness
2. To increase cne's avwareness of this environment
3. To provide and explore subjects and stimuli within environment
4. To focus attention upcn snecific, concrete and sensorial detail
HOTE: Respcnse 199s are intendad to free you from inhabitions. Therefore, vou
should exnlore a variety of forms, styles, and languages.

FEKXK You should RESPOD not rencort - SHO' MOT TELL. UGramatize and avoid diary-

like entrics. Do not simply explain each niay in a ballgame, for example,

but explain and describe how ycu felt and why hefore, during, and after

eacn play.
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THIMNGS TO RESPOMS TC: Pcople, iueas, T.V., movies, nevispapers, radio, English Class,
misic, dramna, books; words, scasons; in general, respond to
and obscrve relations betwoen 1iterature, lannuage, and
culiure.

**** Fael frea to use your resconse log for axperimentation in any form -- now is

the time to try poetry, short stories, songs, dialogue, etc.

Publisiing: Accomplisnes several objectives. It involves students in a dialogue of
criticism which promotes understanding of their owun compositional skills by ohserving
the work of their peers. Since it is knovn that work will be analyzed by classmates,
it provides incentive to he mure precise and careful in nreparing work.

To arrive at nublishing of student work the following procedure is
suggested. Students are given a short theme assignment on either a subject related
to outside reading or a tonic of their own choice. Class time is spent in Tistiny
details; making patterns, and writing leads, rough cories and re-written copies.
Students vwrite the final coov on a ditto master (without attaching names) and turn
this into the teacher befrre schocl. During frec time the teachier can run off five
or six copies of each ditto. The class is divided the folloving day into groups
containing four or five students. By prearranged grouping, the teacher can select
those students who vill work well together. Avoid continuous homogeneous grouping
of phases, nowever, as the mixed phase groups are often more interasting once "the
ice is trofezn."

In class each group veczives four or five sets of compositions »lus an
evaluation sheet (ser attached). Each student reads each of the four or five com-
positions to himsalt, then the oroun discusses it and completes an evaluation.
Yriting directly on the composition is not encouraned. At the end of the class, the
evaluation sheet is stanled to the composition and turned in to the teacher.

The teacher then reviews napers Lefore the next class session and attaches
extra comments if necessarv. The napers are then returned to the student and

Q
[ERJf:d in their foldars.

Aruitoxt provided by Eic:
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The same evaluation process also can be continued on a one to one hasis in
which not only the student vriting is evaluated, but alsc the accuracy of the
evaluation is discusszd anu evaluated. In this case the student's evaluation

receives a grada for tho denrcs of cxcollance with which the cvaluation s completed.
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EVALUATION FORM FCR PUBLISHING EVALUATCR

AUTHOR ALD
PUTDER OF COMPOSITION

1. Read entire paper. Is the author's thesis idea clearly stated/or developed?
that is it?

2. Dcos title express general idea of paper? If not, sucqest a title that would:

3. Does the lead sentence and paraaraph communicate the idea of the paper?

Is this statement smooth and does it lead smoothlv into the follo:ing statement
or paraaraph?

If not, re-vrite the lead:

4. Do all sentences in each paragrapi relate to the specific paragraph idea?

WMhich does not?  (Identify paragraph and sentences):

5. Do all sentences in each paracrarh relate to the central topic or idea?

(Identify those which do not):

6. Does each sentence contain qood snecific detail which supports the specific
idea of the paraarapn?

lthich details are most offectirve?

Suggest vhich details might have been more vivid or specific:

7. Does the essay have a good conclusion? If 30, tvhy is it cood? If no, urite
or re-vurite one, as the case may bhe:

8. Is idea sheet adequately prepared? (Details, topic, pattern, conclusion) Is
topic suitable? (Too narrow, broad, bevond cxperience)
Does the autnor follow the pattern set ferth in the idea sheet?
O
[:R\}:Jo you think that this is the most effective pattern for this work? If not,
S uggest another pattern:
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b

Reading excerpts from books and discussing movies and magazine articles can serve as

as outside stimulation for writina. The teacher should always be searching for
materials that can provide ideas, and also can be used to illustrate how an idea is
comnunicated (e.g. !hat are the details? How are they manipulated?)

The teacher should write along with his students. This wiil remove the teacher's

"halo" perhaps, but it wil1 help the teacher to understand the problems in writing as

well as aive him a botter rapport with his class.

SUGGESTED BEGTIMNING LESSOI PLAH

The folloving is an effactive wav to introduce the student to the process
of writing. Since it helps to infroduce the teacher and his personality to the
students as well as to familiarize the students with each other, it is particularly

effective at the outset of level 28,

First day: The teacher talks about the seven steps of writing as outlined in A

'riter Teaches Yriting (just introduce, don't ao into too much depth). The class

begins a composition toaether on the hoard. They choose a topic with which they
are all familiar ("school™ is a qood one). Threy then becin to 1ist details (the
teacher on the board - the students on paper). Details will be slow in coming and

qgeneral at first.

Second day: Continue with Tist - illustrate the difference betveen specific detail

and aeneral - encourane more snecifics (1ist should include well over 100 details).

Third day: @2egin orouning related details. Indicate by the number and groups of

details that the subject is too broad. I11luctrate how to limit.

Fourth day: Explzin patterninoe of details. Have students select three groups of

related details and make patterns for eaci.

Fifth day: Have students select one of three groups of details that they would like

O to write on. Have them make several more patterns and choose the best.
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Sixth day: Explain the importance and object of the lTead. Have students write ten

for Jheir subject. Evaluate them with students.,  Choose the best.

Seventh day: Beain with rouah copy.

Eighth day: Talk about re-writing -- re~thinking. Re-write.

Hintir and Tenth day: (depending on arount of time class takes) Re-write and do

final coby. Hand in o teacher with final copy stapled to all preliminary work.

ceginning imnadiat2lv with a nev compesition based on the attached five varagraph
sheet vihvich empioys the same process. Have students vork incdividually on their own
tonics (such as a place, nersen, or subject which they know well). Have then do an
exhaustive number of the details and meet in groups to evaluate specificity of

detaiis.
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FIVE PARAGRAPH COMPOSITION

One of the most important skf]is you can learn in high school is that of
organizing your ideas and writina them down on paper. Many people never master this
skill and. as a result, always find it difficult to express their ideas when called
upon tc do so. If you can master this skill now, it will benefit you in two vays.
First, it vi1] enatle you to net hetter grades in all your writing work in high
school. Second, it will be an asset to you in any line of work you choose after

qraduation.

I. GENMERAL PROCEDURE FOPR COI'STRUCTING FIVE PARAGRAPH COMPOSITIO!N:
A. CGeneral Outline
1. Title - creates interest and suggests topic and attitude

2. Lead Paragraph {(Introduction)

A. Topic Sentence - establishes topic, attitude, time, place, point of
vier. Topic - should be interesting, worthwnile, enticing, etc.
- should be limited to specific topic, don't generaiize
- brainstorm topic completely, come up with the most
suitatle and interesting details. Be Specific and
Vivid . . . reader should experience not just read.

1. Underline topic santence
2. Circle the key work
Three ideas which support the topic sentence and explain the key

word. These three ideas will become the tonic sentences of paragraph
iI, III, and 1V respectively. (Mumber three ideas)

(W]

3. Second Paracraph

A. Topic Sentence using first supporting detail in paragraph I. (Circle
the kev word)

B. Develor the naragraph using two or three supporting details.
(Examples, explanations, ouotes, etc.)

C. End ghe paragraph with sentence containing a linking word. (Box the
Link

4, Third Paragrabn

A. Topic statement using second supporting detail from first paragraph
and clearly linking with the Tinking word in sentence above.

[}RJ}:‘ Continue same procedure as paragraph 2 for paragraph 3 and 4.
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Fifth Paracraph (Conclusion)

A. Topic senterce wnich restatas the topic sentence in paraagraph I.

B. Develop paragraph using topic sentences from paragraph II, III, IV,

IT. TRAMNSITIOMAL DEVICES:

A.

B.

Devices -

1.

[a]
[

Refer to the preceding paraaraph by
A. Repeatina the last idea in the preceding paragraph vord for word
B. Repeating one or more important words from the preceding paraqraph

Use a connective or linking expression

Connectives and Linking expressions

1.

To add to an idea use one of the following connectives:

acain Tikewise also
and furthermore in like manner
noreover too in the same fashion

in adaition

To limit or contradict an idea, use on2 of the following connectives:

but on the other hand on-the contrary
hovever neverthelcss otheruise
yet

To show time or place arrangement, usc one of the following connectives:

at the npres2nt {ime at the same time first

second ir. tne first nlace later
meanyhile finally sooner or later
initially eveprtually at this point

To Tead into vour concluding paragrach, use ore of the following:

as a result hence in summary
as I have illustrated conseauently in conclusion
as the above reason indicates

ITI. DIFFEREHT "ETHODS OF DEVELOPIiR A PARAGRATH (SHOULD USE ALL)

Mmoo >

ERIC

Aruitoxt provided by Eic:

By using an outline of facts

Shovrinn concrete examnles

By telling an incident or anecdote (A storv for the purpose of illustration)
By comparing twe people, or subjacts

By contrasting two people, two ideas, or two objects

By usirg an arqument

By definition



!
o
w

'

ITI. Phasing

Taking into consideration his maturity and akility, the student is taugnt
as an individual. The teacher works with the 'writing problems of each student
rather than the class as a vinle - this is possible tihrough individual conferences.
Consequently, it is difficult to generalize course reguirements according to phase.

Mevertheless, phase 6 and 7 should be required to write more in journals
and do more outside reading (all phases should read one book a month). Also, more
difficult expository writing assignments may be required of them. On the other hand,
the lover phases should only be required to read as much outside as they are able.
Their vriting assignments should be short with emphasis on detail and unity through

descriptive, narrative and expository paraoraphs.

IV. iiaterials
There are no special materials for this course. The teacher should be

familiar with A liriter Teaches “viting, (Vlurray). He should also read and write on

nis own and tring to class those materials he discovers which may be helnful to the

student.

V. Grading Papers

Papers are araded by means of written and oral comments. Letter grades are
not used on papers. The teachers should indicate to the student vhether or not
successfui proaress has been made through written and verbal comments.

Grading final course grade: Each student should be graded according to the
progress he makes in his writing - taking into consideration of course the phase and
ability of the student. This is done by takina the student's foider and noting
prograss made from the first assignments to the last assignment. D's and F's would
be given to only those who have noted no progress and/or those who have failed to
do assignments. C would indicate average work for ability and virtually no notable

progress. A and 8 would indicate definite proaress and deqree of excellence.
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LEVEL 28: COUPOSITION A
STUDENT GUIDE SHEET PHASE &

ITI.

Iv.

A1l studcents avre reaguired to koce a response loa and do outside reading for in
class critical essay.

A.

Respons2 Loq

1. Ccund notebock, Tined papcr

2. Uritten in weekly - at Jeast t'o paces a week

3. Resnonse 1og is private - quantity will be checked and vriting will only
he read at the students request.

Nutside reading

1. One book 2 mcnth, approved by teacher
2. Checked 0 class by means of critical essay

Students will be taught thz process of writing.

Mmoo

dov to choose a subject and specific topic

Valuce o7 specific detail

Heur to compose lead sentence and naragvaph

liow to pattern details ard paragraphs

How to write paragraphs keening audience in mind

Unity of idea

1.
2. Coherence of stylc

How to re~think and evaluate work

Uriting assignments vill be short and donc in class.

A.

Subjects will usually be chosen by students - simple conc"et, descriptive
and cxpesitory subjects.

ATl writing must be handed in to teacher with final copy, in ink, stapled
to all praliainary vork.

Instructicn 1111 be individualizad and grades will be btased on individual improve-
ment and work naiits.

A.

r
e

Teachar vill meat with individuals to help with particular writing problems.

Grades 1111 vary from A tc F dependina on how well the teacher feels the

student has arasped the writing process, applied it to his own work and

imoroved accordinaly.

1. Dor F indicated failure tc complete minimal recuirements of the course
and no improvement in writing.

2. C indicates that course recuirements have been met but that student has
not improved writing to acceotah1u dearee.

3. A and b indicate well defined improvement and excellence.
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LEVEL 28: COIPOSITION A
STUDENT GUIDE SHEET PHASE &

I.

I1.

ITI.

IV.

AT students are rcauired to keep A respoanse log and do outside rcading for in
class critical essavs.

A. Response Log

1. DBound iotebook, Tined paper

2. ‘witten in weekly - at Teast two paccs a week

3. Posponse log is private - quantity will be checked and writing will be
read only at thz students reguest.

B. Outside reading

1. One book a month, anprovad by teacher
2. Checkad in class hy means of critical a2ssay

Students «ill be taugiit the rrocass of vritina

A. Howr to choose a subject and spccific topic

. Value of specific detail

. oy to compnse lead sentence and paraaraph

Howr to pattern details and paraqrapns

. hHow to urite paragrapis keepina audience in mind

OO

1. Unity of ideca
2. Concrence of style

F. How to re-think and cvaluate work
Uriting assianments will be short and done in class.

A. Good detail and insight into subjects is expected to be prescnted with
clarity in axnository assianments.

1. Students of phase 5 should work beyond the concrete and comnunicate some
aistract ideas.

2. Detail snhould ke patterncd for greatest effect and clarity.

B. A1l writing used to przparc composition must be stapled and handed in to
teacher uitn final copy, in irk, stapled to the top.

Instruction will be individualized and grades will be based on individual improve-
ment and work habits.

A. Teacher wiil meet with individuals while writing to neln with particular
writing problems.

B. Grades will vary from A te F depending on how well the teacher feels the
student has graspcd the writing process, applied it to his own work and
impraoved accordingly.

1. D or F indicated failure to complete minimal requirements of the course
and no improvement in writina.

2. C indicates that course requirements have been meet but that student has
not improved writing to acceptable dearee.

3. A and P indicate vell defined improvement and excellence.



LEVEL 28: COMPOSITION A
STUDENT CUIGE SHEET: PHASE 6

IT.

III.

Iv.

A1l students are recuired to keep a response 1og and do outside reading for in
class critical essays.

A. Response Lon

1. Bound notebook, 1ined paper

2. Yritten in weekly - at least three pages

3. Response log is private - quantity will be checked and writing will
be read only at the students request

B. Outside reading

1. Two books a month, approved by teacher
2. Checked in class by means of written critical essay

Students will be taumht the process of writing.

A. How to choose a subject and specific topic

B. VYalue of specific detail

C. How to compose lead sentence and paragraph

G. How to pattern details and paracraphs

E. How to write paragraphs keepinrg audience in mine

1. Unity of idea
2. Coherence of stvle

F. How to re-think and evaluate work

A minimum of grammatical errors and good command of the writing process would
be evidenced in expository writing assignments done in class.

A. Phase 6 students are expected to present meaningful subjects in de th by
erploying good details and smooth organizational methods.

B. A1l writing must be handed in to teacher with final copy, in ink, stapled
to all preiiminary work,

Instruction will hbe individualized and grades will Le based on individual im-
provement and work hahits.

A. Teacher will meet with individuals to help with particu]ak writing problems.

R. Grades will vary from A to F depending on how well the teacher feels the
student has grasped the writing process, applied it to his own work and
improved accordingly.

1. D or F indicates failure to complete minimal requirements of the course
and no improvement in writing.

2. C indicates that course requirements have been met but that student
has improved to an acceptable degree.

3. A and B indicate well defined improvement and excellence.
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LEVEL 28: COHPOSITION A
STUDERT GUIDE SHEET: PHASE 7

IT.

ITT.

V.

Al1 students are required to keep a response lTog and do outside reading for in
class critical essays.

A. Response Loq

1. Bcund notebook, Tined paper

2. Uritten in weekly ~ at least three pages

3. Response Log is private - quantity will be checked and writing will only
be read at the students request.

B. Qutside reading

1. Two books a month, approved by teacher
2. Ciiecked in class by means of critical essay

Students will be taunht the nrocess of writing.

How to choose a subject and specific topic

Vaiue of specific detail

How to compose lead sentence and paragraph

Hov to pattern details and paragrarhs

How to write paragraphs keeping audience in mind

Mmoo wX>

1. Unity of idec
2. Coherence of style

F. How to re-think and evaluate work.

No grammatical errors and good command of the writing process should be
evidenced in expository writing assignments done in class.

A. Phase 7 students are expected to show originality of subject and presenta-
tion.

B. Detail should be especially good and command of the English language
excellent.

C. A1 writing must be handed in to teacher with final copy, in ink, stapled
to all preliminary work.

Instruction will be individualized and grades will be based on improvement and
work habits.

A. Teacher will meet with individuals to help with particular writing problems.

B. Grades will vary from A to F depending on how well the teacher feels the
student has grasped the writing process, opplied it to his oun work and
improved accordingly.

1. D or F indicates failure to complete minimal requirements of thz course
and no improvement in writing.

2. C indicates that course requirements have been met but that student has
not improved writing to an acceptable degree.

1. A and B indicate well defined improvement and excellence.
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INDIVIDUAL STUDEHT RECORD SHEET FOR WRITING

Techaical Errors

cCoocx>

TTm

Spelling errors
Run-on sentences
Unintentional sentence fragments

i .

Punctuation errors: 1.
(Specify) 2.
3.
4.
Yodification errors
Other errors: 1.
(Specify) 2.
3.
4,

Clarity of Expression

A.

Diction

1. Precision {srecific as opposed
to generic word, especially
rouns and verbs)

2. Effectiveness (appeal to senses
and emotions

3. Use of synonyms (to avoid
repatition)

Unity (A1l sentences in the
paragraph relate to a single central
topic or idea)

Ccherence (Smootnh flow of sentences
through varied sentence heainnings
which show time, space, and/or cause
-effect relationships) by means of:

1. Pronouns and pronominal
acdjeciives

2. Simple connectives--e.q., thus,
hence, besides, etc.

3. Introductory phrases and
clauses {e.g. in this way,
having finished this)

Emphasis (Central idea is clearly
stated and developed-supporting
material does not "get in the way"

Use of specifics
1. Absence of unsupported
generalities
2. Uses well chosen specifics
(i.e., appropriate and effective)
3. Places specifics in order
(e.g., time, space, appeal,
size, importance)

i

I




III.

Content and Style

A.

Choice of suitable topic (avoids
topics that are too narrow, too
wide, or beyond his experience)

Choice of suitable title (based
on purpose and content)

Uses meaninaful sentence fragments
(indicated with an asterisk* to
demonstrate his awareness)

Varies sentence length functionally
(depending upon content)

Develops quality lead (suitable
to scope, purpose, and audience)

Varied placement ot topic sentence

Uses well chosen conclusion
(wnere needed)
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COVMENT SHLCET LEVEL 28

Date: Date:
Assignment: Assignment:
Date: Date:
Assicnment: Assignment:
Late: Date:
Assignment: Assignment:
Date: Date:
Assignmont: Assignment:
Date: Date:
Assignment:- Assiagnment:
Date: Date:
Assignment: Assiarment:
Date: Date:
Assignment: Assignment:
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.EVEL TEST
COMPOSITION LEVEL 28

DIRECTIONS: Attachad to this sheet are twoc sample compositions written on the same
general topic by two different students--twin sisters. You are to write a compara-
tive evaluation of these two papers on any one of the following points:

a) Is the topic well chosen? Does the writer have adequate knowledge?

b) Is the exposition well organized?

c) Are the ideas well developed? (use of specifics)

d) Are the individual words and sentences clear and appropriate?

The purpose of this test is partially to examine your ability to
analyze the quality of written compcsition but chiefly to test your ability to
write high quality compositions. Since your grade on this paper and for the entire
course will be based upon personal improvement in the skills areas emphasized, it
is imperative that you perform to the best of your ability on this paper.

Test conditions and requirements will be adhered to while you are in
the room working on this paper--Talking is not allowed:

You may make full use of the dictionaries in the room. Please leave
them wnere they will be available to others as required.

No work done in writing this paper is to be discarded. Staple all
papers to the final draft before turning the compieted paper in.

WHEM YOU FINISH, place the final draft on top, followed by all notes,
drafts, and lists, followed by the examination assignment sheet. Staple papers in

upper left hand corner and place in backet for ycur respective period.
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WHAT ARE TUINS?

Twins are two children born to the same mother at the same time. Twins
are born in about one out of every eight hirths. By listening to the heart beats,
a doctor can tell whether more than one child is going to be born.

Identical twins develop from the same egg cell. The cell separates
when it grows, and the twins are always the same sex. Identical twins usually look
very much alike. Occasionally thev have the same characteristics reversed, left to
right. This is because the eqg splits after it develops left and right-sidedness.

Fraternal twins can be any combination: two bovs, two girls, or one of
each. They »re no more alike than any other brother and sister. This is because
they grow from two separate egg cells.

WUhen identical twins are born joined together at the head, hip, chest,
or abdomen, they are called Siamese twins. Modern surgery has been able to separate
some of tham soon after birth. If the twins share a vital organ, however, an opera-
tion can seldom bhe oerformed successfully.

Studies have shoun that identical twins have closer results than fraternal
twins on IQ tests--even when the identical twins are raised apart from each other.

It seems that heredity can be more powerful than environment.
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DOUBLE TROUBLE

Being born a twin means right from the beginning you're special. But
being special can mean having special problems.

For one thing, you have a built in competitor. Whatever you do you're
always being compared viith your twin trother or sister. Teachers compare your
grades in class, and parents do the same thing when you get home. That sort of
competition isn't gooud all the time. My twin sister and I know it's easier to
match bad grades than to match A's.

People also expect you to act alike. You are supposed toc belong to the
same clubs, have the same friends, do the same things. I wanted to learn how to
play the piano, and my sister didn't. But we both had to take lessoins; we even
had to play duets. Finally it became too hard for my twin and we both quit.

Dressing alike creates more problems. If I want to wear my plaid jumper
and b]ue;blouse, and my twin's matching outfit js in the laundry, we both have to
wear something else. Since we seldom 1ike the same clothing, shopping is difficult
too. Now we just let mother pick clothes for us.

It all adds up to this: if you're a twin, no one ever thinks of you
alone. You are never just one person. Instead, you're 1ike one glove or one

shoe--incomplete in everyone's eyes unless you've with your twin.
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LEVEL 29: TYPES OF LITERATURE
I. Objectives and Philosophy

Types of Literature js based on the theory that understanding literature

in general should precede the in-depth study of any one type of literature. The
types to be considered include: the novel, the short story, poetry, drama and non-
fiction (including biography). |

The course explores the main aspects of each type e.g., setting, charac-
terization, plot, theme, tone, point of view and style. Thus, Level 29 is a course
in form. Each genre is introduced with emphasis on its distinguishing characteris-

tics (i.e., what makes a novel, a novel; a poem,a poem etc.).

II. Procedure
The student reads as much as possible within each form, according to
his individual reading ability. Since abilities and literary interests differ,
teachers should use a variety of materials and assign reading according to phase.
The genres may be taught in any pattern, based on book availability and
teacher perference. The teaching of the course may be made flexibie and enhanced
by applying various combinations, for instance:
1. A teacher may teach all five types successively during the semester.
2. A teacher may teach two or three of the five types both marking
periods during a semester exchanging students at mid-semester with
another teacher who will be teaching the alternate types in the same
program.
3. Mon-fiction may be inzluded in Level 28 and Level 31, and the remain-
ing four genres may be taught as "mini" courses during the semester.

(The approach in #2 (above) might be here applied.)

4. The utilization of particular intrests and talents of teachers within
or guests from outside the department may be esncouraged.

5. The possibility of independent study within the course may (at the
option of the teacher) be available to the students.

ITI. Method

O

Suggestions for teaching each gonre:
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NOVEL

1. One novel may be read by the class and discussed. If a teacher wishes, he
may designate reading each night to insure completion of the book., (Dis-
cussion should specifically illustrate the author's treatment of plot,
setting etc.)

2. Students may choose from a variety of novels selected by the teacher. For
each novel, study questions may be prepared and discussed. While one group
is discussing what they have read, other groups may be reading or preparing
questions or writing related essays.

3. The above suggestions may be combined.

SHORT STORY

A variety of short stories should be read by the class and discussed. Groups or
individuals may branch off and read other stories. They may be asked to compare
what they have read with different groups or individuals in class discussions or
through written reports. Again, the aspects found in the various genres should be

related through discussion.

DRAVA
Through the reading of a variety of plays, students become acquainted with the
individual characteristics of comedy and tragedy.
1. Some plays may be read aloud and, if possible, one may be acted out.
2. Recordings, T.V. plays, trips to a theatre are recommended.

3. Students are introduced to the techniques and terminology of the drama.

POETRY

In teaching poetry, poems should be read aloud as much as possible, It is important
that many kinds of poetry be made available to all students. (Enjoyment should be

a major goal, in the beginning). Literal and figurative language should be reviewed
in the use of the fcllowing Titerary davices: imagery,metaphor,simile,personification,
metonomy, symbolism. Technical aspects are alsu touched upon: metiric patterns,

O
[ERJ!:‘rhyme schemes (or lack of them as in free verse and blank verse) types of poetry,

IToxt Provided by ERI
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kinds of forms etc., (See attached sheet).

NON-FICTICH

Formal and informal essays, newspaper and magazine articles, biographies (See
attached csheet) will be used to demonstrate the difference between factual and
imaginative writing. Objectivity, point of view, tone and the author's purpose and
central idea are studied. WH.B. This genre may be incorporated in Level 28 and

Level 31.

MATERIAL: A book list is published by the English Department and should be con-
sulted. New books are constantly being added. Teachers should visit the bookroom

and make themselves aware of all available material.




D

10.

11.

12.
13.
14.
15.

16.
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STUDY-GUICE FOR A NOVEL
Where does the novel begin? How does it begin? With whom does it begin? Of
what significance is this total beginning?
Could an almos% identical story occur in another country? Another century?

tho are the main characters? Do they seem real? (Do you understand them well
enough to say hov they would act in other situations then those of the story?)

What important decision was made in the story by the protagonist? (the main
character) Did he have cause to regret his decision?

tlho are the most important minor characters? lhat are their relationships to
the main character?

What is the main conflict? Are there sub-plots? (Explain)

?ow is t?e conflict resclvad? [Coes the solution seem real or inconsistent?
Explain

What is the theme? Does it have universal application? (uhat does the author
have to say through the novel about people? About society? What meaningful
values for most human beings evolve from the conflict or its solution?)

From wnat point of view is the story told?

Reqarding structure: Is the order strictly chronological? Are flashbacks
used? Is there foreshadowing? Select opisodes which accomplish more than one
purpose.

Style: Describe how the author writes: short blunt sentences? Much descrip-
tion? Is it monotonous or varied? Select especially effective passages to
illustrate your opinion.

Has this novel helped you understand some of the complexities of 1ife? How?
lhere does the novel end? M“ith whom? How?

Approximately how much tim2 does it cover in the lives of the main characters?

Yhat aspect of the novel impressed you most deeply: plot? setting? characters?
thems? style? (ilhy?)

Jas characterization accomplished by the autnor's telling you about the main
cnaracters; by words, thoughts, and actions of other characters; or by words,
thoughts, and actions of the main character himcelf? (Explain your answer)
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SAMPLE STUDY CQUESTIONS FCR NOVELS OR SHORT STORIES

Setting: How does the setting influence the story? (time? place? social
environment? historical importance? forces against which the characters have

to fight?)

Plot: How is the story organized? 1Is it completely chronological? fore-
shadowing? flashback? Where is the climax of the story? Uhat is the major
problem or conflict? Does the author manipulate the plot to bring out charac-

ter traits?

Characters: lho is the central character? Nam2 other characters? Why are

they in the story? ‘ere the characters well developed? real or unbelievable?

Theme: 1Uhat did the author have to say throuah his story about people?

Society?

Style: How does the author write: ahort, blunt sentences? Imagery? Long,

descriptive passaces? Abundance of dialoque?
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AARLYSTS OF t10i-FICTION ﬁRTICLES

1. 'hat type of article is it? (Formal essay, informal essay, editorial, newspaper
articlc, magazine article, took reviaw, speech, journal, letters.)

2. Uhat vas the central idea: How vas it introduced, developed, concluded?

3. ‘'hat was the author's purpose? (to inform, to psrsuade, to entertain, to share
an experience, to inspire, to prove a point?)

4, How would you descrite the style of the author? (witty, cynical, imaginative,
intellectual)

5. UHhat kind of writing predominated: narrative, expository, descriptiv2,
arcumentative?

6. From what point of viaw vas it written?

7. Formulate five specific questions vou vould ask of somecne who has read the

article uhich would cover the rost important facts found in it.

BIJZNAPHY

1. Discuss the subject's: ancestry, childhood, elucation, jobs, friends,
achievements, cra, (if it applies).

2. Describe: pnysical characteristics, perscnality, contributions to the world.

3. 'hat were some of his difficulties, successes, revards, failures, tragedies?

A. Explain the style of the bioarapher: chronolocical, eulogistic, impartial,

partial.

-
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LEVFL TEST
TYPES F LITERATIRE LEVEL 29

[. General Questions -- Cive title, zuteer, and specific raferences

1.

Discuss a decision made hv a character in two of the »orks you have read, and
tell uhat effacts that dacision had on the 1i7e of the charactar and the
lives of othor charccters,

Stories oftern illustrate thc change from innocence to awareness through the
eves of the central character, Exglain how this change comes about in a
sclection you have read this year.

Descrive the kind of world you found yourself in wiile readinc any two
diffzrent typas of 'work. J

From your rezading solect a seainaly unimportant (at the time) event which

Tead to ¢ very imnortant rcsult,

TI. Specific Tuestions -- for each penre

HOVEL:

1. ‘Mhere, nov, and vith vwhom Jid the ncvé] beain?

2. !mere, how, and with vhom did the novel end?

3. hat influence had the sottihg on tie characters and the events?

4. Discuss the structure, that is, tha use Ly the author of forcshadowing,

flasiiLback, sur-plots, if anv.

SHOPT STORY:

1. that 1is thc.siﬁﬁificance of the title?

2. ''ere tho characters doveloped directly or indircctlyv? Explain.

3. OCiscuss the poirt of view from vhich the story wvas told,

4. Uhat ras the thenz? (*'at values corwon to humanity are portrayed by the
autiicr?)

DRAVA:

1. The followina terms are often uscd in discussing drama. Define each bricefly:

ERIC

IToxt Provided by ERI

tranedy, comedy, dialo~ue, antagonist, protagonist, exposition, climax,

denouement
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2. Describe one of the main characters in each of two plays read this year.
Consider his appearance, personality, role played.

3. Compare or contrast the basic conflict in any two plays read.

4. Discuss the setting in any two plays and its relative importance to the story.

MON-FICTION (Essay)
1. U“hat was the central idea of the cssay?

2. What wsere the aualifications of the author for writing it?

w

Discuss some of the most outstanding facts about the subject.

4. hat was the main characteristic of the method of presentation? (historical,

eulogistic, critical, novelized) Explain vour answer.

ANALYSIS OF A POEN
1. Whn is the speaker? Is it the poct?
2. MYhat is the occasion?
3. ‘!hat is the setting? in time? in place?
4. What is the theme or central idea of the poem?
5. tifhat is the tone? Ifhat does the poet do tc create this tone?
6. Discuss the diction: point out words that are particularly well chosen.
7. Point out fiqures of spcech: metaphors, similies, personification, metanomy,
irony, symbolism.
8. Point out any: paradox, hyperbole, (overstatement) Litotes, (understanding)
allusions.
9. Point out sound devices: onomatopoeia, assonance, rhyme schemes, alliteration.
10. Uhat is the meter: Scan the first two lines.
11. Uhat is the form: fixed, stanzaic, continuous?

12. If a narrative, summarize the events, if a lyric, paraphrase the poem.
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LEVEL 2¢
THE STUDY OF THE MIVEL

The fellowina novels are requires? readinoe for tha entire class:

April lornina

To {11 a ockingtird
The Secret Sharer

The Liath 1n the Forest

Hoviard Fast
Harper Lce
Jose;zh Cenrad
Conirad Richter

The felloving aspects of thesc novels will be the basis of class discussion:
1. Characters
2. Charactezrization
3.- Plet structure: Rising action
Falling action
Exposition
Climax
Crisis
4. Theme

5. Setting

Class participation will be noted and will weigii rather heavily in determining a
student's qrades for the course.. Classes will be cenducted as group discussion of tha
work(s) Leing studied. The success of these discussions is the responsibility of

the student.

In addition toc the alove class assicned novels, cacn student is recuired to select,
with teacher anproval, four (%) acditicral novels to read as part of the study of the
novel. Some class time will be allowed for the reading of these novels, so the .

student snhould Lring his current readina selection to class each day.

It is suggestad that students plan their "outside" reading selections with others in

the class in order that they might have someene with vhor to discuss the selections.

']

o~ further suagested that the teacher he consulted as propoved lists of books are

ERIC
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LEVEL 29 TEST ~- LEVEL 5
THE TOVEL - APRIL "ICRITIC, THE "1 IS BO'D, THE PEARL

1.

Peorle are constantlv havine to malks decisions, many of which will have g

tranencous irpact on £heir Tives or the lives of thors. Adam in April

Ylornina, Yavor Crden in The Toon is Darm, amd Kino in The Pearl were all faced

=it important dccisions at some time durina their lives., Ciscuss in a well
organizea essay what these <ecisions were, and what effect these decisions had

on tieir Tives and tha 1ives of other related characters,

A cood novel has universal appeal., This means that it is no 1inited to the

understanding or exnerience of any one nencration or group of people. Explain

now the author of eacihi of the novels read employs the 2lements of character-

ization, plot and thene in create the novels upiversal appeal.




LEVEL 29 -- PHASE €
DRAVA TEST

Antioone and Julius Caesar are hoth traaedies. !hat is it that makes them

tragedies?

Antigone and Julius Cagsar both express similar concepts of "the crown". In

Julius Caesar it is the fear of having a crowned monarch that governs the action,

and in Anticone a crovned monarch is already established. Brutus states: "Crown
nim . . . then . . . we put a stino in him . . . the abuse of greatness is when

it discoins remorsa from povaer.” The chorus states: "Of happiness the crovn and
chiefest part is wisdom, and to hold the gods in awe. Tnis is the law that, seeing
the stricken heart of nride brought do'm, we learn when we are o1d." Discuss these

concepts in connection with each dav as well as on a comparative level,
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GENERAL DRAIA CUESTICNS

Titlz?

Aushor?

Setting?

Protagonist, Antaconist?

Thene?

Plot: a. Exposition (Ceginnina situation)?

B, Risina Action (comrlications)?

c. Clinax (hiahest roint of interest, suspense)?
d. Fallinn action?

e, Donouencnt?

Evaluare:

[€)}

Describe the scene and incident in which the crisis occurs.

finalyze the motives of the leading character(s).

Is there a parent-ciild conflict? Explain.

Discuss: "In Lrama the action is usually determined by the personalitv of
one of the main characters.”

Yhat ~ if any - interestinn friendships are portrayed in this drama? Explain.
Did the plot seem natural? Exnlain.

“Audiences should be convincad that the course of events was inevitable"
-- is tnis true of the prlay you read? Explain.

Discuss mincr characters ~- who were interesting.

Describe two scenes that would make an interasting televisicn erisode.
Lompare or contrast this play ith one read in class (or else whera). Use

specific references.



LEVEL 301 LAFGUACE AID VOCAUULAR
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O
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Ohjectives and Philosonhy

Graduates of niahly sfficini Anerican schools freaucntly manifest an astonishing
Tack of understandine of their languace. Such lancuanc wrakness often proves a
hancican to many studants in their higher education, in thzir careers, and in
tihelir social 1ife,  In the majority of high school curricula the study of werds
is given orly in i ontal treatment instead of systematic consideration. It is
evident zhat harhazard rresentation of a suhject as rich and as diversified as
the efficicnt use of Enilish vocabulary cannot possitly produce crecitatle

resulis.

Enclish Level 30 does not ain to make philelogists or etymoloaists out of high
sciool students. It aims to provide students with the means of acquiring
reater facility in the use of words. Thc hope is to arouse in the student an
apprceiation of the importancae of vocatulary, an awareness of the fact that a
kcen and gensrous vocabulary is a fairly accurat:z measure of intelligence, and

an abilitvy to cormunicate ideas 'rith clarity. It «iil help him to read and to
Y

listen, to arpraise 2nd to discriminate

Procecur::
The studont vill b dntroiluccd to toe goneral historical covelopmont of the 1ap

N, “i.T

TUTTL Trom die Soyeenic or £nelooftprn osdianines, threurn 01 Entlish anl diddle
English, to i'odern Enalish. The influences nf the invasions of Enaland and the
interactions with other neoplus and paticns will be presented as backaround,
Excerpts from "Enalish" of different periods are translated, not with intent to
teach tiz ancient tonque, but with the hope of showino the proaress of language
generally, -- a proaress which is currentiv taking place as nev words are neaded
by an "alive™ languacz. The vocabulary, for example, of the space age is a

vocabulary of the Tatest ten y-are of Enalisn.
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Current syntactic usaae will be presented and compared with purist grammar.
The student will also Lecome familiar with Latin, Creek, French, and German
vords and expressions which arc commonly usea in modern English expression.

There vill be an analvsis of roots, stems, and affixes.

The student will ke helped to avoid redundancies throunh the use of the exact
meanings of words for context, to avoid cliches throuagh the use of original

expressions, to davelop an econony of words for concise communication of ideas.

A Tayman's vecabulary of law, medicine, commerce, science, space science, art,
and music -- necessary for intelligant understapdina and comment -- is included

in the word drills.

Eaco student will write, as a standard assignment each week, at least ten sen-

tences using anv of the words whick havz boen presented in vocabulary exercises.

Book reports: Each student will 'write four book reports for the semaster course.
A free choice of books is aliswed: however, the student will he 2ncouraged to

choose books wiich vil11 reflect his maturity level.

Mew materials for Level 30, incorpcrated in order to provide for the student the
use of more wwords in contaxt.
Vocabulary for High Schivol Students (Morkbuak)
by Harold Lovine
Armisco Schcol Publications
Vocahbulary for the Colloso Bound Student (Yorlbook)
oy Mtarold Levine
Arsco School Publications
Additional Dialactulogy:
Special assigninants for Phase & and Mhase 7 students (for oral reports to the

clasc) from: ANERICAYM GIALECTS hy Horman
Avon hiagh Scrocl Library 427!

Encyclopadia 3ritannica
Volums 3, Pace H55
Avon High School Library
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Additional material for backerounds of English:

THE STORY OF LAMGUAGE by ‘"ario Pei (Avon Hialh School Library 400P)

Teacher: Chapter 1 ~ ilonlinguistic Systems of Communications
Phase 7. Chapter 2 - Theories of Language Crigin
Phase 7: Chapter 5 -~ Dialects

~

Phase 6 or 7: Chanter

[€)]

The Saca of Place Mames (Toponymy)

Phase € or 7: Chapter 7

Persoral and Family fames

Phase 7: Chapter 8

The Lanauage of Politeness and Insult

Phase €: Part II. Chapter 19 - Cant ard Jardgon

Phase 6 or 7: Part 111, Chapter 6 Lanquéqe and Political Institutions

Part III, Chanter 7

Lancuace and Superstition

Part IiI, Chartor 8

]

Lancuage and Intolerance

Teacner: Part IV, Chapter 2 - King's English and American Language




LEVEL 30 - LANGUAGE AMD VOCABULARY
STUDY GUIDE SHEET - PHASE &

Daily assignments in the use of new words and expressions will be given
from two basic texts.

tach student will keep a journal - writing at least ten lines for cach
school day and using in the ten lines at least two of the new words or expressions
introduced in the vocabulary drills. Journals will be submitted to the teacher at
the end of each weck.

Each student will keep notes on all lectures on background materials and
on all formal presentations by other students.

BOOK REPORTS Each student will write four book reports for the semester

course. A frce choice of books is allowed; however, the teacher will submit a

list of books which will be supplementary to the materials presented in lectures.

It is advised that at l1east one book for a report be chosen from this list. Reports
will be written in class on specified dates. The student will be allowed to bring
to class the book or any notes about the book, and will be permitted to make use of
these items in the writing of the report.

Tests will cover ncw words and their meanings; stems, roots, and affixes;
words and expressions from foreign lanquage; and important facts from the history
of the development of English.

Evaluation: Students' grades will be based on test results, recitations
and participation in class projects, and the effectiveness of the daily Jjcurnal.
Evaluation by the teacher will take inte consideration the phase which the student
has elected.

Keep notes on lectures on the background of English. There will be some
short comrosition assignments.

Exercises, drills, and tests from tebster's Daily Drills for Better English.

Entire: Thirty Days to a ltore Powerful Vocabulary, by Frank and Lewis.

Entire: Yord Resources, by Frieda Radke.
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LEVEL 37-LONIUAE [0 YOCATULARY
STUDY (:UTLL. SHEET - nl_‘p" DRy

Cailv assimnrents in the use of novr weris ard oxoressions will be agiven
from t o hasic tescs.

Each studont »ill Feen a Journal - writine at Teast ten 1ines for zacn
screol day nd wsinT ia the tan tinces at Teast teo of thie new vords or oxprossiong
introaucad in the vecanulary <“rills.  ovenals w11 Lo sulmitted to the teacacr at
tho wnd of cach el

Each student will baer notus en all locturss on hackorouna natarials ond
on all for+al mroscoottions v oiher students.

rorts Tor thir sermoster

TONOBERAGRTS s Eoch studest o911 vrrite four hook ro

~ [l

cours:. [ froc conden oF Looks s allo iy ovover, tao teachor wildl submit a2 Tist
sf Loovs ericn w311 boosunplarontory too thy matorials presanted in the lacturs

It d9s alvieny thet 2t 1ozt one banl for o remort U chisoin frem this Tist. Forores
1T Ll eitten in class on specificd dates. Too student 41171 Lo 21%omd to ring

tn ¢lass th: heok or any not:s about the beok, and vt Eo ropmittod to mako dseo ofF

(32}
[
)
t
Y2

in tle vriting o F Lhe runcrts.
Tosts will covey mi words ond their muaninas; stems, roots, ana afFixes;

words g canressiong from Hrcian lenoyrocss 2ndg imporiant frets from the history

Evnlenaticn:  Students' aradas will be basad on st rosults, ricitations
cad rorticip~ticn in closs rrodects, and g affoetiv nose of ©ha dnilr dnurnel,

Evalurtion Ly tal ceachor o1l th dnt censid raticn tio oivsc »hica tae studont

nas zlactia.

(X3

Reoudrasonies: toer nrees oa locturas on Lachorounas 2F Enntisn., Thors will

heosrme shart eorinesition assianments.

Exircisos, Cirills, ond {tsts from tleustor's Doflv Srills for Dottor Eng-

Q Entive:  THIPTY DAYS T3 A TORE POUESFLL VICALRULAPY (by Fronk and Lowis)

ERIC
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LEVEL 30 - STUDENT CUIDE SHEET - PHASE 5 (con't)

Ericf cutlines v proecis ons THE DIRACLE OF LUICUAGE Ly Laird.  Cnop.
"The Bensts of the Sons of Qg
THE “IPACLE OF LANAUSGE hy Laird.  Chap. 3
"Erilich: s Sister, His Cousins, and
Yis fAunts"

™

Trom hoo ke on philosuonyv, Tomend, and mytheloey in the Tibrarve Meite an
account - f the sourcas 2f at loast tuenty words ~r oxpyassions which have story bock-

arzund fren cisvery or Toeond v rytheloay.

O
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LEVEL 30 - LANGUACE /ND VOCABULARY
STUDY ~UTIDE SEEET - PHASE !

Coily assimnmienss in the use F noy weords ana oxpressinng will bl given
from twe hasic t.«ts.

E~chostudaat 111 koee a Journel - wreiting ot lTeast ten lines fer cach
schusl day and using in tﬂw ten Tincs ot Teast two of the poy words or oxprassions
intreducad in the vocebulary drills.  Journnls ill b suimitted to ths teachor At

thn and of Lach ek,

Cach student will koop notes on all licturcs on backarcund materials and
n A1l farmnd orosantaticns by athor students

NG REPORTS: Each studont w11 writce four bk rencrts far Che sunastor

caurse. L froo chivdce of hroks s allowed, aowover, ths teacher will submit 21 list
cf baroks which will be sunnlementary €0 toe materials presontoa in the lecturcs, It
is aavisoed that At 1iast one Lok frr 2 roport bo chosen from this Tist.,  Riports
will Loowritten in class oiv speeifind dotes. The studint will be 217 wwed t brine
to class the Book v o2any notos about the bok, and will be rormittes t make use of
these ttems in The writing of tic rapcrt,

T.cts will covor now werds and their moanings; stone racts, and 2ffixess
vords and xorossicns from forcign lannunacs; ~nad imaortant facts from the history
of the devilennont ¢f Enrlish,

Evaluaticn: Studcnts' arados will be based on test results, rocitotions,
apd participation in ¢l2ss projocts, and the offoctivenuss of the dajly journal.
Evaluatizn by the tercacr will Lake int: 2ccount ©he nhos: windch the studznt ans 2lic-
tec.

Foouiremonts:  Klop notis ~n Toectures on backarsunds of Enalish,  Thors
11 ke some short comncsiticn assianmonts,

exerciscs, drills, and tusts from Yoosior's DOILY SRILLS FOR ORETYER E/GLISH.

Entirc: THIPTY DAYS TO . PORE FOUERFUL VOC SULSRY (by Frank and Livis)

Q Entivo.  MOPD BESCURCES (hy Fricia Radks)
ERIC

Aruitoxt provided by Eic:



- 63 -
LEVEL 30 - STUDY GUIDE SHEET - PH,SE 5 (con't)

Briof cutlines or procis »m:  THE WIRMCLL OF
"The Biaots of
THE TR CLE OF
“Enalish: Mis

LANRUAGE Ry Laird, Chon, 2.
the Sans of 0"
LAMAUARE by Laird. Chnp 3.
Sister, His Cousins. and tis
‘_1
v

From b 2hs on philesophy, Tegond, and myth izoy in the Tibearv: Yeitoe an
account of e sturces of at least teonty vrrds ar oxprossicns which nave story baci-
arcunds from nistory rr Toogond or pytholeav,

Cricf outlines and vouorts »n: ThE DIRSCLE GF LANGUNCGE by Laind

Chap. 1 "Tht iiracle of thi Dusart!
Cn?, 4 "wcbas in the Dict Lionary”
Char. "Whedunit?  Skelutuns in the Licuistic Closct"

hh""
Chnr

"30th a Bcrrower and a Lender Be"
"Linauistic E114s IsTand: what Come in thoeStoornal!

~ O

O

ERIC

Aruitoxt provided by Eic:



LEVEL 30 - LAMSUARE "D VOC RULARY
STUDY GUIDE SKEET- PHJJE 7

Daily assicnments in the use of now words and expressions will bl hiv?n
from two basic tixts, ’

Excn student »ill keop A jrurnal - writing at Teast tin lincs for Cach-——
schonl day and using in cthe ton Tincs a2t Toast twe of ©ho now yords cr Cxpressions
intrcduccd in the vecabulary drills.  Journnds will Lo submitted te tho teachur at
Tae end of oach i,

focnd student will boep notes on a1l lictures on tackorcund materials ~nd

¢n 211 forma2l oreosentations by other students.

BOOK REPORTS: Eachy stuuunt will ywrits four book reports for the somecter

crurse. A froo chcice of hooke i35 2a17owodsy hovover, the teschior will submit a list
of books vhich will bu sunplomentory to fhe motoerials prosanted in lectures. It s

agvis d that ot Teast cas baok from this 1isc bl chisen for 2 rorort, foports will

or
i)

be written in class, on specificd dates. The student will be 21Towed ¢ bring
class the Lol or notos about the beck, and will be ~oemiticd to make use o thosc
itoms in the writing c¢f the roport.

Tosts will cover new words and tacir meaninas: stoms, roots, and affixcs:
words and cxprossicos frem forcion lanauages; and imeortant facts from tho history

af the devalopment of Ennlish,

4

Evaluativn: Students' oradcs will boe bos<d on tist rosults, rocitatisns and

particigation in class projects, ond the of fectivencess of the journal.,  Bvaluatien

by the teachor will t2ke intr consid ration the nnasc viich €5 stucont bns clectad,
cauirements:  Keep nntes on lectures sn baclarcuntis of £natish. Tacrs will

be somg short comositizn assignnur

Exorcises, Jdrills, znd toests from Vobstor's DAILY DRILLS FOR BETTER ENOLISH.

Entire:  THIRTY DAYS TO . i0RE POUERFUL VOC BUL/RY (by Frank ant Liwis)
Entirc: !ORD RESQURCES (hy Fricds Nodhe)

Brizf cutlines or precis an: THE DIRGCLE OF LWHAUAGE by Laird. Chan, 2

. "The Booots of the Sons of Og"
E T(j THE NIRFCLE OF LADGUAGE by Ledird, C
"Enalish: His Sister, His Cuousins, a

s oo e " U
nunts



$
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LEVEL 30 - STUTY GUINE SHEET - PH/SE 7 (cnn't)

From books on ohilosonhy, Teooons’, and mytaclogy in the Tibrary: Meito an
ccenunt of the sources ©f at Teast twinty wirds or oxpressions which have story back-
grounus from history, Tenond, or myti-lsay.

X

Brict outlines and ronorts on:  THE HIRACLE OF LAKGUASE by Ladird

2N - s
S Chap. 1 "The Pliracle of thoe Desart”
. Chap. & "meobas dn the Dictionary”
{rn,
Chan,

“‘.!l

e tunit?  Skolaetons in the Linguistic Closct"
"Linguistic E1lis Island: WMhat Cam2 in the Stoorage"

[ W &3]

For reperes to the ¢lass by individuals -r arouns:
From thae GIFT OF LAMGUNGE by Schilauch:

P}

Chan. "Lanoungl 2s Communication”

Chap. & "Troasury of “ords"

Chag. 5 "Scmantics - Vecabulary in i~tion"

Chap, 9 '"Languacc and Poctic Crenticn®

Chag. 17 "Seeial Jepects: Class, Taboos, Prlitice®
Chap, 11 "iictruszoct and Prosnects”

ERIC
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raten the mezning din column 2 with the prefix or ront din culumn 1

o 61 1. love of

- POLY 2. above tan erdinary
. DITHRGP 3. acress

___ THeo 4. r:".ny

i 5. salf

L PHILO f. aarinst, opposite
T 7. ook e, osec

__ HYPER 3. tui:

. Syi! 9. Jraw, <raq

_ TRAS 10, man. mankinc

___ BOIE 11, aood, well
T kY 12. cng, singlc

o SPECT 13, with, Tike teaothor
. TRACT 14. aod, rclivion

GITT, H4ISS 15. sand




On the whit-Tinot panor attachet £2 €his, writs seatinces using anv tun
fothy follovdino wovds, Plan sontoness which shov thot weu unterstans the maninn
of wzen words Undorline the wirds in the s.ntoness.

o

REAPITE

FORTITUDE
ArNCYATED
ERENLOUS

ECLELL

PELEVEART

LT TS0
PEAPETUAL
COHIT THUOUS
CHIZE
UNSTFELE
VALT T
PROVOC, TIVE

NLSCURE

C.USTIC
SAYTIC
VIADICTIVE
ATGRARDLY

CORROSIN

COLLABORNTION -

LUUITY
MOHOPAOLY
ALTRUTSH
JIIGOIS!
f800STIC
SéIHTILLATE
DSTRICIZE

PROCT, STINATE

nUSTIC, TE

COVIL TE

STOICIE:
EGCISH
FOLYALOT

F I THROPOLOCY
VULGARIAH
COOUETTE
HORTDGET
COURIET
WLEPTOMITAC
HYPOCHOMDRTC
MOSTALATY
FRUSTRATING
LETHARRY
SITIPATRY
BEHEVOLEFCé
LHLEVOLENCE



Toll bricfly e offect upon the lanwunae of England 5f ¢ach of the

follewing dpvasions:

D0 TS TN

H

COPISH AV SIOR

THE iR TWASTON (UTLLIY THE CONHPUEROR)

o
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Aruitoxt provided by Eic:



- 5¢ -

Al

Dir_ccions  Ueite €0 rumher of tho covr.ct < finition bofore the word
orocxpression vica it wofinges.

LoLS CRTE 1.~ suBstitui. AN, Cr onen hare, usel by awriter.

HONS D'OELVEE 2. in stylc, in the latest fasnicn

ELITE 2 2 swifen strok. of aovernment pelicy; a sudaen taking
svey Of the qovernmont

RLDEZVOUS S0 the chosen fouw, the salocet

FRUX PIS S. tas Tebby of @ thaater

REFLRTOT L 5. to knwocxactly what tooue orosay inoany situation;
te Fool comfortable ane at Lasc

FOYEDR 7. an wvenine stocial qathoring

IHGOIGE o, bt b symoathy with; to b oin acrcament witng to

~
ablishod gaod relations with
REPSRTEE 9. disdainful, rrocantboeoring, snobbishnass
Tl DUHLTE 12, coivlnte meal at 2 fixed »2rice

DEMADETNT 11. cach item of the moal naid for scraratcly acenrding
to the Liil of fars

LAISSEZ FOTRE 2. aocd by until sceina you anin

n -
RAGAT

ELLE 13.  fiant s.luegian o

-h
o
U
—
-

ESPRIT DE CARPS 14, rmornls, soirit of thc orcun

SUSICHLE 1 2 osncinl wrror, & mistaie in rannurs

[Ge]

U REVOIR 17, a2 trite or over-usod wxrrossion
HO DE PLUTE 17, witty renly, scintillatine conversation

S/vNIE FLUIRE 138, =tan- rart of an unsophisticat.d yeuna girl, or che
actross vat mlays sucr oonart

VYOGUE 19. A ariv-te musicn] ricital

N
Cour DE Ci O o0, inlusierial comeetition without aovernment intorforines

Eit 2PPORT 21. 2 trifls; on incons.ouentis” thing
POT POUNRI 22, a mixture, 2 micley, 2 nelangs

CLICHE 23. a Yist of ~lavs, nusicat sclections; otc, realy for
narformanco

HAUTEUR 2. the mortal strokos the Finnl stroks tooput rut ofF
Q mis .rv

SOINEE 5

. aprotizors, spicy or salty bits to whet an appetite



O
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Dircctivas: Fit cach of the following words to its pronor definition:

vicaricus, rati nalize, orcearinus, ohseauisus, maudlin, ascoticism, pander,

sublimate, wanton, Lffeote.

1. terfulty sontinentad

2. cawering toowvil disires

3. preforrine the comrany of oth.rs t) selitusac

e syont, oxhaustod, harren of energy

5, An. vy mracticos wxtreme sclf-denial

€. eninve” by symmathctic but indircct rarti-
cirati:n, substitutional

7. attributin~ one's actinns to ratisral and
sreditable motives, not necassarily truc oncs

3. scryilaly attentive, fauning

Q. ta dir.ct anirov from 2 primitive or dos-
tructive 2im 2 botter aim

U, unchaste, love, arrcaint wascl, reckless-
ss oF

ncss Lf justice.

Mirecticns:  Fit cach word to ts mroror senienco:

“hstotricinn, sudiatrician, oo liatrist, ostesinth, weulist, cpiomotrist,

sculist, ayn.colegist, sorrot-1imisi, rsycidatrist, crin-dontist.

(e

1. Yau have a rainful corn on your foot.

2. You nood to bnow what tvro of cyenlasces
ar

o Lost suited to vou,

3. Your Eaby has the colic.

4. Yau nocd o Zactor to deliver your taby,

5. S fricnd of woues has had a complote man-

tal ¢ 1lrrse.

o, Soonild you dnoe has a badly formod bite

and jas,

7. foweran is sufforing from fomale disordors,

g, You arg troubl ! with a skin rasa.

You have an oye discase that needs expert
attontion.

10. You haye an ache vhiicn you think can he re-

Ticved by bone manipulatisn,



O
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Fitl in tihe corroct word for cach blank:
ADSPT, CoOPT

ey tric., T t thadr noee onvivonment,
The committes the a1 reatily.

ALLUSTON, TLLUSTQM

mirare 1s on ortical .
In his speueh hoe made sovaenl 0t Bibla,
ALTENDITE, GLTERENTIVE
She werks only on Sundays.
Hooposd an toorenTace rur delegate v the mecting.
CCOUHT, DUTEER
Tarac “f beys wnt.ore ! the Auaitorium,
H. has 2 surerisinn af strengin.
PESVISE, SPPRISE
He e o f the impanding dongor,
Thie Tand in the area was witii careful scrutiny.

lfo .. ol.‘\s 3 SO. . .’F"S
This articlc vas not stirulating I harl hoen told,
She is 11 I an,

SUDTENRCE, SPECT,\TORS

Th . orchestrz had an apnrcciative .

Th. 2t the ball qame Wors imoressed by nis plavin,
FURCATION. VOC/ TION

Evervone shouid have 2t Teast onc for reercation,

My fathar's is m-dicinc,

BIMECKLY, SENIMECKLY

The schizel =anor, 2 , is issuce on alternate Fridays,
Mo fiave assomnly nrograms +n Tussdays and Fridavs,

CEHSINET, CEMSURED
rlavics ard hy appuinecd compitt. s,
Too officicl was sevirdly for his nunlact.

CHILDISH, CHILDLIkKE

His faitar in overvons of . rroved unisc,
That =25 2 pavticularly __ard stupia romark.

CLIMCTIC. CLTEATIC
conditicons were unfavorablc for the flight.

His arauonants wir: resattes in arier,

C“LL,;u»,TE, CORRORORATE

cuthirs oftuen in riting o

His statomunts My T o

COMPREHENSIBLE, CONPREHENSIVE

His motives ar. not 2lvays .

Thisg stuly cuovirs all niasas oF nuclear maysics,




O
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CMICEDE, "CCEDE
Mo readily

¢ the vror szl

Teroavoi!

THFIOREATI LLY, COnFTooy
Tyvis inforpniicn wns
e unZorts & nis o

CONTEPTIRL

[
Booculd ot Llame his rodatives
at

His tronin. of his

o ITiBLE

ir exi ANttt n seomed

ChbiIeLr
Tiie.

The ICL_bnt oF his dood
CUPFULS, CLFS FULL

Tn. nr Ll’y u‘]?
. tray -f

Cowepl

raronts wos abs

for to.

1 to thoe noint.

Ly

civen t o .

, CONTERPTUOUS

for bline

of him,

sclutlly

LIRS NG,
o flinur,
of ot enffie vs passcd t- to

?UHSE_ AN
hootretsurer

. 'SE

th: funls for the trin.

—t ~—“I\)‘

I fy o~ T ke
LA e FO R S T N R R T |

JISTHTERESTES,
Thor.o

UHTHTERE

Rl ]iC~. o

STED

FCn e chesan as juancs.

I;.. d A daTL
[ AT I

jeul™ o sponx

ELICIT, ILLICTT

wLhUs s Ty

Un]v thr'“ qodiscussion

saosetictiv

Tooon Aul1lnes waich ds

2T rescusrs.

the crovnl,

.S, th.
S

Finally

th. onomy.

LUDE. \LLUDE
Th voere able to
The srenkor ricd o

ta ur civic rril:

curing the 18ta contury.

EGINEDRT,
Beenuse

et
of hiavy r‘iﬂq,
sciunti

EdVIAGLE, ENVIOUS
e s on

f] o

trai g
the truti.

from cach cuurtry

discoviareld.

~f Burupe.

S wors cunsult-; ~hout tﬁb rroeien.

reruintion 2t collorg,

I a3 ~Tonvs

-~f nis achicvemcnts.

TUr quntn.

i 1m11ity and wxiericnc.

EXCLELTIALY
) o LY RaX o
Th. 2lay wuas

cACLSSTVELY

aumi o ~ad sultry.

I¥ h. 212 nut chors

, muowculdd have

mir.

customors.,
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EXCOPTION,BLL . EXCEPTIONL
conduct provented nis nromation.,

This child Sisnlays txlent in music.

EXPLICIT, IUPLICIT
His .xrTanati.n s .
I hove faith in your ability.

than fifty -oorle 2ttonded the mectinn.

then four hundrc! dollars romains in cur account.

Thair cntry was much rasonted,
is 2 very speaker,

INTELLIGENT, TMTELLIGIBLE
)N votor an ?Pu1SL° the aualifications of canaidates.
In spite oF Tenath, the roport s ontircly .
LEMD . LOTN
P1.asc Mo youUr NN,
The bank crantcd Wim A of one thousand <ollars.
SOTED, HOTNARIOUS
EMsrn vas o invyoneor.
71 Caponz was a manngtor,
PENSECUTE, FROSECUTE
H.. tiwe criminal befirs the court.
PoneYe vave oftan baen bucause of thoir religirn.

TESPECTIVELY, RESFECTFULLY
Ho raplicd and won the admiration of the judge.
Jr.odonis and Yr. Smith wor: Cloctos doan andg acvisor

SUSFECT, SUSPICION
Our was counfirmol by his attituds.
Moodmmediately Lhat somcthing wes wrong

T3 TUCUS, TORTURNUS
Thzy carcfull followe! the math down tho hill.

The matient nad to onddure tho moments  f otho cneratis

HEALTHFUL, w2 LTHY
. chiliren are activ.,
Livino c.nditions hurc are not

IHELIGIBLE, ILLEGI®LE
His 2r¢ *“us him for this typc °f insuranco.
This wr1L1ny is

INGEHIOUS, LHCESUCUS

He had a norticulariy mind.
H.r mANiler was 2 contrast € hor sorhisticaticn.

n.
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LEVEL 31 - COMPOSITION B
1. OBJECTIVES:

Tne main objoctive F Lovel 31 ds 2 aive studonts an cpportunity € refing
the art of writton copmunication by erfocting tho skills acauived in all previcus
language arts courscs.  Thess skills include:

1. The use of precise and concisc 1anjuane in the crranization of
sirtucht,

2. The usi of curract orammar
3. The dovelenmunt of the zersonel writine style of the inlivicual

Goo Tho dovolaoment of tic 2bility to cncang in coritical thinking ana
writine about livoratur., sccicty, and 1ifo

F th\ cchniques in peaparation for ant the writing
" r\

IT.  PROGR™.M:

SNoo Thy Informal ens Dorsonal Essay

The narsen2l ossay is informative, sharing ~n2's perscnal roseensc ra-
thor than factual information.  Tno -~orsonal cssay shsulld hiave a sTiohtly nersonal
tone - sometimes doscriptive, ncemsicnally anory, often humarcus or wntartaining.,

IT carrics tac writer's on cersonality and is 2always the result of carcful rowriting.

Scveral of tasse comoesitions shoulsd nooweitton Jurine the samcster, depending on

°. Critical Essay

Thcse wssays inv:lve forming jusoomcnts, and wwriting about litoraturc,
tho sther arte, socicty or Tifo. Tho work is ddoncifiad and the purposc critically
covalurtel,  Statomonts must be supprtesd with cxact referonce to the clements in tho
pork BCing ovaluntel.  Tonoowritor tolls the raador what no admived or distiked and
why, Twr to Faur moy bo fesienad, on withor the studont's chodce oF specific works
e ones chnsen by the teacuor.  (Sco attachad Studont Guide to the Meitine of Literary
Criticism.)

C. Tho Fricis

o Practice in scarchiny Tar the main il 0oy pd el of writine con b

RIC
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valuable training, and involves carsful readina and weitino, Two or throc procis will

b written durina the semustor, =nd will be basod on articles of varying domruces of
2ifficulty for the Hfforent nhascs.,

D, The Pes.orch Paror

Tac tcchniques »f a2 rescarch ranar include the following skills:
1. uJsz ¢of the Tibrary

2. ntu-tiking

3. outlinina and creanizina antes
f. comriling 2 biblingrachy

. oarranaing footnotos, and
vreiting claar, concisc nrosc,

<y U

Expericnee and gractice in dealine with the cssays and their tochnioucs

should lay a firm founlation for arorocach te the toem papor.  S2o attichod study

cuiuc to tonics which woeulyu be suitable for torm tudents may, of ccursa,,

p]
[¥)
(9]
O
=
a3
-3
=
w

choose Cther tupics and novel combinaticns. Vany teachors do not cven roestrict torics:
or subjuct to Ennlisn, but it s ~ften advisable to do oso,

Twe ~a~ers moy be assigncl - one for the Tearnine process anc the scconc
to be comrleted on tho stutoent's ~wn tim cutside of class. The najerity of writing
assignments should bo comolote! during class time. The teacncr should cncourane maxi-
mum us<¢ of class timc, It is aavantancous O wncourans guiet individual thinking
Zuring the initial ;hasos of oach assianmont, £ 11owe! by quict fiscussicn of toric
. croanizetion with the tiacher aand othor stulonts,

E. Exiitorials

These complsitions should o basct on factual matorial. Thoy cive thc
writer an ~onoritunity to copmunicatc his crinicn with the intenticn of coanvincint the
readir, Two to fivo may be assinned, dependine on shase.,

F. Gtssav Tost Cuocsti-n

In craor te 117 the studcnt to moet the oroblom of essay quostions in
all of his <thor arcas of study, it is suaccscod that some practicc he nrovided in
this course fir making ur aed answering 2ssay questinns.  Stulents may nrofor, nowcver,
to usc actual questizns frem provisus tests in othor ccurs.s,  Students may cxchanoc
théir questions and answars with cach Lthor, ha varicus tvoes of auestions and mo-

O

Egiéégmcds of ansvering with clarity and procision should be incluued.
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G. Croative Uriting

S ocreertunity should Lo oviven U othe stuldents tooexporiment with the
varicus ty;as of vritings nocter, drema, short storiss, as w1 as non-fiction, Spo-
cific sssianm.nts in ach Juire acc! act booassionzd, but stulents should p2oencou-
paond to try choir and, noranps brinting to 1kt nessible talent dnoa naw cinrc,

H. Rosponss Loes

A1 stulents shoule koon resranss 1-1s, writine on assignes days r
when they fiave tine. lthcurh thise are checke) secasianally by the teacher, thoy
should bu froo cxoecssicn of wantover the student Cosires to wrilo, witnout concorn
far the rulss of ~rammar, nunctuaticn, cote. It is dimeortent that the studont develon
a cortain froo. mdn bic wreitino,  This dovelooment can boe aflol by keepine 2 re-
sronse 1o, This Ton £211aws the seme i4ea and ~uards for privacy as suggested in

L - 28,

Tho same neoceours siould bo fallcwed for L= 31 foldors as for L - 28,
At the crpclusion CF the oourss vorresontitive nicces of the studont's woric should

booeddeld to His nernonont £:100r ant Ffilod in the central department filel

S, Heny of the motholts sumnestt in Lo~ 25 may bu crrricd sver te Lo~ 31
with groater concontration o dovelanmant of soecific styic and correction of ticani-
cal vritine crrers.  In adlition, thore is extonsive tochnical work din criticism 1nﬂ
rescarch which carrias ocver U siwdy of the furm and contunt of the turm paper.

B, CSunccstsl Torm Pocor Srocudure:

1. PBasci on the thilicy »f tiac class, torm paper scin ules may range

n)

from &tz & weeks with intormitiont work on class compositinns.,

2. Specific fun Jates shoula Lo
2. Jihrary dntroduction and

. catesinog o toudc

.orrorarine 2 owirrking biblicorapny

arine 2 rourh cutlins

apira roevisesd sutline ant notes

crenaring A orcuth first drafi, and

. or.rarine 2 finxl co-y with fontnotes and bibliceraphy

~S v
D
[7,}
[
0]
=
(@]
s

X @ B ecig

"y He

Class instructinn sh-ul. ha based ~n The Research Paper (Cambridoc) or

EMC :

ammsmnoring the N oscarch Panar (Cancle znd Huusman)
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C. Sugrosten Flan: the weiting of 2 rersunal cssay, for cxamele, might b

conaucted as follovs

ik naay: Discusz assicnment and rutd one oy v modeds of cssays by
_xeerts. Discuss what is invilvad din the writing structure,
Tonruane, tone of the ossay. Consilor possible topics.

Tucsdav:  Werk ~n ligte -F iias which arc suggested by the tonic undor
c.nst wraticn, Lok for Aotails and arrance thom in a oes-
sible rattern or crdor and Lotin first araft, with pussible
variation in 12°ds or actrils.

Hodnasiav:  Finish riush Jeaft in class, if rossible.

v

Thursday: Exchanae Jreafts with partner or with creours, i Aroups have
boon sot un.  Cemments and correcticns, sungosticns e -
vica arc affored by sn:‘s =oers.  LFtor the napers have boen
read and discusse ., they shoula be returnod 6 the weitlir tn
booroviscd,

m
(g8
[g})

[

Friday: Papers are rowritton
In 2 tynical wtok such as the one Joscribos abeove, cther ~ractices f
a brief noturc may be introlucsd. "“Quickic" thomas <n current topics, rusnonsa 107
wntrics, o lanativns of Jroverdbs arc worthwhile i-oas. Scmctimes time must bo alloted
to 77 cwver mrovalint aerores to alert the vhnle c¢lass to arcas which necd imnrovemont,
But fur the most nart the teacher will swork op an individual basis with cach studint.
IV. GRADINE (Sco Lovel 28)
V. OUTSIDE "L/ DG
Qutsiuz rexdin® will vary with thy Jifforant thascs.  A11 students will nava
an in-class rupzft cin e beok cach month, Fhascs 8 ond 7 will be expectod to have
two-additional reports Lach msnth,
VI. PHASTC: |
atthouzh the cssionments for the must part will bho the same for all phascs,
cxosectation of vt may he accomntishad will vary.Each student will bo accentid s an
inaivisual 2ni nig work =911 be considore ! individux1ly,  Effcrt ana imorovenent villd
boe nomajor basis of arade considleration, S iiticeal work will be exncetcd from stu-
Znts in phasts 6 anl 7.
VIT. V. TEXI/L TO LE USET.

o Each teackor will Lrina o ais class a varicty of roscurces and backaround

EIN s well as 2 Jifforent personality which wilh supily sim with ilces and tochniques for



()]

5 -

caching commositi~n, Thore are sems toxts available which may or moy not preve usc-

&N
LUg

ful: Elcmunts of Stvle, Twocls ant Exorciscs Soriss, Ston, Lock, and Vrite, /dvancad

Compasiticn, Proraving the

Ausarch Papar, Comzositicn of the Essay, Kriting Thomes

Greammar ant Connnsition, A Uriter Teachos Mriting, The

shout Litoraturs, Comnlote

Reszarcen Parer, and MYeiting Cbout Litoraturc. The uwse of manazincs, fTilms, filmstrips,

noems, storics, plays, TY -~roarams, movios for nossitlc iiens is alse reccmmonded.

AT ds ool that comes 9 tac writine' teachéer's mill.

ERIC
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THE WRITING OF LITERAPY CRITICICH

The writing of 1itcrary criticism is largely a matter of persuasion, for
it is impossible to prove -- in wae strict sonse of that word -- that any inter-
pretation of a literary vork is the only adequate interpretation, that any reading
of the images, for exampie, is tne most legitimate recading, or even that the elements
chosen for discussion are thosc most central to the meaning of the work. As we
have said, an adequate work of literature is always richer, more complex, more
completely integrated that the critical d?;éassﬁon of it. The most that the critic
can hope to show is that his roading is plausible. and perhaps more plausible than
other suggested readings. This does not imply that all readings and all critical
essays are equally adcquate.

Like other forms of persuasive writing, the critical essay requires a

clearly formulatcd topic, and approach to the topic 1imited enough to permit a

convincing argument in the space available yet central enough to lead to a signifi-
cant conclusion, a develepment that both considers the strongest supporting evidence
available and counters ary valid oppesition, and a clear and effective prose style.
Like any form intended to bc read by more than one reader, it requires a willingness
to rowrite. Every writer should have a large and freauently used wastebasket.

No methed of formulating a topic werks consistently for all writers.
Ideally, the critic would read a work carefully scveral times and form certain im-
pressions of it that he would 1ike to verify or certain auestions that he feels
nead to be answered if the werk is to be properly understood. He would then jot
down the impressions or the ouestions, organize the supporting evidence, and write
his essay. Practically, most writers have to inch their way into the topic.
Suppose for example, that after rcading Hamlet the critic feels that Kamlet is an
unusually neble ycung man, possitly, Shakespeare's portrait of the ideal prince.
Initially, Hamlet enlists sufficient sympathy to make the notion plausible. The
simple topic sentence of such arn cssay might be, "Hamlet is Shakespear's portrait of
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the ideal prince."” Unfortunately, the topic is much too broad unless the critic
has adeaquata knowledge of a1l of Shakesncai's plays in which royalty appears and a
rather complete knowledge of the Penaissance conception of the duties of the prince.
Without this background iihe topic could be simply stated, "Hamlet is a concernad
and loving Prince wino understands the needs not only of his country but also of
mankind." This topic still poscs formidable problems, but it' has the advantage of
not committing the studant to such extensive background research. A satisfactory
treatment of this ropic would entail (1) a thorough character analysis of Hamlet and
his behavior in the play and (2) research into the critical writing which deals with
Shakespeare in general and, more specifically, the critical writing centered on
Hamlat himself, as well as the play. !

Whether or not the topic should be stated overtly in an introduction and
again in a conclusion is generally a stylistic matter. I would pr;fer, however, that

you foliotu this procedure in this paper because the most important responsibility of

the writer of an essry or rescarch paper is to make certain that his READER knows

with perfect claricy whet the topic of the essay is exactly. The topic, then,

should be stated clearly in  the introduction or lead paragraph of your paper and
should be reinforced in the conclusion. It is also a good idea to write the topic
out on a pieco of‘pager and kzep the sentence next to vou the whole time you are
researching and writing. Refer to it freguently and be sure that you are not “getting
off the track." 1In a well ornanizad essay every sentence, every detail, is relevant
to the topic: ~nec of the most uscfir] practical disciplines in writing is to pause
reqularly, rereid vwhat has just been written, and consider this relation to the
general purpose the essay stated. If the relation is not immediately clear, the
section should either be abandonad or ba reworked to make its relevance apparent.
Material that is not relevant wastes the reader's time and distracts him from the
main purposes. ‘Yriting is more effective if the writer keens firmly in mind what
his subject is and if he makes certain that the readzr cannot mistake his intention.
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.

The proper anpreach to a topic is onc that can be managed reasonably well
in tha amount of time and space available and that will shed some 1ight on the topic.
A hastily done survey of a large topic demonstrates very little. A paper comparing
the two young princes in Hamlet would be much more effective than a poorly researched
paper studying the Renaissance and Shakespearcan ideals of princely virtue and their
application to Hamlet. In Hamlet, both princes share the problem of how to avenge
a father. A comparison of the two princes would require at this point that the
reader go back over the text of the play carefully -- with this particular topic in
mind -- and pull out the specific details which support his opinion. He must check
the similarities and differencas botween the situations of the two princes, and
their ways of handling the situations in which they find themselves.

Tocre is, of course, 2 arecat deal of evidence to show that Hamlet is a good
prince. First, Horatio, Qho seems to be the voice of reason throughout the play,
admires Hamlet; Hamlet seasks revenge both becausc the ghost of his father demands
it and becaus¢ he recognizzs a moral blight in Denmark that only he can remove: he

fulfulls nis duty at areat cost to himsclf, and with a reluctance that drives him

=4}

nearly to a suicide. Yet in planning the develcpment of the topic, the writer has
to think in terms of both positive and negative evidence. Negatively, Hamlat's
scorn of his mother oxceeds the instructicns given him by his murdered father;

| despite his good intention, he drives the lovely, innocent Ophelia to suicide, mis-.
takenly kills hef father, and slays her brother in a duel; he callously sends Rosenhmiz
Guildenstern to their deaths. In order to shew that Hamlet is a good prince, some-
now these difficulties must be overcome. !Yhether they can or not will depend
ultimately upon what one conceives tne character of the good prince tc be. Perhaps,
though, the difficulties ought to suggest a still further rcfinement of the topic.
In considering the negative avidance, the writor is forced to note tihe relaticonship
between Hamlet and Laertes, and at this point he wmight possibly be struck by the
fact that Hamiet, Laertes, and Foriinbrazs have each a father to avenge. Furthermore,

O
RJ!:Wy Fortinbras is completelv succzssful, for only he succeeds without destroying
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those around him. Perhaps, then, the topfc ought to be cuanged once more, to a
discussion of Fortinbras as the "good princey the one capable of maintaining the
order of the state,and of Hamlet and Laertes as men not able to solve satisfactorily
the problem set them.

At every stage in thinking through a suitable topic; in outlining it, in
writing the initial drafts, in writing second drafts the writer should constantly
reconsider and reshape his topic in terms both of what he can practically hope to
achieve and cf the evidence, negative and positive, drawn from the work he is
discussing.

Ideally, a writer should finish what he considers to be the final draft of
a paper far in advance ¢f the date due so th t before submitting his work he can read
it from a fresh point of vigw and, if necessary, make changes. Most writers, even
many professionals, tenc to be carried away by their topics; along with the excite-
mert of exploring an idea and making discoveries about it goes an almost inevitable
tendency to misjudas the strengths of the supporting evidence, to feel that certain
connections are chvious that are not, and perhars simply to let the discoveries that
are being made develop a 1ife of their own, so that the conclusion of the essay has
Tittle to do with the prouises made in the intreduction. It is extremely helpful
if the writer can put himsel¥ in the position of an nutsider, with only the dimmest
of memorias of the interrelaticns that were so clear when he wrote the paper. Time,
even a few days, will often do so much to help a writer to an objective view of his
own vork.

Several tochnicues are halpful in reading the final draft: read the intro-
duction than skip to the cerclusion and ssze if what is concluded is the same as what
was introduced. An introduction, ameng other things, says to the reader, "This is
what 1 intend to do," and the conclusicr says, “This is what I have done." If the
introductior and the conclusion do not jibe, something has gone wrong in the develop-
ment of the paper.
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At this stage of writino the paper, it is also useful to make an outline,
either on paper or mentally (mental outlines are very difficult). Every section and
subsection should he immediately relevant to the topic, and every sentence, every
fact cited, should be relevant to the section in which it occurs. Any irrelevant
fact, no matter how interesting or any digression, no matter how valuable it seems,
should be ruthlessly deleted. The writer should also note any transitions that seem
abrupt, for they are sians that he is moving too rapidly for the reader to follcw.

A simple transition word or phrase, or an additional sentence, will often justify
the inclusion of material that otherwise would seem extraneous.

During one of the proofreadings the writer should take the stand of the
devil's advocate; he should be the hcstile reader who disagrees with the topic and
who challenges it at every point. Mo generalization should be permitted to stand
unless it is supported by the strongest evidence available. Any argument that would
undermine the topic shoild be considered and dealt with. If the writer can learn to
take a hostile attitude toward his own work before nhis readers see it, he can meet
their objections in advance.

Because literary criticism is persuasive writing, it most often reaches
conclusions that are matters of considered opinion. Nevertheless, the conclusions
must be based upon facts and upcn carefully reasoned‘arguments. A fact, simply, is
a bit of data that can be verified beycnd 2 reasonable doubt; it has a solidity and
definiteness that oninion can never match. It is a fact, for example, that Hemlet
has & quarrel with his mother in Act III of the nlay; whether or rot the quarrel has
Freudian overtcnes is a matter of c¢pinion, of in‘erpretation of the fact of the
quarrei, and of the context in which it appears. Also, a fact, althouah of a dif-
ferent order, is the existence of a play resembling Shakespeare's Hamlet that
probably influenced thz writing of Hamlet. The critic is expected to be aware of
and refer to any facts that are relevant to his discussion of the Titerature; as a
rule, it is good practice ir tha early drafts of an essay to be overly generous in

O he citing of facts to support oninions. A writer will feel much more confident if
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he is certain that an abundance of evidence supports his interpretations; on the
other hand, he ought to feel rather uncomfortable when he discovers an interpretation
unsupported by some irrefutable data. In Jater stanes, when the paper is being
polished and tightened up, any data that is too well known, or too remote from the
topic, or too repetitious, can be deleted.

The proof of persuasive writing is whether or not it is convincing; if the
reader feels that he can easily refute the writer's arguments, the essay is worthless.
An essay that has a clearly formulated topic, that is well developed, that makes no
interpretaticn umbuttressed by facts, that considers all weaningful negative and
positive evideznce, will of necessity be convincina.

Read this guide carefully -- you will be expected to understand and follow
it in writing the subject matter of your term paper. You will be given a formal

cuide diracting you how to set up your footnotes and technical portion of your paper.
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TERM PAPER SUGGESTIONS

At this point, you cughl to bte thirkino about the general direction which you

will take in fulfilling the term paper assignment. Here are some suggestions. You

may not find anything to your 1iking cn this 1ist - in that case, let the form of

the collection give you some idea of what is expected in terms of preparation and

investigation of a topic of your own choosing.

1.

Cevelnrment of the Novel as a Mew Medium of Expression. The novel as we know
it today did ot always exist in the form it has today. Indeed, its
evolution from a weichty, rambling, virtually plotless literary composition
to the compact, intense and centralized production of the modern authors

renresents several centuries of experimentation with various forms and

technicues.

Tem Jonés - Henry Fielding The Sinaular Adventures of Baron
Josenh Andrews - Henry Fielding tiunchausen - Rudolph Raspe
Pamela - Saruel Richardson The Yicar of lakefield - Oliver

Goldsmith
Tristam Shady - Laurence Stern

Great Expectations - Charles Dickens

The Hysteries of Udolpho -
Ann Radcliffe Portrait of the Artist as a Young lan
- James Joyce

ifadame Bovary - fustave Flaubert

The 014 Man and the Sea - Ernest
U. S. A. ~ John Dos Passos Hemingway

The Grapes of Mrath - John Stoinbeck

The Individual and His Introduction to the Morld of Strife. Sooner or later,
each individual must fece the challenze of finding his place in "the scheme

of things," comning to terms with hkis environment. ‘Yhether the individual

falls or succeeds depends very offen on the nature and results of his initial
contect ~ or conflict - with his scciety as he sets his quest for security and
happiness. Childhocd training, ecconomic opportunities, education, associations

all play a part in shaping his philosophy and determining the degree to which
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he may come to understani himsalf and others in order to endure in this
1ife-long struggle.

The May of A1l Flesh - Samuel Butier A Single Pebble - John Hersey

The Ordeal of Richard Feveral -

George reredith A Shropshire Lad - A. E. Housman
The Red Badge of Courage -
tephen Crane A Death in the Family - James Agee
Miilelm “leister - Johann Holfgang The Bad Seed - William March

von Guethe
The Lonely Crowd - David Riesman

Jdean Chrostophe - Romain Rolland

The Catcher in the Rye - J. D.
The Four Hersemen of the /pocalypse Salinger
- Vicente Blasco-ibanez
An American Tragedy - Theodore Dreiser

Portrait of the Artist - James Joyce

Of Human Bondage - l/ilTiam S. Maugham

The iacnificent Otsession - Loyd
€. Dounlas

Human Conflict: Var and Zhi2 Catalyst of Values. Theodore Roosevelt once
maintained that only under war-time conditions is the character of a man
ever really tested. thile this may not always be the case, war certainly
dees subject the individual to severe duress - emotionally, mentally,
mora]fy, and phySicalTy. The experience very often may radically alter his
entire cutlook, sometines for the better, but sometimes too, for the worse.
Here are a fey cases in point.

The I14jad - Honer Memairs of an Infantry Officer -
Siegfried Sassoon

Thz Red Badge of Courage -

Stepher: Crane The Enormous Room -~ E. E. Cummings
Yar and Peace - Tolstoy Three Soldiers - John DosPassos
A Farewell to Arms - Hemingway Tha Caine futiny - Herman touk
A1l Quiet on the Yestern Front The rorty Lays of usg Dagh -

- Erich f2ria Remarque Franz Verfel
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Man and the Conauest of Nature:

What is that quality of daring and courage, that sense of wistfulness
and wanderlust, that spirit of determination that makes men climb mountains,
brave the vastness of the sea and sky, exnlore the mysteries of caves, or
stubbornly clear expanses of land and forests? From the epic struggles of
the caveman to the conquest of Everest, man has asserted and demonstrated
profound satisfaction in the conquest of the “ultimate" even in the face of

death. ‘ihy?

Voyages - Richard Hakluyt Moby Dick - Herman Melville
Voyaie of the HilS Beagle - Charles Growth of the Soil - Knut Hamsun
Darwin
The Spirit of St. Louis - Charles
The 01d Man and the Sea - Hemingway Linbergh
The Silent Yorld - Jean Jacques lilderness Under the Earth - Herbert
Costeau Rranke

Kon-Tiki - Ther Heyerdand

The Empire Builders and the American Dream:

Following the chaos of the Civil War, young America experienced a violent
surge of growth and expansion economically, politically, and territorially.
Some forty odd years later, she took her place among the nations of the world
as a major power. lhat was the nature and the motive force of that spirit
which in so short a time catapul*ed her to the international forefront? How

has it since affacted our social fabric and national character?

Autobiography - Bernard Baruch The Age of Moquls - Stewart Holbrook
Historv of the Grext Americen History cf Standard 0il - Ida Tarabell

Fortunss - A. iievers
The Octopus - Frank Norris
The Finarcier - Theodore Drejser

Son of the Middle Border - Hamlin

Roughing It - fiark - ain Garland
Rendezvous with Destiny - Eric The Last Hurrah - Edwir O'Connor
o Goldman
The Affluent Society - John K.
America as a Civilization - {lax Galbriath
Lerner
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The Big tloney - John Des Passos Babbitt - Sinclair Lewis
Main Street - Sinclair Lewis An American Tragedy - Theodore Dreiser

You Can't Go Heme Anain - Thomas Yol fe

Religion and the Search for Certainty in a Yorld of Doubt

From time immemorial man has turned to the consolative power of religion
as a source of strength and comfort. Particularly is this true when he is
cenfronted with frustration and despair. What is the motive force of this
spiritual reservoir? And what is there in the nature of man that invariably
prompts hWim to return to it?

Pilgrim's Progress - John Bunyan The Magnivicent Obsession - L. C.
Douglas

Prothers Keramazov - F. Dostovavsky

A Man Called Peter - Catherine

In Memoriam ~ Alfred Lowrd Tennvson Marshall

The Castle - Frans Kafika Dynamics of Faith - Paul Tillich
The Razor's Edge - W. S. HMaugham The Apostle - Sholem Asch

A Fable - tilliam Faulkner The Prophet - Kahlil Gibran
Brighton Rock - Graham Oreena Brideshzad Revisited - Evelyn laugh

The Power and the Glory - Graham Greene

Man's Inhumanity to Man
Under what conditions and with what motives is man moved te 1ift his
hand against his brother man? Can we excuse the conflict of war? Is war an

impersonal phenomencn bevond our individual control? If so, what gther

instances start from war? -~ th2 social, racial, religious intolé?a?ces

which make men towers of arragence instead of citadels of 1ight? gxﬂ\\

Franenstein - Hary Shelle The Crucible - Arthur Miller

The Ox-Bow Incident - g?1t§r V. T. Andersonville - MacKinlay Cantor
ar

The Fountainhead - Ayn Rand

Cry, the Beloved Country - Alan Paton

The Last fnary tlan - Gerald Green

Native Son - Richard Yrignt |
Intruder in the Dust - %illiam Faulkner

Gentlemen's Agreement - Laura Hobson

The tall - Jdohn Hersey
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The Utepian Dream: Scoizl Unrest and the Rise of Socialism and Communism

in the inferno of social upheaval and widespread discontent occasionally
present in the course of a nation's existence is forged the steel of the
reformer's blade. Social inequality, economic concentration, irresponsible
government all previde the zealot and the visionary with presumed justifi-
cation for proposals of a "new social order" which looms on the national
horizon as a panacea for the universal ills of man. What are these il11s?

Wihat the proposals? And how shall they be evaluated?

Utopia - Sir Thomas !lore The Grapes of Wrath - John Steinbeck
Social Contract - Jean Jacques Inside Russia Today - John Gunther
- Rousseau '

Dr. Zhivano - Boris Pasternack
Communist Manifesto - Karl Marx

Mot By Bread Alone ~ Vladimir
Shame of the Citjes - Lincaln Dudintsev
S Steffens

Mein Kampf - Adolph Hitler

The Jungle - Upton Sinclair
The Iron Heel - Jack London

The Jazz Ace: The Lost Generation and American Despair

"The areatest, gaudiest, grandest spree in our history" -- so spoke
F. Scott Fitzgerald about the decade between 1920 and 1930 wnich bears the
name he gave it: the Jazz Age. D[isillusionment over therfailufe of the
Versailles Treaty, 2 natural determination to "go it alone," and the unbound
optimism in the promise and stability of the American nation were the main-
stays of the"Roaring Twenties" -- whose ioudest roar was sounded in the
economic collapse of 1929, What had its perceptive young men to record the
sense of useless escapism that Tay just below the veneer of boisterous
elegance?

Tender is the Miaht - F. S, Fitzgerald From the Terrace - John O"Hara

Far Side of Paradise ~ Arthur izener Llinterset - iaxwell Anderson

The Disenchanted - Budd Schulberg The Sun Also Rises ~ Ernest Hemingway

A Moveable Feast - Hemingway The Last Hurrah - Edwin O0'Conner
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10. Social Criticism: Allenory, Fable and Fantasy

Either through preference or necessity, an author occasionally chooses
to clothe his 'message' in the quise of fable, allegory, fantasy, or science
fiction. Far from detractina from the intensity of his theme, such Tliterary
formats often enabie him to reach a much wider and more varied audience --
for, if one chooses to ignore the social commentary, there is always pleasure
to be derived from flights of fancy. Some of the greatest works of children's
literature, for example, are also reputed for their incisive satirically
perceptive comments on the il1ls of man. Look beneath the surface, and relate
what you discover.

Aesop's Fables - Aesop The War of the ltlorlds - H. G. Uells

Gulliver's Travels - Jonathan Swift ilr. Sanmler's Planet - Saul Bellow

Gargantua and Pantagruel - Francois Candide - Voltaire
Ranzlais

Fahreheit 451 - Ray Bradbury

Alice 1in Wenderland - Lewis Carroll

Brave New World Revisited - Aldous
Brave Mew Horld - Aldous Huxley Huxley

Animal Farm - George Orwell 1984 - George Orwell
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GUIDEL INES FOR LEYEL 31

A11 phases of Level 31 will be responsible for the same types of
assignments. Different reguirements will revolve around the different expectations
from each phase. For example, there will be a difference in the amount of writing
that will be expected. The complexity of structure, the depth of fnvolvement, the
variatiens of word choice, the preciseness of grammatical expression, the accuracy
of spelling will all be judged in relation to the phase which will be under observa-
tion.

The following types of assignments are required in the Level 25 Curriculum:
(see curriculum guide for specific details)

Journals

Pesearch Papzr

Infermal (personal) Essays

Editorials

Critical Essays

Essay Guestions and appropriate answers

Precis

Creative writing will be encouraged and such works as poems and short

stories may be substituted for some of the assigned essays.

SPECIFIC REQUIRENENMTS
Phase 4
1 research paper: from 260 o 1000 words

5 personal essays:  from 15C to 200 words

2 editorials: from 150 to 200 words

4 critical essays: “rom 150 to 200 words (2 poems, 1 short story, 1 magazine
article)

3-4 essay questions and answers

Journals: 3 entries each weck {one-half page)

IERJ?:~2—3 precis: based on stories or articles from 1000-2000 words

IToxt Provided by ERI
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(e.g. Book 9 Models etc. newspaper articles, magazine articles, Advanced Composition

Models, stories)

Phase 5

1 research paper: from 1000 to 1500 words

§ personal essays: from 200 to 250 words

3 editorials: from 200 to 250 words

5 critical essays: from 200 to 250 words (2 poems, 2 short stories, 1 magazine
article)

4-5 essay questions and answers

Journals: 3 entries each week (1 pace)

2-3 precis: based on stories or articles of from 2000 - 2500 words

(e.g. book 10 Models etc. magazines, newspaper etc., Advanced Composition, stories)

Phase 6

2 research papers: from 1500 to 2000 words

6-7 personal essays: from 250 to 300 werds

3 editorials: from 250 to 300 words

5-6 critical essays: poems, novels, short stories, articles

4-5 essay questions and answers

Journals: 3 entries each week (one and one-half pages)

3-4 precis: based on stories or articles of from 200 to 3000 words

(e.g. book 11 Models etc., magazines, newspapers, Advanced Composition Models,

stories)

Phase 7

2 research papers: from 2090 to 2500 words ‘

6-7 personal essays: from 300 to 350 words

4 editorials: from 300 to 350 words

6 critical essays: poems, novels, essays, art, short stories, music etc.

O .
essa uestions and answers
ERIC®** o
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Journals: 3 entries each week (2 pages)
3-4 precis: based on stories or essays of from 300 to 4000 words (Essays,

magazines, stories)

Short, spontaneous assignments will also be given to all phases based on
current events, unusual occurrences, proverbs, miscellaneous subjects chosen by
the teacher.

Tnis rather rigid schedule may be varied as the needs of the class and

desires of the teacher may require it.




-0l -

A URIT CN PGINT OF VIEY

LEVEL 31

Skills:

1. Selection of specifics to develop a single point of view

2. Expression of point of view while maintaining an objective atmosphere (Avoid the
use of "I," "mea" "my," or any other references to oneself, either direct or
indirect)

3. Expressicn of point of view while avoiding the use of words that express value
judgenent (vj) when used to describe the person or issue under consideration
(e.g. pretty, nice, stupid, gross, good, bad, dull, crude, etc.)

4. Development of an awareness of the point of view being expressed by various writers,

expecially in such media as newspapers and magazines




- 85 -

NAME: Yallace Randale Sheldon.

POSITION: U. S. Senator seeking third term.
Chairman of the Policy Affairs Subcommittee.

PHYSICAL DESCRIPTION: 64 years old
six feet twe inches tall
233 nounds
white haired, pink cheeked
BACKGROUMND: Clerk in hardware store who rose to a millionaire in the manufacturing
ot plumbing supplies.
WHAT HE SAL! Iil MASHINGTOM: ‘“oppose the President's tax bili™
WHERE HE CAMPAIGMED: In Thompson Falls, Woodstown, Beaver City, Badger, and Black City.
HOW HE TRAVELED: 1In a 1956 Ford.
HOW DID HIS AUDIEMCE REACT: They cheered.
WHAT HE SAID BACK HOME: "Some of my colleagues complain about campaigning. I don't.
I think it is our duty to talk to the people and to listen.

Because of what you've told me about how you feel and why,

I'm going to change my position and vote for the tax bill."
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1 It takes a big man to change his mind, and Senator Wallace R. Sheldon --
six feet two and 223 pounds -- has the stature for the job. In Washington he was
opposed to the tax bill, but on a camnaign cwing in his home state he heard the
voice of the people. "I think it is our duty to talk to the people and to listen,"
Senator Sheldon told the small towners bluntly. "I'm going to change my position and
vote for the tex bhill."

2 Senator Wallace R. Sheldon announced here today he would vote for the tax
bill. Campaigning for re-electicn, tha Senator told cheering crowds in Thompson Falls,
Hoodstown, Beaver City and Black City that he had 1listened to the vaice of the people
and changed his mind. In Yfashincton iast week Senator Sheldon had announced he was
opposed to the President's tax proposal.

3 A millionaire in a 1956 Ford visited the sticks this week and wowed ‘em
from Beaver City to Badger and back. He was Senator lallace R. Sheldon and he told
cheering crovds he had heard the voice of the people and was now for the tax bill.

that he had heard was the death rattle in the ballot box.

4 "Some of my colleagues complain about campaigning. I don't," Senator

Wallace R. Shaldon told audiences back home last week. He was frankly perspiring.
"1 think it is our duty to talx to the people and listen. Because of what you have
told me of how you fzel and why, I'm going to change my position and vote for the

tax-bill."

5 The image of the American businessman is that of a big, buff, hearty quy
who stares facts rignt in the face, and Senator Wallace R. Sheldon looks the part.
But last week Senator Sheldon reveaied another part of the businessman's charccter
--the customer's always right. In Mashington ne hat studied the tax bill and said
Q :hrightly he was against it. This weex came home, listened to the customers and

U, "I'm going to vote fot the tax bill.”
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6 Burly U. S. Senator “allace R. Sheldon, who met many a payroll before he
went to the Senate, knows how to face a fact. Last week he told the people vhat

they wanted to hear, that he would change his position and vote for the tax bill.

7 Last week Senator !"allace R. Sheldon demonstrated why, for all the hoopla
and howdics, American campaigns are essential to democracy. He came back home from
Kashington and Tistened to the boice of the people. In Badger he announced, "Because
of what you've told me about how you feel and why, I'm going to change my position

and vote for tha tax bill."

8 Democracy's strength, and weakness, lies in its elections. Last week the
United States suffered an attack of democratic indigestion. In Washington Senator
Hallace R. Sheldon, a businessman who understands the real meaning of taxes, studied
the President's proposai and said, "I onpcse the President's tax bill." Then he came
back to Badger and rediscovered the Tirst law of politics is to get elected. On the

hustings hie premised, "I'm qoina to vote for the tax bill."”
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ASSIGNMENTS: <

1.

e
e

A paper of 500 words comparing the points of view of the writers of paragraphs
seven and eight.
1. compare and contrast their points of view
2. discuss their selection of detail
3. compare and contrast the issues they raise with the issues raised in
the otner naragraphs
You may use any plan of organization that you wish, but you must cover the above

l1isted tonics.

Develop from a newspapcr, madazine, or your own imagination (the latter is
preferred) an original 1ist of snpecifics similar to that provided as an example
on the nexi page 85. Ycu shuuld use most of the same categories -- especially
a, b, ¢, d, e, g, = %. V. umy also add any others that you deem helpful and

appropriate. ce sure your work is original; don't paraphrase the example.

At the beginning of clzss -- follow a day of publication --

A comparative analysis (500 words) of two of the samples presented to the class
during the day of publication. Include in your completed assignment (1) a
thorough discussion of thz gocd and bad points of the two papers and (2) a
mimeographad copy of each of ths +wn napers. All vritings for these aﬁggégﬁents
is to be done as homewcrk, without further reminder from the teacher. Papers

are due, without exception, at the beginning of class on the respective

Mondays.

NOTE: The assignments on publication days are due at 7:55 a.m. This does nct
mean "sometime before class"; it means 7:55 a.m. -~ as soon as you arrive

at school.



CLASSWORK:

Monday

Tuesday

Wednesday

Thursday

Friday

Monday

Tuesday
Wednesday

Thursday
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Introducticn

Work on assignment due ‘lednasday

Using the specifics found on page 85, write a new version of the news
story that has its own original point of view. (maximum length -- 100
viords) (obtain a ditto master before the end of class)

PUBLICATION DAY -- due at 7:55 a.m. a copy of yesterday's work written
(preferably typed or printed) on a ditto mester

Due at beginning of class -- 1ist of specifics (2 copies). In class,
write your own paragraph with a particular point of view. (maximum

L)
12ngth - 100 words)

HOIMEYORK due

Second paragraph based on 1ist of specifics from Friday to be written with
a2 new point of view

A third point of view

A fourth point of view (take home a master)

PUBLICATICH DAY -- due at 7:55 a.m. a copy of your best version written

(again, preferably typed or printed) on a ditto master.
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LEVEL 31 TEST
COMPOSITION B
I. Answer the following questions cn research:
1. Explain the following terms:
a. ibid, and op. cit.
b. distinguish between footnote and bibliography
c. card cataloque (include explanation of listings)
2. Directions: plot out research for any one of the following topics:
a. Arab-Israeli dar
b. Ernest Hemingway (2oth century American author)
~ €. The American Indian
d. The influence of Christianity in Enaland
II. Phese 5: Point out the detaiis in each of the following groups that do not
pertain to the topic sentence and therefore would destroy paragraph unity.

1. Mew Kinds of tusiness are constantly arising to threaten the markets of old

business
a. fotels compete with hotels
b. Rental cars compete with taxis and even owming one's own car
c. Outdoor movies compete witn the motion picture theater
d. BSook and record clubs cempete with retail stores
e. Banks compete with savirnus and loan associations
f. Proprietors of older established businesses have often become too lax
in creating wavs of appealing to the public.
g. Competition is good for our economy
Answers:
2. The successful farmer needs many different aptitudes.
a. Academic aptitude is quite important.
b. The modern farmer re~ds current technical farm literature.

[}RJ!:‘ c. The successful farmer has high mechanical aptitude.
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d. He understands simple accounting thoroughly.

e. He keeps accurate, orderly records.

f. He handles farm tools effectively.

g. He skillfully repairs machinery.

h. Present-day farming reauires electric power.

i. Tractors are particularly usefui.

j. The progressive farmer needs social aptitude.

k. The farmer should be a good neighbor.

1. Community organizations need his hearty cooperation.

m. Helpful legislation will certainly enlist his interest.

n. Farmers should vote in every election.

Answers:
3. Canada is rich in natural resources.

a. The amazing fisheries of the eastern coast first attracted adventurers,
who saw viealth in the sea.

b. The marvelous richness of the fur trade drew adventurous people north
and west.

c. The closeness of Canada to the United States has helped to make it rich
by attracting American money to develop its natural resources.

d. Some of the trappers who hunted in the forest saw another source of
wealth -- the tree themselves. \

e. Fir trees, pine trees, spruce, hemlock, cedar -- all have gone to the
sarmilis.

f. Their products have developed the lumber industry, which is one of
Canada's greatest sources of wealth.

g. Every year the spruce forests yield three million tons of newsprint,
which is sold principally to the United States.

h. The Chicago Tribune, which calls itself the world's greatest newspaper,

ERIC runs its own forests to manufacture its own newsprint.
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Ansvers:

Phases 6 & 7

The sentences in the fcllowing paragraphs have purposely been scrambled.

After studying the ideas and transitional devices, you should be able to see relation-
shops between sentences. Choose one of the paragraphs and arrange the sentences in
the proper order. Underline 211 transiticns.

1. a. I went up the shore, and down the shore, but it was all one; I could see
no other impression but that one.

b. It happenad one day about noon, going towards my boat, I was exceedingly
surprised with the print of a man's naked foot on the shore which was
very plain to be seen in tha sand.

c. I hesitated, I Tooked around me, but I could hear nothing nor see
nothina.

d. I stood Tike one thunderstruck, or as if I had seen an apparition.

a. I went up to a risinag greund te look farther.

f. I went to it again to see if there were anymore, and to observe if it
might not be my fancy (imagination); but there was no room for that, for
there was exactly tha very print of a foot -- toes, heel, and every part
of a foot.

Answer:

2. a. Objectivity means that the news comes to the consumer untainted by any
personal bias or outside influence that would make it appear anything but
what it is.

b. A1l news media, not only the daily newspapers, agree that news should be
considered inviclable and that all news, not only political news, should
be presented without slanting, snading, or tinting.

¢. Objectivity in news is one of the most important principles of modern

journalism.

C
a

The reporter sheuld not Took at events throuah glasses either rose-
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colored or smoked: he must report the news in the full light o impartial

and scruputously honest cobservation.
e. Only "pure" news can give the consumer confidence that the news on which
he bases his opinicns is a sound source of accurate information.
Answer:
ITI. Phases 6 & 7
Rzad the following argument and then evaluate it by answering the questions

that follow.

Probably all of vou know that I have two brothers and a sister who graduated
from here ahead of me; sc did my father in 1932, Naturally I am very much interested
in all of the affairs of cur school. Until the beginning of this year it nsver
occurred to me for a minute that I would ever give any thought to what we might wear
at commencement. But as I have obsorved what other schools are doing -- not just
Tocally, but in cther parts of ths country also -- it seemad to me that we ought to
consider the possibility of changing what we wear at graduation. 1 know that all of
you want our ciass tc make a good impression. You want us to look as good as any
class that graduated in the mast. Feor that reason I am sure that you want to con-
sider an idea that micht make us look even better. Mot only that, it is an idea
whicn might make getting the proper clothes for graduation a lot less difficult for
some of us. Mnat I pronese is that we wear caps and gowns this year rather than long
white dresses for girls and white dinner jackets for the boys. [y reasons for this
proposal are tihese: (1) the class will have a uniform appearance which will be very
attractive on the platform, (2) caps and gowns are worn at all college graduation
exercises, and out use of caps and gowns will make out graduation seem a more digni-
fied occasion, (3) caps and gowns can be rentad very inexpensively, and,therefore
our parents will not have to snend a Tot of monay on clothing which some of our
parents probably can't afford risht now anyhow, especially since we don't often wear

[]ii(rforma] dresses, and (4} if we're 211 dressed the same, then it won't be noticed

Aruitoxt provided by Eic:



among the giris that some drasses cost a lot more than others. For these reasons [

think we ought to wear caps and gouns.

Questions to be considered in evaluating the arqument:
(1) Here you convinced hy the argument?
(2) Do you anree or disagree with the student?
(3) How does he attempt to make you feel that it is right for him to speak on this
subject?
(4) Are there weaknesses in his argument? that are they?
(5) How could his argument be strengthened?

Write a brief but inclusive evaluation of the boy's argument.

EXTRA CREDIT

Phase 5: If time allows, write an arcumentative paragraph on one of the following
topics: (a) It is a real advantage to be an only child (or not to be).

(b

~r

I was not at fault,

(c) is my most valuahle (or interesting) course.
Jot down your arguments and arrange them in the order of increasing importance, saving
your most important one for the end.

ERIC

IToxt Provided by ERI



LEVEL 32
SPEECH
The Course Philosophy

Perhaps at no time in history is thoughtful, proficient and effective com-
munication more important than it is today. e need only to reflect on the problems
brought about by a failure of communication -- personal, social, national and inter-
national -- to realize the importance of effective speaking and listening. Since
education for effective oral cormmunication is so vital to the individual and to
modern society, any speech curriculum should contribute to all of the educational
goals of the high school.

The speech curriculum should aim for a command by students of the funda-
mental processes of communication: speaking, listening (cbserving), writing, and
reading. Although every student hegins to arasp some of these fundamentals at home
and in the primary grades, many high school students do not speak with clarity and
fluency. It is essential that speech education develop students' speech abilities
ana desirable personal attributes to the highest level of capacity.

Speech classes should foster informed, intelligent, and active citizenship.
Respecting the rights of others, we]coming disagreement and debate, recognizing the
importance of compromise, and analyzing arguments can be encouraged in class discus-
sions and assignments.

Most importantly, it is the responsibility of the teacher to provide an
atmosphere of relixation and trust for the student so that he may exert a necessary
personal quality that provides the uniqueness found not only in the great speeches
but in simple human communication.

* k k k k Kk k k Kk %

A "fundamentals" approach in teaching speech may perhaps be most effective
btecause it directs the teacher's attention to the improvement of each of the funda-
mentals of the student's speech: basic content, organization of ideas and adjustment

[ERJ?:‘tO the speech situation. The commonly accepted fundamentals of speech are as follows

IText Provided by ERIC
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1. Adjustment to the Speech Situation
2. Bodily Acticns in Comnunication
3. Basic Content or Ideas
4. Crganization of Ideas
5. Developmental and Supporting Details
6. Voice Usage
7. Enunciation, Articulation, and Pronunciation
&. Language
©. Adaptaticn in the Speech Situation
10. Listaning
* Kk Kk * K Kk K Kk x Kk *
The azneral requirements fcr all phases in speech education should include:
(1) that the studont be able to adjust to the speech situations in class; (2) that he
show some agility in using bodilv actions to make his speech more effective; (3) that
he uses acceptable preonunciation and adeauate Tanguage in particular speech situations;
and (4) that he be able to choos2 a topic, organize his ideas, and develop relevant
details in a given speech situation.
Suggested specific requirements for all phases are:
1. An introductery speech and two short speeches on assigned topics
2. Four or five-minute demonstration or "how to" speech
3. An oral book report
4. A pantomime
5. Four five-mirute "purpose” speeches:
a. to convince
p. to impress
c. to entertain
d. to move tg action
6. Participation in a discussion group on current events or any topic
the students are particularly interested in and a short skit with a

O

ERIC minimum of dialogue.
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7. Four two-page napars on these topics:
a. importance of bodily actions in speech
b. how to organize a speech
C. a written analysis and criticism of a famous speech
d. voice usage
8. Reading of a short story, newspaper editorials or poems aloud tc the
class for purposes of evaluting articulation, inflection and tone.
Students 1in phaces 5 and 6 should be expected to attain more firm control
of poise and posture in the specch situation and participate in more extensive re-
search for their discussion groups or debates than those in phase 4. Students in
phase 7 should achieve an even stronger cormand of the lancuage and rapport with the
audience than thcse in levels, 4, 5, and 6.
ok % Kk kK kA Kk Kk Kk %k %

The metind employed in sneech is geared toward an informal atmosphere in
vhich students sheould feel free to express themselves and participate fully in dis-
cussion croups. Students should be encouraged to speak daily and therefore lecture
periods are short and kept to a minimum. ‘lost of the learning is inductive, arrived
at through group discussions.

Speeches are most effective whan students choose their own topics. Assign-
ing the purpcse rather than the subject of a particular speech gives the student the
opportunity to speak about scmething that reaily interests him or about which he is
knoviledgeable. (The different purposes of speaking are covered on page 5 of the
supplement sheets.)

Group discussiens are both enjovable and vital to any speech class. They
permit students to express themselves within a group, in an informal manner and
should not be restricted either in form or topic. Any sutject of interest to the
students (such as current events, school problems, films, plays and books) may be
covered. Asking for topics and Tisting them on the board, then voting on cach of

) . . . .
I{I(jthem &1lows the students themselves to be responsible for the subjects of discussion.

IToxt Provided by ERI
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Books or book themes such as those suggested in the Campus Book Club Newsletter each
month are excellent topics to introduce for discussion groups. If this method is

used, Book Club Mewsletters should be distributed each month so that students could
read those books available in the particular group of interest to them. At Teast

one group discussion should be incorporated into a one-semester speech course. Another
group discussion or more formal assignments such as debates and actual plays should

be considered if at all pecssible.

Most important is the opportunity for the students to speak as much as
possible during the course rather than listen to lectures about public speaking. The
tape recorder is most halpful and quite enjoyable to use both in the beginning and
end of the course. Records of ramous speakers or by eloquent speakers are a welcome
and educational break from the usua® routine of class speeches.

As in all English courses, reading must be encouraged. Besides the
minimum one book a wmonth, magazines covering a wide varjety of subjects can be made |
available in speech class. Thses magazines can further be used as resources for
discussions and debates. Students should be urged to support their ideas and opinions
by documentation from these and other reading materials.

k *k k k k Kk k * % Kk %k

A variety of evaluation sheets can be usad to aid the speech teacher in
his analysis of a student's speaking ability. In any case, the student's own
individual ability must be kept in mind and progress from orne spaech to another
should hold preference to anv type of rank in class. A naturally poor speaker shouid
be encouraged by concentrating on one particular speech problem at a time rather than

comparing him to a raturally good speaker.
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SPEAKER TOPIC
CONTENT :
TOPIC ORGANIZATION ORIGINALITY RESEARCH
4 - challenging 4 - strong nlan |4 -~ dmaginative 4 - outstanding
3 - important 3 - sutisfactory |3 - ordinary 3 - adequate
2 ~ acceotatle 12 - not clear 2 - doubtful 2 - unnecess- 'y
1 - pointless 1 - no plan 1 - dull 1 - neglectea
. Score: Score: Score: Score:
AUDIENCE CONTACT PREPARATION POISE POSTURE
4 - compelling 4 - complete 4 - assured 4 - striking
3 - aware 3 - satisfactory | 3 - evident 3 - effective
2 - indifferent 2 - memorized 2 - uncontrolled 2 ~ awkward
1 - no attempt 1 - inadequate 1 - Tlacking 1 - slovenly
Score: Score: Score: Score
VOICE ARTICULATION VOLUME RATE
4 - pleasing, 4 - nrecise 4 - regulated 4 - flexible
fiexible
'3 - resonant 13 - clear 3 - satisfactory 3 - satisfactory
. 2 - weak i 2 - careless 2 - erratic 2 - monotonous
' 1 - monotonous 1 - cluttered 1 - too high -- Tow 1 - too fast -- slow
Score: Score: Score: Score:
Lgf COMMUNICATION VOCAB!ILARY PROMUNCIATION
i 4 - achieves 4 - rich 4 - refined SPEECH PROBLEMSJ
; purpcse fully
3 - getg most 3 - adequate 3 - satisfactory greath1essness
4 _ asality
1de§s'c\fer ) . R ) - "aht and "ah!
2 - obgds1onq1ly - slangy 2 - provincial stuttering
makes peint 1isping
1 - fails in 1 - dimproverished 1 - hard to understand hissin
urnose 11SS1N1g
purt L sounds
! © R sounds ;
| Score: ' Score: Score: ‘ :
COMMENTS: use raverse side if necessary TOTAL SCORE:
CRITIC FINAL GRADE:




SPEAKER:

TOPIC:

GECERLEVILURTION

SPECTFIC EVALUATION

vl
e
2
in [y

B

|

i C

D

F

COMNTERT

Me1T-chosen, Interesting Vatarial

Clear, Definite Purpose

Hell-unified Thaome

Caraful Saloction of Detail

Interestin~ IMlustretions

ORGAMIZATION

Attonticon-Gettir~ Introduction

Lonical Trrannement of Idcas

Easy Transiticon

Effective Conclision

5
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VERY

{

ental, Physical, Social poise

Matural, Sincers anner

Plzasina Vacal CQualities

Clear, Distinct Specch

Effective fudiernce Contact

“eanin~ful Gesturas

LANGUAGE

Gondt Choice of vords

Correct Preonunciation

iccentalbls Grapmar

Orivinality of Stvle

RUDIEICE
MAPPERL

O

Mility te hold Intercst

Coansideraticn for fulience

Projection of Personality

v
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SPEAKER DATE

TITLE OR SUCQECT JCCASIOCH

GENERAL PURPQSE

SPECIFIC PURPCSE

SQURCES CF SPEECH

SPECIFIC EVALUATICH

GRADE Al BLC D |F

PREPARATINIY, RESE/ARCH

QUTLTINE

IHTRCDUCTINN

QRGAITZATION:

1. Y211 unified:

]

Good selzction of sunperting details

3. Lorical arrapn~oment of iceas

COnICLUS TN

LAIGUIGE :

1. Checicz of words

i ]
2. Spzilinn !
3. Grammar ;
S, Orininality ;
5. Figures of s-ecch f

COIiEV'TS: CRITIC

FIMAL GRODE
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SPEECH PLOUIREENTS
PHASE
SPEECHES: Introductorv speechas-extenporancous and not evaluated
Tuo short, 2-minute speeches on assigned topics

Four or five minute demonstration or "how to" speecii/i.e., a speech to
to inform

Tral book report

Pantomines/assinned hv teacher, both individual and croun
to convince

to impress

to move to action
to entertain

Focur 5-minute "purrose" sceeches:

B W —

Participation in cne aroun discussion on 2 current event topic ciosen
bv the class

2ral readino ¢of a short story

PAPERS: 2 pages, ona siie of the pace only
1. "Inportance of Eedily Actions in Speech”
2. "How to “%reanize & Speech”
3. 'ritten analysis of a famous speech

4, "Woicz Usage in the Delivery of a Speech"

A1 sceecnes are to te vwritter and handec in to the teacher after the speech is

given. Student will he evaluated on hoth delivery and content.

ERIC

Aruitoxt provided by Eic:
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SPEECH REOUIREVE.TS
PHASE ¢
SPEECHES: Introductory spcoches - axtemporaneous and rot evaluated
Tuo short, Z-minuce speaches on assioned tonics

Four or five-minut2 domonstration or "how to" speech/i.e. a speecnh to
inform

Cral book ranort

Pantomines/assicned hy teacher, both individual and aroup
. to convince

. to impress

]
2
3. to rmove to action
4. to entertain

Feur 5-minute "nurnosc" speaches:

Hiajor criteria for evaluation: acnievement of purpose

Participation in two aroup discussion on & current event topic chosen
by the clacss

Oral readina of a short storv and an editorial

Oral interpretaticn of a ro2m /2 minutes/

PAPEPS: /2 panes, one siue of tie page only/
1. "Impcrtance of Todily Actions in Sprech®
2. "How to Troanize a Spach”
3. ilritten aralvsis of a fanous speach

4. "Voice Uszae ir tre Dolivery of a Speech”

F, "hgantation to the Specch Situation”

A1l snmeecnes are to he writiten and handed in to the teacher after the speech is

aiven. Student i1l be evaluated on hoth delivory and content.

ERIC
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SPEECH RECUIREENTS
PHASE C
SPEECHES: Introductory spesches - axtemnoranesous and not evaluated

Two snert, Z-minute speachas on assicnod topics

Four or fivz-minrute demonstration or "how to" speech/i.e. a speech to

inforn
Oral too% remeort

Pantomines/assiniea bv teacher, both individual and qroup
: . to convince

. to imnress

. to move to action
. to cntertain

[N
SpReches:

Four 5-minute "nurpos=

WP —

“ajor criteria for evaluation: achisvement of nurpose

Particination in two aroun dJdiscussions on current event topics chosen
oy the class

Participatinn in a stort, one-act play
Oral reading of a fanous American speach and various editorials
dral interpretatisn 2f a pcem /3 or 4 minutes/

Particiraticn i1 a symposium or panel discussinn

PAPERS: /3 pazas, one side of {hn nase onlv, some research reguired/
1. "Imnortance of Zodily Actions in Speech"

2. "How to Mproanizae A Snpaoch”

3. Uritten analysis of a farous specch

4, "Wuice Usaqe in the Delivery of a Speech
1"

Adaptaticn to the Spcech Situation”

C. "The Imrortence of Listening

A1l speeches arc to be writier anc nanded in to the teacher after the spaech is

Q 7iven. Student will be evaluated on both delivery and content.

ERIC
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SPEECH RENUTIREENTS
PHASE 7
SPEECHES: Introductory spreches - extemporangous and not evaluated
Two short, 2-minute speeches on assioned topics, not evaluated

Four or five-minute -omonstration or "how to" speech/i.e. a speech
to inform

Orel hook report

Pantomines/assigned by teacher, both individual and group
. to convince

. to impress

1
2
3. to move to action
4, to entertein

Four 5-minute "purpose” speeches:

c2Jjor criteria for evaluation: achievement of purpose

Participation in two oroup discussions on current event topics chosen
by the class :

Participation in a short, one-act nlay

Oral readinc of a famous American speech, 3 editorials and excerpts from
a nlay

Oral interpretation of a poem /5 minutes/

Participation in a symposium or debate

o

PAPERS: /4 pages, one side of the page only, research required/
1. "Importance of feaily actions in Speach”

2. "Mor to Trganize a Speech"

3. HMritten analysis of a famous speech

4, '"Voice Usage in the Delivery of a Speech"

5. "“Adaptation to tiie Speech Situation”

6. "The Importance of Listenincg"

7. "The Importance of Lancuage in Speechmakina®

A1l spaaches are to be 'witten and handed in to the teacher after the speech is

I, Student +i11 be evaluatad on both delivery and content.
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SPEECH CXAT

o

The final exam 1. speech is, in fact, the Tlest "purpose” speech assigned in class.
(See phases of speech curricului) This final speech is written as well as
delivered orally in class. The written speach should he handed in to the teacher

immediately after tis delivery.

ne last veek of the samcstor should He devoted to the final exam in order to ensure
adecuate tine for each stusent's specch. Designated exam perijods can in this way
be usad for anv make-up exams. Final speeches may be evaluated according to any

one of the attachod avaluation sicets.

O

ERIC
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FUICAENTALS OF SPECCH

Orierntation ana [iacnosis
Adjustrient to tne Snecclr Situation
Bodily lctions for Communication
Orcanization oF Ideas

Basic Content for Idzas
Developmentel or Supperting Details
Voice Usage

Enunciation, Articulation, and Pronunciation
anguace

Adaptation in the Srpeech Situation
Listening

Examinations, Interructions, etc.

O

RIC
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1/2 veeks
vreek
wegks

weeks

vask

weeks
1/2 weeks
1/2 veeks
reeks
week
reek

1/2 weeks



Student
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Topic

at

Choice of Topic

w

o
i
w
o
——t

Comments

Choice of Faterial

Oraanization of faterial

Usc of Languade

Projection of the Audiznce

Use of Sodily Action

Voice Usacae

Pronunciation

Audionce Nesoon

sa

Total score:

Compcsite rating is the Total Score divided by 9:

Ratina Scale:

ERIC
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4
3

Superior

fbove Average
Average

Below Avarage
Unsatisfactory

Hame
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TYeIZAL THECAPIES FOR SPEECH FRIGHT

1. Keep phvsically fit
2. Study your amotions in an effort to undarstand them

3. ODevelop hahits of rolaxation and control Lodily action

4. Realistic cally ovaluate yours2l® as a speakar in the Tiabt of attainable
objectivas

5. Prepar: as thorouc>lv as nossi'-le

0. Select tonics wiich dnterast wou, are Tikely to hold the attention of vour
audiznee, and ar~ orthy of vour effort in cormunicating with your listeners

7. Use an cutline =ivile spraking fo minimize nmemory lapse

8. Don't tahz the situation too sericuslv!lli

8. Use physical activity 'men 7irst startine to speak in order to rid yourself
muscular *"ns1on

10, Practice the snacch by talking 1t aloud to parents, a recorder, or in an empty
room in which vou fraaine your avlience to be seatad

11.  See! opportunities to speal :iwonever vou can find an audience

12. Us2 visual aics

3 13 o bia a chart, a mar, or an actual object which
is r2late” to vhat you are ta

ouz or whnich can sa2rve vou in talling

13. Don't take vcurself too sericusly tut try to use humer in some Form to cause
Tausnter

14, Never give ur after you have starteu but finish vour spoech no matter vhat

15, Eamage yourself in spesch courses and in extra-class speccn activitias

Soeacn frioht tas heen cited by students as the chief handicap to their
adjustient to spcoch situations. Adjustment to tio speech situation is cohviously

essential and hasic to all that a speaker dn

(D

5 and says. Out basic to adjustment
itself is tno speaker's praporatinn.,  The speakor who is well prepared kiows his

audience and nis cobjective, nas his iieas orranized ani developed, believes in his

tneir imnertance Tor the audisncz, anc is thearefore confilent.

ERIC
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COLITATIONS OF N DISCUSSION CHATRD#E!

1

Familiarize vourself with the subiect.

Know the special interests an! baclkgrounds of the participants. If you do, you
can call on a particular person to discuss topics which he knows from personal
exrariznce.

Arrange for a preliminary mesting with the speakers. By this meating decide on
proccdure and order of tonics.

Oren the public meeting +ith a brief introductory statement. Stress the
inportance of the problem and giva a hird's eye view of its history. Introduce
the narticinants, tellinn something about each one's background or the view-
point he renresents,

Stimulate discussion by bread, provocative questions. A cood chairman is a goed
guestioner. Preprars your questions in advancs to start and direct discussion or
to guicken interest if the ciscussion beains to flag or wander. Do not commit
the error of taikiae foo ruch.

Curtail fruitless liuressions. Groups have a way of vandering off the main
issue to consi.cr minor cr irrelevant coints. A cood chairman brings the
discussion baci to the czntral issue, pernaps with a statement like this:

"This sideliant is very interesting, but ouldn't it be rore profitable for us
to return tc the original cuestion?"

Summarize during anue after the discussion. A finzl summary is necessary, and
it is the chairnan's duty to make it. You neod not wait until the end before
sutming up the diraction and proarass of the discussion. From time to tine,
reviars 'at has been accomplished. If you can, show connections betmreen
contritbutions of different speakors.

Allou tine for audinnce participation. Keep an aye on tie c¢lock to provide
enough time for tne audience to ask quastions and to express agreement or

disaoreemant rith vhat vas said.
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OBLIGATIONG OF PARTICIPAI'TS IN A GROUP DISCUSSIOE

1. Preparc carefully. A dry v2l11 cives no vater. If you lack ideas, you are of
ne use in a discussion., Too many rsopla participate in public discussions
without adoauate preparation.  Thaey imow that they can sit back and comment only
if and when they wish, and that no one can easily check on their lack or
preparaticn. '!an participants are poorly rrepared, a discussion is merely a

pooling of ianorance.

Preparc by reflecting atout the topic and conversing about it beforehand with
your friends. Qadio and televisicn procrams are valuable sources of information.
Your school 1ibrarian can heln you lecate avpropriate hooks, magazines, and

newspaner articies.

If possible, attend pullic discussicns and observe tihe techniques of effective
speakers, audience members and chairmen,
2. Listen alertly. If vou agrze with a speaker, Tisten to him to increase your own

information and to avoid repetition »han it is vour turn to spaak.

If you disaqree with a speaier, listen to him with an open ming so that you may
comprehend his point of viow and rafiute it with pertinent facts.

3. Speak only vhat you helieve to be true. Say what ycu think rather than what
cthers mizant Tike to hcar.,  As Emarson once said, "Speak the truth, as you see
it, in words as hard as capnon-alls.”

4, Keoen an opazi mind,  Try to Tind out all pessitizc information ahout the issues.

e critical of your own point of view as well as of everybody else's/ Remenber:

vou arc tryina to 1zarn all the facts,

Resnoct minority viomoints. IF vou aive torm a fair nearina, their advocates
vi11 be more inclined to become co-opserative and contributing members of the
aroun,

ERIC
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Stay "on the beam." Corcentrate on important issues and don't concern yourself
with minor details or tanrential topics.
Keep the discussior on 2 hinh rlane. Line up vour reasons like scldiers on a

Lettlefield. Set them cut forcefully.

On no account use sarcasm or ridicula. Do not indulge in personal attacks.
Remenber tihat logical reasoning and solic facts are your best ammunition.
Include tie audience when vou speak., Even thouah your rewarks are directed to
the other members of the discussion aroup, sroject your voice so that the
agdience can hear,

Give others cradi

' ad

. Mhen wou can, acknowladqe otiers' contributions in generous
terms.  Sucn ackrgwiedaments creat: gocd feeling. For example: "Joe has made a

very sivona point, e ount to consider it carefullw."

QPLICATINGS £F A AUDIENCE AT A PUBLIC DISCUSSIN!

3 >

Prepare.  Tho rere you oring to a discussion, the more you can take avay. Before
attending a discussion. tivink about the topic, talk it over with our friends, and
read all you cen atout §t. Use the library.

Tainl 2s you Tisten. In yeur ovm mind, challenge every major statement made
¢uring the diccussion. Your purpose in doing this is not to adopt an "I'm

aoin it" attitude nut to discover whether there is adgenuate proof.

Farticipate when thz crairman iavites ceneral discussion. You nave an obligation

(g}

te the are. to centribute out of your o thinking and experience.

e brief. Say what vou have to say as forthriahtly as you know how. Then sit
down. Don't monocolize the floor. A bLrizf speaker is always listened to.
Stick to the mair jssues. Participants in hian school discussions often waste
time arguing abeout trivialities. Devotz your attention to major issues. Do

not botney objecting to inconszauential points.

Speak se all may hear. Stand up and speak up. Talk loudly and clearlu erough

to be heard in every nrart of the room without difficulty.
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HOU TO PTEPARE A SRILECH

HO'! TO CHONSE A SUBJECT

Consider the occasion
Consider the Interests and Attitudes of the Audience
Consider Your Ovin Expariences

*Limit your Subject -- Pestrict your topic to a single aspect of a broader subject

HAVE A PURPNSE FOR SPEAKI!A

Your Spesch Should have a General Purrose: (1) to inform

(2) to convince

(3) to impress

(4) to entertain

(%) to move to action

Your Speech Should have a Specific Purpose:
(1) Yrite down a clear, sinnle statement of what you want to accomplish by your speecn

(2) Use this statement as a title - this will set forth vour purpose and guide vou
in choosing and arvranging vour matorial

(3) After vou have corstructad vour sneach, vou mav drop the sentence-title if you
wish and substitute a brief title desicned to arouse interest

THREE STAGES OF SPEECH PREPARATION

(1) Investigation -- observe and aquesticn inverview, visit Tibrarv, 3 x 5 cards
(2) Incubation -- mull over information, digest it, reflect upon it
(3) Inspiration -- unpredictable stage -- perceive a new aspect of the topic or

formulate an criacinal solution %o a nroblem

QUTLIME YQUR SPEECH

PREPARE YOUR INTROOUCTIOM

(1) agood intreduction captures the attention of your audience

(2) it creates a favorable attitude on the part of the listerers

SPICE YOQUR SPEECH !ITH FIGURES OF SPCECH

(1) Comparisons between ideas and things -- e.g. The sky looked like copper.
A conper sky hung over us.
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(2) Irony -- say the opposite of what 15 intended
(3) Deliberate exaggeration

(4) Pretending to omit or conceal vhat is actually said -~ 2.g. "I shall omit all
raferencas to the shameful slums of the 1920's."

(5) Rhztorical questions
**(() Repetition of words

(7) Climax -- arrangement of ideas in a rising scale of interest

PREPARE YOUR COI'CLUSION

ASSIGH, EIT

Each student shall be rasponsible for delivering one example of each type of speech
mentioned above {to inform, to convince, to impress, to entertain, and folmgve to
action) throughout the szmester. Every sneech must ba prepared thofough]y and
written cut, in full, to be handed in to the teacher. This uritten speech must.
include an expression ¢f ycur idea, an outline, an introduction, the body, and-a
conclusicn. A1l speeches will b2 hand-written or tvoed on 8 x 11" straight-edged

paper.
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HO'! TO ORCAMIZE A SHEECH

ORGANIZE IM DEPTH AMD DETAIL BY A PLAIl THAT SEE’S BEST FOR YOUR OBJECTIVE:

1. Chronological - beginnina at a certain tire and moving forward or backward
consistently.

2, Logical - oriented to subject matter or reasoning from effect to effect, effect
to cause, or usually, cause to effect,

3. Psychological - oriented most directly to the audience by setting forth
qeve1opmenta1 details such as examples, factual illustrations, hypothetical
illustrations, or other detail familiar to the audience and leading to a point.

4, Problem solution - oriented to a problem and moving toward a solution or
solutions.

5. Space-order
6. Definition

7. Topical, or other

CONCLUSTON
The conclusion of a speech can contribute importantly to its effectiveness and
success. It contains the last words the listeners ill hear and is often marked

by high attention by the audience.

INTRCDUCTION

The introduction is the part of a speec!i vrich should be prepared last. The speaker

should know exactly wnat he is introducing tefore he prenares to do so.
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CinnsI A AMD LIVITIMN® A SPEECH TOPIC

SOME GEMERAL FIELDS:

Travel Transnertaticn
Hobbies Journalisgm
Movies Hedicine
Sports Photogqraphy
fusic Litarature

Art Science
ousiness Ferestry

Crime ftomic Power
Housina Racial Segregation
Aviation Famous Pecple
Education 0c¢d Sights
Televisian nadio

Physical Fitness Snace Travel

Raligions Mathematics

TOPICS FOR A SPEECH TO I{'TEREST:

'y first day as a freshman

Amusing things 1 have seen in this school
An embarrassing moment

hen I learnei to arive a car

iy favorite author

A rnagazine I enjov

#v worst scare

Houdini, the great magician

A trip vorth taking

My ideal summer

Q jic strip worth readinc

E119

Exnloraticn & Discovery
Vacation [xperiences
Strange Exneriences
Legitimate Theater

Student Government

Fraternities & Sororities

Forms of Government
Traffic Problems
Retirement Security
Labor Unions

The Yorld of Tommorrow
Unemployment
International Relations

Extrasensory Perception
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TOPICS FOR A SPEECH TQ INMFOR::

How to ‘inance a collene education
Dress desioning

Refinishing furniture

Antibiotics

Atomic medicine

The ocean's veaith

Population probtlems

Space satellites

The art of sewing

TOPICS FOR A SPEECH TO STI'IULATE 7R I'PRESS:

Character is habit Tong continuzd.
A1l that glitters is not gold.
Politeness smooths wrinkles.

Look tefare you Teap.

Better be safe than sorry.

TOPICS FOR A SPEECH TO COMVINMCE:

A high school education is necessary

Every high school graduate should have four years of Enclish
Every hiah school student should study speech

Y2 should be informed about our local aovernment
Our school paper snould be improved

Everyonz should have at least one hobhy

Everyone should know how to swim

Hard viork is nood for evervone

lost people eat toc mucnh

Advertising makes products cheaper

Q fe Insurance is a aood investment
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TOPICS FGR A SPEECH TQ COvMITCE:  (CONTINUED)
Unintellicent patriotism is Jancerous

A11 schocl supnlies shtould be furnisihzd by the state
Everyone should vote

Go to college

fo to cuureh

TOPICS FOR » SPEECH TO -"QVE TO ACTIN':

Study to 1zarn

Improve vour s.eech

Sunport school plavs

Enlarce vour vocarulary

Hear lov~haelaed shio.s

Save a parc of vour sarnipos
Join the Pad Cross

fio to tie Zantist t:ice a year
Get acquainted it the 1ibrary

Have a 1ifz ain
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SPEECH LEVEL TEST
LEVEL 32

Prepare a speech on any tonic alout vhich vou feel you have sufficient information.
Length is not important. De sure that vour speech has a sphecific purpose and that

you fulfill it through vour sunporting details.

This speech must te written out in Full, to be handed in to the teacher. You will

be avaluatad on beth content and delivery.

EVALUATION
Students takina this level test should be evaluated according to the attached
evaluation sheet. The points that must be achieved to qualify for each phase are
as follows:  Phase 4 - 32 points

Phase 5 ~ 4C points

Pirase 6 ~ 48 points

Phasa 7 ~ 55 roints
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LEVEL 33
CONHTEMPCRARY POETRY

The purpose of Contemnorary Poctry is to aid the student in understanding
himself - to help him gain insioit into the problems and anxieties winich have
riddled mankind for centuries and vhich are intensified by our highly complex and
fast-paced technoloqical saciety. “ore spacifically, Contemporary Poetry aims to aid
the restless searching mind of youth in its search for a sense of individual worth,
competance, and dignity in an automotan-like society. It is believed that in our
rapidly chancing world, poetry can help the student becone a better founded and
stable individual, who is equipped with a set of values as well the compassion and
understanding that he will necd to grapple with the complexities of 11ife.

In quiding the student to'iard a fuller appreciation of contemporary poetry,
those noetic tools that are nacassary to the student's fuller understanding of the
poet's message arce studied. Only minimal emnhasis is given, however, to the
technicalitiss of the poot's technicuc. ifaximum emphasis is put upon what the poet is
saying, and ho: his ideoas affect the philosophy of the individual reader. The
student is encouraced to scrutinize closcly the poet's ideas, and to assimilate or
reject them as ne sces fit. Hopefully, less siress on the mechanics of a poem and
more empnasis upon the essence of the message of the pcem will lead the student to
discover not only the relavance of postry to his growth as a human being, but also
that the mere meniion of the word poztry doesn't foreshadovi long boring discussions
of incomnrenensivle and secminaly unirmportant ideas that inevitably result . con-
fusion and frustration.

It is in the ahove context that the noet's special use of language is
studied. The poet's highly concentrated and intense use of words as 'ell as his
conscious metnod of presentation as a means of cormunicating human exrcerience is
discussed and evaluated.

It is almost irpossitle to read »ith intelligence and appreciation only

© two poems of a given noet. The student must know something of a good number
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of a poet's neems in order to dcal effactively with any sinale poem, and therety
glean those insichts most pertinent to lim. Hence, in the coursc of a semester, the
class will study in-denth four or five coentumporary poets. The in-denth method of
study is choscn in order to leave upon the mind of each student an indelible im-
pression of and empathy for each poet, not first as a poet, Lut first as a human
beino vhio also experienced and nuestions, problaris and anxieties of life. John
Stuart "i11, the Victorian Philosophier, skillfully verbalized this concept ven he
sajv, "en are men before they are lawyers, or physicians or manufacturers; and if
you make them capable and sensible they w11 make themszlves capable and sensible

lavivers and physicians.”

SugaasteZ Inctructional "ethod:

It is the purposs of this quide to provide a framework vithin which the
teacnar of contemporary poetry is free to plan. It is intended not to 1imit class
activities to thosa discussad in this prper, but rather to set forth those methods
and materials used in the past in attaempting tc evoke the objectives discussed
avova, This acuide is intendad not toc restirict, but to evoke crzativity.

The initial fo- days of the course mav bo spent in discussing the students'
fealings and ideas concarning poetr: . At this tine, discussion of the ohjzctlive
and nhilososhy of the coursa is conducive to forming the students' expectations and
sense of direction. As a self aid thz teacher may also wish to ask for suagestions
as to “hich contemporary poats the studsnts veuld Tike to study; and by means of a
qucstionaire reccive a procise positioning of student attitudes and reasons for
tacoming dinvelvad dn this arly stud

In oru=r to provide a frame of referesnce Tor the student, the teacher
sinoula introduce the concent of the univerality of poatry «ith special emphasis upon
the contemporary roets vhce2 insiahts anc ideas ars characteristic of tie worlid
today. The disenchantment of today's poet with an age in which depersonalization
and dehumanizaticn are the price sccizty must nay for the obvicus benefits of science

O

ERICis readily understood by tne student. [t is also important to stress that each



poet is an individual spokesman for the times.

In-cepth study of cach poet may proceed in any pattern the teacher wishes
-~-based upon naterial availability and schacdulin~. It is usually helpful to take
one or tio class periods to introduce each poet. At this time tie teacher may wish
to provide biogrannical infermaticn, a charactar sketch, or other pertinent back-
ground information. In ordar to provide a further context witihin which the student
can evaluate Tor himself the poet presently being studied, presentation of the
Titerary and artistic temper of which the poet is characteristic is beneficial.
Hence, introcducing Lavrence Ferlinghetti in the context of surrealism, and examining
with the class the paintines of various surrealistic articts such as Salvador Dali
and Paul Klee, nrovides supplementary envicoment for the student. In the same
manner, the studv of Eliot i¢ enriched *v studyine nim in conjunction with expression-
ism and the expressicnistic artists VanToch and 'atissa2. If time permits, an even
more comnrehensive view of the teriner of the times may be provided by listening to
the characteristic music of eacn mooc.

The class crocedure may bHe handzad in several ways, and should be determined
by the needs of tie class itself. The class as a whole may study one poet together
with certain periods devoted to small group c¢iscussions, or two groups mav be
studying one poet. winile two others groups are studying a different poet. Hence,
those students carable of morz advanced work may be studying T. S. Eliot, while
the remaindey of the class studies RKobert Frost or Carl Sandburg. In group work, it
is perticularly dimportant that the students be niven opportunities to read some of
the poems aioud, since the postic nedium is primarily an oral one. Also study
questions vinich i1l neln wuide espects of discussion of a perticular poem should be
given to the qroup. These guestions may then be usud as a springboard for class
aiscussion or for a homeworiz assighment. The ranne of these questions should be
varied as much as possible to include all elements of tihe nocem under consideration,

It is sumnestod that a term paper be reauired of eacn student. The student

O d do an in-derth study of & comtampcrary poet of his choice, with the teacher's

ERIC
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approval. Since many students are not familiar with any contemnorary poets, a list
of such poets as well as a quide setting forth the reaquirements of the paper should
be provided by the teacher.

Further variation of class activitics might incliude a collace assignment
in place of a written assignment, listening to recordings of various contemporary

poets, the writing of poetry, and students' nresentations of term papers.
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TERD PROJECT SHEE

Cach student in this course is reauired to choose one reet from the
folloving 1ist and to venture into writivo an in-depth study of that noet.

Your investigatory centribution should not merely be a compilation of
borrowed thouahts from a myraid of socurces. Tnis is to be primarily vour perscnal
study and discovery so your own insiants are of great import. Include documentation
as a support for your ovn conclusions.

As a guide to aid you in writing a thorough study of the poet ef your
choice you may refer to the areas of concern to Le included in your paper:

(1) Discussion of tihe poat as an individual.

(2) miscussion of the man as an artist of lanquace.

(2) Your imrrassions of the roet's major concerns.

(4) Tha sense of purpose related &v the poet in his work.

(5) Discussion of the themss cortained in his postry.

(6) Influences exercised upon »im and his influence on others.

(7) Consiceration of whether or not he s indicitive of 2Cth century

noetic style.

The advises mannar of approach is an integration of three or four of the
fore-mentioned 2lements. Your choice of factors sheuld be dictated by nersonal
interest, initiative, and ccnsideration of the areas which are iiost appropriate to the
poet being researcied.

S21zct the subject of your consideration from among the following:

Dylan Thomas i‘arianne i.core Ezra Pound

Y. H. Auden John €. Ranson Anne Hallay

Archibald MacLeish Conrad Ailey Edna St. Vincent Yillay
A, E. hcusman Theodore Sooncer Ceorae llerbert

Gerard 1. Hopkins Karl Shapiro “§11iam Carlos “illiams
Tnomas Hardy Jamas Dickey Theodore Roethke

&' Dickinson Rouart Lovell Carl Sandburg

ERIC
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Edwin fuir Sterien Spencer James Stonnens

Oaden ilash Povert hillver Bot Dyvlan

John Ciardi Edin A, Robinson Edwin “larknan

Vachel Lindsay Malter dela are Stepien Vincent Benet
Rod icKuen Sara Teasdale Ernest Dovson

Fny Loviell Chrictiana Rossetti Countee Cullen
Mallace Stevans Paul Laurence Dunbar Laneston Hughes

If the po=t in vbom 2 student is most interested is not among those 1isted
above then special arrangements can be made to include him.

Anc vt tie above assignment there may be an allied research project
assigned. Tais b2inn the researciine of a second pnet, one on which one of the
papers will be wwritilen, in order for each student to vecome responsible for a proper
and valid criticism of another student's investigatory work. Throuah this work
each stucent 'rill he akla tn exnerience complanentary discinrlines of exnposition and
critical evaluation. It mia"t bl noted thet the above listinn is mcrely a sampling of

the total nossiblo poats. fnd anv peoat studied in class 15 purnoselv deleted.
) ~ D 1}

RIC
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LEVEL TEST
LEVEL 33

1. Discuss the tone of the followinn poem by referring to the poet's choice of words,

lires, and sounds of syllables.

H

A Fire~truck"

Richard Wilbur

Right down the shocked street with a siren-blast

That sends all else skittering tc the curb,

Redness, brass, ladders and hats hurl past,
Blurring to sheer verb,

Shift at the corner into uproaring gear

And make it around the turn in a squall of traction,

The headlong bell maintaining sure and clear,
'Thougnt is degraded action!'

jeautiful, heavy. unweary, loud, obvious thing!
I stand here purged of nuance, my mind a blank.
A1l T was brooding upon has taken wing,

And I have you to thank.

As you howi beyond hearing I carry you into my mind,
Ladders and brass and all, there to admire
Your phoenix-red simplicity, enshrined

In that not extinguished fire.

2. Discuss the use of simile in the following poem. UWhat effect does the use of the

simile preduce?

“Lost"

Carl Sandburg

Desolate and long

A1l night lona on the lake

Mhere fog trails and mist creeps,
The whistle of a boat

Calls and cries unendingly,

Like some lost child

In tears and trouble

Huntina tha harbor's breast

And the harbor's eyes.
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3. Discuss the irunic tone produced in the following poem. How is the irony created?
Be specific.
"War is Kind"

Stephen Crane

Do not weecp, maiden, for war is kind.

Because your Tover threw wild hands toward the sky
And the affrighted steed ran on alone,

Do not weep.

Har is kind.

Hoarse, booming drums ¢7 the regiment,

Little souls whn thirst for fignt,

Those men were born to drill and die.

The unexpiained glory flies above them,

Great is the battle-god, great, and his kingdom--
A field where a thousand corpsas lie.

00 not weep, babe, for war is kind.

Because your father tumbled in the yellow trenches,
Raged at his breast, gulped and died,

filo not weep.

Har is kind.

Swift blazind flag of the regiment,

Eaale with crest of red and gold,

These men were born to drill and die.

Point for them the virtue of slaughter,
flake plain to them the excellence of killing
And a field where a thousand corpses lie.

Mother whose heart hung humble as a button
On the bright splendid shroud of your son,
Do not weep.
War is kind.
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LEVEL TEST
LEVEL 33

1. Choose either N or B.

A. Choose the idea corntained in one of the following poems and relate that
jdea to 4 other poems studied this year. Be specific.

Davrkness, the ground, the grave
Peceive the broken form.

They die, but they have been.
--taken from "Song. Dimishing"

"1 Saw a Man"

Stephen Crane

I saw a man pursuing the horizon;
Round and round they sned.

T was disturbed at this;

I accosted the man,

"It is futile," I said,

"You can never ---"

"Yeu Tie," he cried.

And ran on.

B. Discuss the use and effect produced by religious allusions by discussing
five poems in which the figure is present.

2. Discuss the tone in the following poem. Be specific and organize your answer.

“To an Athiete Dyina Young”

A. E. Housman

The time you won your town the race

lle chaired you through the market-place!
Man and boy stood cheering by,

And home we brought you shoulder-hign.

Today, the road all runners come,
Shoulder-nign ve hrina you home,
And set ycu at your thres+told down,
Townsman of 2 stillee tov .
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Smart lad, to slip betimes away

From fields where glory does not stay,
And early though the laurel grows

It withers quicker than the rose.

Eyes the shady night has shut

Cannot see the record cut,

And silence sounds no worse than cheers
After earth has stopped the ears.

ilow you will not swell the route

Of lads that wore their honors out,
Runners whom renoun outran

And the name died before the man.

So set, tefore its echoes fade,

The fieet foot of the sill of shade,
And hold to the low linte?! up

Trhe still-defended challenge cup.

And round that early laureled head

1911 flock teo gaze the strengthless dead,

And find unwithered on its curls
The garland briefer than a girl's.

3. Directions: Answer 10 of the following. Do #1, 6, 12, 15, and any other six
quastions.

1. Give 3 characteristics of the "Ceat" poetry.

2. What poet is consideﬁed as an outstanding example of the beat generation?

3. that is the importance of music in Simon and Garfunkel's work?

4. Hhatﬁtone does "Punky's Dilemma" and "Feelin' Groovy" suggest?

5. State two inf]uénces on the subject matter of Stephen Spender's poetry.

6. How is E. E. Cummings impressionistic in his poetry? Explain briefly.

7. Does Cummings adhere to a traditicnal form of vostry? If so, how? If not,
what does he believe in?

8. Uhat is the subiect matter of Roethke's poetry?
9. llhat effort is displaved in Roethke's poems? The effort to be . . .

10. that figure of speech is predominant in T. S. Eliot's poetry? Give one example of
a poem in which this is used.

11. Give two influences on Tennyson's poetry.

12. "Beauty is truth, truth beauty" -- that is all
Ye know on earth, and all ye need to know.

Q .
. \ ' ?
IERJf: These words express the philcsophy of what poet?
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13. Is Robert Frost synonomous with Mew LEngland? Ihy would the above suggestion
be made?

14. lhat American poet is outstandino for his belief in transcendalism?
15. Identify (by author) seven of the following:

"Birchas"

"Endymion"

“In Memoriam"

“A Song for Simeon"

"The Return"

Valden

How1
"anyone lived in a pretty how town"
"Hednesday Morning, SAM"

“Somewhere tney can't find me"
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Level 24 - Literary Backarounds

I. Objectives ane Philosophy
The primary objective of literary backgrounds is to aid the student in his
understanding and awareness of the world in which he lives. Hopefully, by analvzing
the universal probloms and archetypal situations presented us in classical Titerature
the studunt will gain cortain insights into the similar problems and situations con-
fromting us in today's world. This will enable the student to understand more clearly
contemporary literature, through the study of literary conventions and classical allu-

sjons.

IT. Proccdurcs
Various mcthods of tcénching Lovel 34 can be used, depending primarily upon
book 2avz2ilability and teachor profercnce.  Soime of the techniques are cutlincd below.
1. A teachor may ducide te concoentrato on onc given clement in Titerary
backgrounds (i.c. tragedy, comedy, the cpic, poctry, prose fiction, ctc.) and build
his couesc 2rcund it. Lot ue take tragody and discuss the many possibilities open to
tho teachor.

2. Tho teachor may bigin by discussing Aristotle's definition of the
perfect tragedy in his Pootics. Using this definition (2cceptance would be a matter
of proforence for both the teachor and the studont) the tcacher may chocse to discuss
othur works te scz if thoy corrcespond to Aristotle'’s definition of tragic form. Sug-

gastod works follow:  Bock of Job, Ocdipus tho King, Antigone (possibly both the French

E. Tho tenchor may bugin witha definition of tragedy as above, or break

the wluments of tragic drama Jdown inte difforcat parts of the whele (i.¢. tragic vi-
sion, spirit, suffering, form, cte.). Yorking with these clements as a guide the

o' ~acher may trace chronclagically cr thematically the evolution of tragic cdrama frem

s concepticn to the prosent, or hi may use thesce clements to decide what is a tragedy.



c. The tuacker may buoin with the birth of tragedy and study its eve-

lutionary pregress from retigious ritunl to the modern stage.

-

The tiochzr may ask the students to develop their own definition
of tragedy, trying 25 they do to distinguish botween what is tragic and what is piti-
ful. What is nccessary in order to have a tragic situation? Who are the great tragic
hereoes in history?  What must a tragic here do te become a tragic hero? What then is
tragedy? Using this tcchnique the teacher can suggest rcading material to be discussed
on 2 compare and contrast basis. N quide for discussion could be: Is this a tragedy?
Hhy or why nnt? Hrw Jdoes it diffor from o e---- ?

a. A teacher may combing any of the above methods or add his own tech-
nique.

2. Theg teacher may use the historical appreach, tracing literary history
and the dJdevelepmants of literary convintions and techniques; or he may trace the cul-
tural devolopment of Westorn Civilization by beginning with the Hebrew Literature in
the 07d Testament, ~nd meving on to the New Testament, back to the Epfcs of Homer,
te Grack Drama, etc.

3. 4 teachor may usc the aboye method and/or concentrate on the beginnings
of Titerary gemres. For cxomele, the teachor may use such bocks in the 01d Testament
as Ruth, daerh, ant Tobit, as the boginning of prosc ficticn, ani quite possibly the
novel. When discussing tham as prose fiction, a comparison with current literature

t

P b odone, Ruth, for oxample, was written in response to a ban on interracial mar-

N

woul:

|

riage; thore are plenty of ricvels that could be used te show the relevance of such a
work,

4. The teacher may begin the course with the book of Genesis, concentrating
on the two Jifferant creavion storics and thoir significince. One is mere scicntific
and cvolutionary, and the other scams meore mythalegiczal.  The climax of cach creatien
<5ory is different; in the first the climax cf creatinn is man, while in thc seconc

Aruitoxt provided by Eic:

E!Sgsg(:1imax is man sinning. Hww <o thcse two differing philcsophical attituces refiest
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thomecives throughout Titerary history?  Is man inherently good oe evil?  The teacher
could trace thesc iZeas through literary histery. The teachor could discuss the Jo-
nah virsus Jeb contréversy, using the same tochnique.

5. Stulents may as in the devel couese be reading differcent material in
separate groups.by phase or by heterngencous grouping.  Thi studcnts may choese their
cun groups bucause of rezling preference or duplication. Difforent approaches could
be uscd within the different groups, or by group. At the ond of the year, @ discus-
sion or ovaluaticon of thoe approach and subject matter could prove worthwhilo.

5. Using any of the =bcvz approaches, the teachar may assign as cral re-
port topics contumoorary material that would give en added relevance to the course

(i.c. 2 repoit oin JLB. while reading the Bock of Jeb, a report cn Paradise Lost cr

Prradisc Regained while realine the corrcspemcing steories in tho Bible, a repcrt on

modern and Shakespearcan Tragedy whilc reading Greck Tragedy), or the teacher may
assign  oral reprrts Is ointrnductory material,

7. Cr21 roports and torm paper assignments may play @ valuable role in
increasing the stusonts' proficicncy in the subject matter. Peossible term paper to-
pics ceuld bo handid out to fi11 in t.z aops, or they could be coordinated with
cral report topics. Freadom or 2 wide variety of topics should be given to the stu-
dents, s~ that they mey work in an arca that suits thoir particular intorests and ta-
lents.

8. In 211 material an axttomet at rolevance sheuld be made.  The universal
problems cdiscusscd in the Bible, =nd in Greck and Roman Literature lend themsclves
casily to such discussion. Modern problems and questicns ~ppear in most cof the litera-

turc covered.  The cuesticn asked in tho Bock of Job  is 2 good example, "Why do the

asadd apperr to suffor while the bad orasper?” or, on @ perscnal tovel, "Why me and

not him?" A multi-mudia approach  can be used to cnhance the ccourse's relevance.

Q “or example, after roaling the Bock of Genesis you could play Orsen Molles' L.B.Gene-

g is s, whilc discussing tho Mew Tustement, Jesus Christ, Supcrstar cculd be played, etc.
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9. Anether appreach that can be uscd is the archetypal; where the toacher
begins with the original molcl by which 211 other similar personalities or situations
arc named or categorizoes.,  The teachor may begin vith folklore and extend certain
archetypes throughout the span of Titerary history (the Promethean rebel as seen in

Premethzus, Satan in Paradise Lost, Book I and II, Ahab ir Moby Dick, Job, or Oedipus

and Elcctra complex, cte.).

10. The possibility of independunt study within the ccuese may at the option
of the tcacher bo aveilacle to the stucents.

11. The coursc covers a bread area of study, the possibilities are there-

fore endluss.,  The tenchor may combine any of the abeove or add his owm preference.
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Requirements of Phases:

Phase 5

1. Understanding of the background of each age and knowledge of the outstanding
dates and points of each age. (Perhaps the discussion of any philosophical ideas
can be Timited and be presented in relation to only the work being studies).

2. Understanding of the term tragedy and Aristotle's definition of the tragic hero.

3. Understanding of the plot of each work covered.

4. Understanding of the origin of a mythology and knowledge of the principal gods of
Greek PMytnoloay.

5. Student is to choose one area of the background being studied and in a five page
paper erplain why it (his choice) is important in an understanding of himself and
his fcilow man. This choice naturally can be made to be specific as the student
chooses to make it.

5. Ability to see and show relationships between the ages covered in the course.
This would involve an understanding of the similarities and differences between
the philosophical and nolitical attituces of the various periods.

7. Understandinc of how and why the philesophical attitudes influence the modifica-
tion of Aristctle's theorv. Aiso, it is expected that the student would see and
understand tnhe mocern use of the word "tragic" as distinquished from the word
"Pathetic".

8. In a five to ten page paper, the student would show tha relationship between two

vorks and how they illustrate the age in which thay wera written.

Phase 6
In additicn to those requirements of phase 5, the students in phase 6 must
accomplisn the following:
1. Assigned readings outside of class that further illustrate the age and topic
being covered. This assignment will be issued one per weck.
2. There will be bi-weekly writing assignments consisting of 2 paqges and will be

ERIC concerned with some aspect of the work being studied at that time.
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3. Student should see the relationships between the philosophies studied and be able
to apply these concepts to additional wnrks from outside reading.

4. A term paper of 15-20 pages should be done.

Phase 7
In addition to the requirements of the other phases, Students should
accomnlish the following:
1. Assigied reading on the averace of 2 per week.
2. Readina list of works related to tiiose heina studies in the course.
3. A 15-Z0 pane paper of considerable de;th sould be researched and written. A
brief oresentation may possibly be presented to the class. The paper should deal

viti works related by tneme, pnilosophy, or some other unifying means.
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TRAGIC IIMAGES

The essence of tragedy is that although life is in itself a positive good,
an inexplicabie, terrible shadow falls across it. The tragic image of a man is that
a thwarted god, a creature who is endowed with the priceless attributes of reason and
soul but who must, for reasons intensely felt but only partly understood, suffer
disaster because of the very nature of the universe. HNote that it is not disaster
alone that evokes the tragic sense--it is the combination, or rather the collision,
of man at his best with the enexorahle enmity of things as they are.

Perhaps the tragic is best exemplified in terms of death, which is the
customary (though not the inevitable) catastrophe ipn formal tragedy. From the
tragic point of view, depth appears as a kind of intolerable injustice that a being
such as man should be ablc to overcome. *an, after all, is the only creature who is
capable of grasping the concept of death. However, physical. Man alone cries out,
"1 cannot die. I should be immortal!" And man alone knows, "I must die." The
tension resulting from this knowledge and signaled by this cry characterizes the
tragic. Passion and knowledge, presented as awe-inspiring, almost godlike aualities,
produce that moving spectacle, exclusively the property of humanity at its greatest:
tragic suffering.

In the tragic view of life, fall is a key word. It implies botn height
and depth, both ascent and descent. One cannot, after all, fall from the bottom.
The Greeks understood tragedy to be the fall of a great and able man, because of
some flaw in his nature, some inevitable fault in his action, from a place of
prominence and power to the depth of utter ruin, often (though not always) given
form as death. Such a classic tragic figure must suffer ruin, and to do so he must
unzerstand his fall and his owm part in bringing it about. He must also be capable
of valuing what he has, and the place from which he has fallen. A great change
occurs in everyone and everything involved in such a fall. People and events are

<een and understood in a new light. As Y. B. Yeats says in his poem, "Easter 1916."
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A1l changed, changed utterly:
A terribtle beauty is born.

This "terrible beauty" is the effectyof tragedy as a literary form; it
renders appealing the tragic as it appears i1 the events of actual human iife, even
in those that may not be tragedies in the strict classical sense. It results from
a double vision--a vision at one and the same time of both the grandeur and the doom
of man. It comes from an almost unbearable Took at human greatness in the context
of mortality.

Artistically speakina, if disaster smites an ordinary person through no
fault of his own or through events to which he is oblivious (if, for example, he is
struck down by an air-conditioner falling from a thirtieth-floor window) we do not
call the event tragic. It is in essence pathetic. Indeed it may even be comic.

The death of the Gentlemen from San Francisco is not tragic. He has no idea that

he is going to die; he is operating on tha bland, unthinking assumption that his
life will continue indefinitely. The tragic figure must be uncommon, extraordinary;
and he must be awars of what is happening to himself.

Tracic figures of a high order have complex characters. Although they may
do great evil, we do not think of them as being primarily villains or wicked men.
lthat attracts our attention js their greatness as they battle with their destinees.
A story that merely confronis cood heroes with had villains is melodram, an art
form that rarely contains even the slightest trace of true tragedy.

Most of the tranedies o7 Shakespeare and his contemporaries conform to the
ancient Greck convention that the subject of tragedy must be a person of great
eminance--a king, a prince, an acknowledged hero. This convention i¢ suitable for
audiences drawr from societies in which greatness is closely linked to political and
social status and in which such status is usually conferved by birth rather than
achieved by luck or effort. Yet a society that does not have kings or princes or
heroes of the traditional kind is not without the possibtility of tragic characters.
Te~ ¢riteria of tranic greatness arc stature, dignity, strength of character, and

ERIC
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comprenension--the profound comprehension that brings most intense suffering. As the
worrd of man changes, these criteria may appear in quite different forms. In the
works now to be studied, you will observe the differences among two kings, Oedipus

and Lear. and a man named Xurtz.
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THE DIVINE COMEDY

(He Tearned in sorrow what he taught in song)

Four levels of meaning:
Literal: The state of soul after death
Allegorical: The wav of the soul to God -- the search of a soul of God

loral: Man in the exercise of his free choice becomes 1iable to reward or
punishment

Anggogical: Soul rises from corruption of sin to the liberty of eternal glory
Larnuage: Tuscan dialect (Italian not Latin) written for the "common reader"
Structure of the poen:
a. First canto -- general introducticn
b. Three Iein Divisions: Inferno -- 33 cantos
Purgztorio -- 33 cantos
Paradiso -- 33 cantos
Thase were the canto of introduction making 100 cantos.

c¢. Each main division is divided into 9 sections plus an additional section
making the perfect number 10

Inferno -- © circles and the vastibule of hell
Purgatorio -- 7 terraces and two terraces of anti-purgatory plus the Garden
of Eden
Paradiso -- 9 circles and the empyrean (place of the Beautific Vision)
d. Verse ferm: Tersa Rima - rhvmes in tlirees -- aba bcb cdé
Title: Dante called it Comedy - a progressicn from misery to bliss -- from hell
to paradise. Posterity added the adjective divine. Inferno to the
Garden of Eden.
Three Guides: Virgil -- Reascn -- Human lisdom minus God's grace
Guide through Circles of Paradise: Beatrice - Divine Revelation

Guide into Beautific Vision - St. Bernard - Divine Contemplation
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INFERMNO

1. Location of Hell:

florthern hemisphere lying under Jerusalem and descending to center of earth

2. Shape:
An inverted cone of ever-narrowing circles. Descent gets more difficult as it
descends.,

3. Time:

Enters dark wood on Holy Thursday night
Enters Hell Good Friday night - journeys until early Easter Sunday morning

4. Rivers of Hell: (Bante got names from Virgil - Virgil from Homer)

The Acheron - "the jovless"

The Styx -- "the hateful"

The Phiegethon -- "the fiery"

The Coytus =- "river of merning"
5. Upper Hell:

Vestibule -- The Futile -- souls run aimlessly after whirling banner

River Acheron -- Charon

Circle of Unbelief - Circie 1 - Limbc - no torment save exclusion from eternal bliss
Circle 2 - Lustful - tossed about on a howling wind - Minos
Sins of Incontinance - Circle 3 - Gluttonous - wollowing in mira-Cerberus

Circles 2, 3, 4, 5, -- Circle 4 - Heoarders and Spendthrifts - roll large rocks
against one another

Circle 5 - The lrathful - submerged in marsh of Styx-Phlegyes

City of Dis:

City of Stan-airded by deep moats -~ tovers and mosques rise up whole is ande
of burning iron -- towers are auarged by furies -- images of fruitless remorse. On
highest tower 1is the iledusa imace of déspair -- City of Dis marks beginning of lower

O lell.
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Personages of Importance

Farinata - heretic -- Florentine who prophesies Dante's exile

Minotaur - body of men -- head of bull ~- perverted appetite

Centaur ~- half man -- half horse -- perverted appetite

Harpies -- body of a bird and face of a woman -- image of will to destruction
Capaneus - blasphemes God directly -- image of pride

Brunetto Latine -- Dante's teacher -- man of learning, but did not care for his soul
-- violence against =

Geryon =~- llonster who takes Dante and Virgil dcwn the great precipice to Circle 8

three natures -- human, bestial, and reptile -- image of face of a just
man, paws of a beast, tail of a scorpion

Lower Hell 11

Circle 8 -- image of a city in corruption and disintegration -- A1l media of
community's exchange are falsified and perverted. It is composed of 10 trenches

called Falbowges (evil holges). It is entitled Fraud Simple -- Fraud against

mankind in genesral

Circle 8

Trencn & - Hypocrites -- walk in gilded cloaks wine with lead

Trench 7 - Thieves - changed into serpents

Trench 8 - Counsellors of fraud -- rob men of their integrity -- wrapped in a fiery
flame

Trench S - Scers of Discord -- Smitten as under by damons

Trench 10 - Flasifiers -~ Falsified things, words, persons, and money -- Stricken
with hideous discase

Personaaes

1. Odysseus or Ulvsses is portrayed as a counsellor of evil in trench 8, He tells

the study of his last voyage which is Dante's one innovation and furnished
Ternayson with tho theme for his poem ULYSSES.

2. Simon of Troy is found in *rench 10 as an example of a falsifier of word.
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Between circle & and 9 is the well of the giants. They are the images of blind
forces which remain in the soul and in society and transport Dante and Virgil to
Circle 9. They are Minrod, Ephialtes, and Antasus.

Circle 9 -- Composed of the frozen lake of Cocytus. (This represents fraud complex

-- Treachery against those to whom one has an obligation) It is divided into
four sections.

1. Caina - names from Cain who slew his brother
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6. Personages important in Upper Hell:

Charon -~ the ferryman over Acheron

Minos -- the judge -- image of accusing cornscience -- whirls his tail around and
sends souls to the differant circles

Carberus -- three-headed dog -- image of uncontrolled appetite

Pluto -~ god of riches

Phlegyas -~ ferryman over Stygian marsh -- image of anger
INFERNO

Lower Hell:
Within the City of Dis
Circle 6 -- the Heretics -- in burning tombs

Circle 6 -~ Guardian of the whole circle -- Minotaur

River -- Ring 1 Violence against neighbor -- submerged boiling blood --
Phlegathon guarded by Centaurs

Woed -- Ring 2 Violence against self; suicides -- Souls interred in trees --
guard2d by Centaurs

Desert - Ring 3 Violence against God, Mature and Art

PN TN A ey T e o, )

1. Against God -- On burning sands facing the heaven they have insulted
(direct blasphemy)

2. Against nature (misuse of human body through alcchol, drugs, etc.) run
perpetually looking towards buman body they have offended

3. Against art (misuse of what man has made -- multip.y material luxuries at
expense of vital necessities) Set on burnina sand with large purse around

each one's neck
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PURGATORY
Location: An island in the Southern Hemisphere

Shape: Upright cone

Guardian of Purgatory: Cato of Utica - represents human perfection without the

three theological virtues to illustrate the fact that grace does not destroy nature
but builds on it. He has the moral virturs. (prudence, fortitude, atc.)

Time: From Easter Sunday morning to Vednesday nocon of Easter Week. Souls are
brougnt to Purgatory from the river Tiber by an angel. They come with hope singing
IM EXITU ISRAEL -- a hymn from the 01d Testament. This is in direct contrast to
Charon and his passengers.

Ante-Purcatory: Location: On the shore leading to the Mountain

Irhabitants: Tnose who were saved at the last moment

Terrace 1 - The Excommunicated -- detained on the shore for 30 times

the period of their excommunication -- say no prayers.

Terrace 2 - The Late Repentant -- detention equal to that of earthly

life.

a. The Indolent - postponed repentance - no prayer

b. Those who died violent deaths - prayer - The Miserene
c. The Preoccupied -- too busy to take care of their souls --
prayer -- Slave Regina (evening. Two angles in green protect
the valley from the serpent.
Personages:
Cassella - musician - Dante's friend who came from the Tiber in the boar, and on
reaching the shore sings one of Dante's own poems to him.
Buancente--one who died by violence but in his last breath said the name of Mary
and was saved.

Sordello - a troubador from ilantua (Virgil's birthplace) who guides Dante and Virgil

to the pleasant valley and points out distinquished people to them.
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Antenora -- (names from Antenor of Troy who betrayed the City to the

Greeks) -- traitors to country.

Ptolmaia -~ (named after Ptolemy of Jericho who invited Simon the

high priest to the banquet and then killed him) - traitors to guest
4, Judeoce -~ (named for Judas) -- traitors to Lords

Satan holds in his mouths Judas, Brutus and Cassius

Judas -- image of betrayal to God

Brutus and Cassius ~-- images of betrayal to Caesar whos empire represented
world order

€0 here we have images of treason against the divine and secular governments of
the world.

Read Carefully -- description of Satan frcom the test.

As the Beautific Vision is knowing God, in his Essence: hell is knowing sin in its

essencCe .
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Miscellaneous fact: Four stars arz in tho sky when Dante reaches the island - four

moral virtues. Three stars rise in the evening - the three theological virtues.

Sun represents God. Rule of the mountain explained by Sordello - no ascent of
mountain can pe made between sunset and sunrise. Allegorical meaning - no progress
can be made in penance without God. WNights in purgatory correspond to times or
spiritual darkness. One has a sense of time in purgatory. Dante and Virgil rest at
night in the Pleasant Valley. The souls are suffering in purgatory but they are

glad to suffer so that they can reach God.

PURGATORY
Dante is carried in his sleep by St. Lucy to the Gate of Paradise. He must climb
the steps leading to the gate.
First Step -- white marble - confession
Second Step -- black marble -~ cracked Tengthwise across - contribution
Third Step -~ porphyry - redder than blood ~ satisfaction
Threshold -- repraesents the corner stone which is Christ

The Anqel of the Gate -- confessior - wears the ashen garmet of penitence and

carries a sword, the word of God. His two keys -- silver key -- knowledge of the
confessor; the gulden key -- the merits of Christ where by sins are remitted. Mith

svord point he marks Dante's forhead with saven P's,

P - peccatum - sin. Represent 7 capital sins to be charged on.the 7 terraces of
Purgatory. 'ith his keys he opens the gate and with that Dante hears the Te Deim

to express the joy for a new soul entering the way of purgatory.

Lower Purgatory -- Love of neighbor‘s harm -- love nerverted
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Cornice Sinners Penance Examples Prayer Guardian Benediction
The Heavy Humility Pater Angel of Blessed are
1 Proud Stone Pride Moster Humility the poor in
spirit
The Seale Generosity. Litany Angel of Blessed are
2 Envious Eves Envy of Nercy the merciful
Saints
The ileekness Angus Angel of Blessed are
3 Urathful Smoke Wrath. Dei the peace-
(visions in makers
the mind)
Prostra-

5 Covetous  tion bound liberality My soul Angel of Blessed are
in fetters avaice clings to Liberality they who
face down- voices of pavement thirst after
ward penitents . Jjustice

Blessed are
6 Gluttonous Starvation temperence Open nmy Angel of those that
greed Lips Temperence hunger
vgices of
trees
Angel of Blessed are
7 Lustful Fire Chastity Great Chastity the clean of

Lust God of heart

Covetousness is the inordinate love of wealth. It is an earth-bound sin
looking to nothing beyond the rewards of this 1ife. The souls are so fettered that
they can see nothing hut the earth on wiiich they once set store.

Statins. One of the covetous is Tiberated from Cornice 5. The whole mount
rings with the Gloria in Excelsis Deo. Statins accompanied Dante and Virgil the re-
mainder of the way. As Virgil represents Christian humanis since he was a convert
from paganism to Christianity.

Beyond the fire in Cornice 7, the angel of Chastity stands at the entrance

to the Pass of Pardon in order to gain the pass through the fire, all souls whether

detained in the cornice of Just or not must nass through this fire. Since every sin
is a sin against love, the purgation of love itself is part of every man's penitence.
Dante recchas tie Sacred tlocd -- the Earihly Paradise and comes to the brook

Q : ) > £ s :
e river Lethe -- on the other side of which a lady gathers in flowers. The
ERIC v
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Earthly Paradise signified the state of innocence, it represents a starting point
not a stopping. It is from here, if he had never fallen would have set out for
the Celestial Paradise.
Dante's whole journay through Hell and Purgatory is a return journey seeking

his true place -- the return to original ianocence.

itiddle Purgatury -- Love Defective

Cornice Sinners Penance Examples Prayer Guardian Benediction
The zeal their Angel of Blessed are
STothful Runnian sloth labor is Zeal they who
prayer mourn

Important facts: In the first cornice the penance consists in submission
to the opposite virtue. Tha heads that were held high are bowed in humility under the
weignt of the stones. In the second cornice : e envious are pictured as blind beggars
who 1ive in alms. The eyes that could not endure to look at another man's good for-
tune are sealed with iron wires. In the third cornice the wrathful are suffocated by
smoke because the effect of wrath is fo biind the judgment and suffocate the natural
feelings and responses. In the fcurth cornice sloth is punished by ceaseless activity.

As Dante emerges from each cornice an angel comes and erases a P from his
foréheadand this ascent becomes easier. Two great discourses are held within these
terracad cornices. Marco Lombardo in th. cornics of wraih vives = discoursc on frow

1T Yiredl dn o msconding to the coradcr of sToth adves a discoursc on Tove.

s
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LOTTIG ACROSS ThiE RIVED

Christian life fruitful in aood works

Trie Lady -- latilda -- a type of the active 1ife -- a part of Beatrice's
retinue whose function is to prepare Dante for his meeting with Beatrice. Dante looks
across the river; trees are golden, and he hears music. The vision becomes clearer;
the trees are 7 aolden candlesticks and the music i< Hosanna. Finally the vision
clarified itself as follous: |

7 candlesticks -- 7 gifts of the Holy Ghost
4 and 20 elders crowned with 1ilies -- books of the 01d Testament

4 1iving creatures each with 5 wings -~ the emb]emq of 4 Evangelist
Mark, Matthew, Luke and John

Chariat -- the Church

Gryohon drawing the chkariot partly eagle and partly lien -- Christ in His two
natures (divine -- eagle; humaﬂ~-|1on)

At the right wheel of the chariot there are 3 ladies dancing -- 1 in red -~
Charity; 1 in emerald -- Fope; 1 in white -- faith.

Let faith sing psalms, let hope dance, let charity exult

At the left vheel are 4 in purple -- prudence, justice, fortitude, and
temperence

After this group come (a) 2 agad men -- St. Luke -- Acts of the Apcstles.
St. Paul -- The Epistles
John -- 3 times

Evangelist (b) 2 humble men -- the shorter epistles of Peter, James,
Author of Epistles John and Jude
Rpocalypoe

(€) an ancient man -~ the Anocalypse of St. John

A1l 7 are drowned with roses in contradiction to the 4 and 20 elders crowned with
Tilies. (The lilies -- the righteousness of law in the 01d Testament) (The roses --

Tove of the gospel in the iew Testament)

Through a cloud of flowers strewn by the ancels, Beatrice appears in the chariot. She
wears a wnite veil with an olive crown -- the white veil sianified faith and the

crown of olives signifies wisdom. Her green cloak signifies hope; and her red gown

[:R\/ ies charity. It is hare that Dante turns to find Virgil gone.

wll Toxt Provided by ERIC




MN.B. (Slatius is not mentioned)

The Significance of Beatrice -- Literally -- A flourentine woman
Morally -- the image of one who brings God to us
Historically -- the mystical body of Christ -- church
iystically -- the way where by union with God is
effected.

N.B. Dante is plunced intoc the river Lethe hy latilda. This river destroys all,

memory of evil and sin. It is the river of forgetfulness.

The whole procession turns northward and comes to the Tree of knowledge.
The Gryphon binds the chariot polte to the tree. A1l disappear except the Beatrice.
The 4 moral virtues and the 3 theological virtues and Dante. The Chariot pole --

the cress of Christ. When it is attached to the tree of knowledge who boughs were

bare since the sin of Adam, the tree blossoms.

Dante then sees a vision of attacks made on the Chureh. First attack; by
eagle -- early persecutions of the Christians -- the Church Second attack; by the fox
--neresies that a rose, Third attack, by the dragon, Anti-Christ.

“.B. Then Dante drinks of the river Eunoe -- the river of good remembrance
-- the remembrance of grace and blessedness. *The river Lethe. Thus he is ready for
his assent to the Heavenly Paradise. It is not until the state of innocence has been

recovered that the soul realizes fully what sin is.*

PARADISE

Aim: Beatitude
flethod: Variation in light

A1l the spheres are kept in motion by the PRIMUM MMOBILE, the abode of the

angels. In addition each sphere is guarded by a particular choir along the 9 choirs
of angels. Seven planets fixed stars, Primum tlobiles the empyrean or paradise -- the

place of the Beautifice Vision which is beyond these -- 10.

I. First three divisions of Section I are over shadowed by earth.

1. Ancels 2. Archangels 3. Principalities
Hoon i'urcury Venus
Inconsistency in Vows besire for fame Vain glory of love
Picarda Justinia Charles Martel;

Feleo Cunizza




I11. Division 11

1. Powers 2. Virtues 3. Dontinations 4. Thrones
Sun Hars Juniter Saturn
Theologians ‘arriors Just Kings Contempla-

tives
Thomas Aguinas Cacoiaguida David Peter Damain
Bonaventure Charlemagne Constantine Benedict
Concentric circles a ruddy cross silver background, Golden
of Tight Golden Eaqle Ladder
TII. Division III

1. Cheruhim 2. Serpahim
Fixed Stars Primum [obile
Cormunion of Saints, Abode of the Angels

Humanity of Christ,
Cur Lady, Aposties

Questions discussed in various spheres:

1. Floon - Piccarda - Are you content to remain in the lowest sphere?
In our will {s our peace.

2. Mercury - Justinian - las Christ's death the only way to redeem man? Mot
the only way but the hest way - union of justice and
mercy.

3. Venus - Charles Miartel - !lhy do people fail in life? Mot in the right
vocation. God gives aptitudes to each person
for particular calling. It is man who spoils this.

4. Sun - Thomas Acquinas - Yhich comes first knowledge or love of God?

Dante agrees with Acquinas that it is knowledge
of God?

5. HMars - Cacciaguida - Dante's great great grandfather prophesies Dante's

sufferings and exile - resignation to God's will.

6. Jupiter - Commentary on divine justice - all kings who form an eagle speak

in 1 voice.

7. Saturn ~ Peter Damian - the doctrine of predestination.

8. Fixed Stars

Dante is examined on faith, hope and charity of Peter, James, Johr

9. Primum Mobile~ Discussion on the creation of the angels.




THE EMPYREAN OR PARADISE

Dante is endowed with new power of vision, the limen glorae. He sees a

luminous golden river between two flower-laden banks. Out of the waters issue living
sparks (angels) which settle among the flowers (saints) like rupies set in gold.

Beatrice bids him drink of the waters. As he drinks the river becomes a round lake and

the saints appear in their own forms. The lake gradually takes the shape of a white
rose. The redeemed are seen, rank above rank as the petals and the angels of God fly
between them and God. Dante turns to Beatrice but she is gone and in her place is
Bernard, divine contemplation. Bernard shows Dante Beatrice in her place of glory.
01d Testament saints are on one side of the rose, Mew Testament saints on the other.
He sees such saints as Eve, Sara, Rebecca, Judith, Moses, Adam, John and Baptist, Lucy,
Peter, John, James (little children who died after baptism). He gazes in transport

at the face of liary. Bernard prays to Mary for Dante and he is led to the Beautific
Vision itself -- the single point of light in the center of the rose arranged in
three. Circles of one magnitude vithin which he sees the humanity of Christ. He ends
by saying his desire and will were rolled - even as a wheel that moves equally - hy
the Tove that moves the sun and the other stars; as a wheel rotating strikes the

eartn at equal point so Dante's faculties are in perfect balance in paradise.




COMMUNICATIONS AMND MZDIA
LEVEL 35
OBJECTIVES AHD PHILOSOPHY

It is commonly acknowledged that the media - newspapers, radio, magazines,
television ~ have qgreat influence cn our Tives. The revolution in media in the last
fifty vears has reached into all of our 1lives to such an extent that it is nearly
impossible te live an isolated existence. Much of the influence of this far-reaching
(r)evolution is ejther misunderstood, or, worse yet, not understood at all. What,
for example, can be known about a civilization and c.lture from what is seen on {ts
TV screens? Conversely, how is a culture influenced by its TV programming? Does the
reading of tabloid newsnapers exclusively reflect oh the seament of society so in-
clined? Conversely, hov does the editcrial and reportorial policy of a newspaper
influence the reader? Uhat, if any, influence do advertisers have on the mass
conciousness, the national identity, and tne individual's view of himself? Is the
individual, or the aroup, affected by the music he hears or the pictures he sees?

The communications and media course exists to give students an opportunity
to explore these questions and others pertaining to their lives in relation to the
daily bombarament of organized scund and sight. It is hoped that by close examination
of some examples c¢f the varjo.s media, and by an exploration of the various levels of
communication, the student will begin to be in areater control of the influences on
them. Also, a majcr aoal of the course is to help the student to begiﬁ estaclishing
a critical sense so tnat he can better judge for himself the auality of what he is
reading, watching and hearing, and therefore, hopefully learn how to influence the

quality of the cosmunications media.

PROCEDURE

Tha T=2arning can be most effective when media current with the course is
the "text." It is, therefore, neither desirsble nor really possible to list -- or
avan to recommend -- textbooxs, films, newspapers, etc. The programs, records, etc.,

Eﬂ%gggare most evident, most available and most interesting to the students are those
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which ought to be used. It does seem incumbent on the teacher, however, to quide
students into critical experiences with as many forms as possible. To this end, the
following are available, either in the school or at various service agencies, and
should be used:

Records, Fiims, ievspapers, iaqazines, Filmstrips,

Television, Rooks (for theory, criticism, philcscphy)

There are many possible experiences a student might have in such a course,
both in terms of greup action and interaction, and in terms of his own individual
development. Some of these experiences mignt well be teacher-quided and teacher-
centered; others should preperiy be student conceived, quided and centered. It is
certainly more efficient to use films, reccrds, filmstrips for groups than for
individuals. Too, largs and small agroup work and/or lectures might well be used by
a teacher to introduce a nei unit or ccncept, or to obring together a number of
projects or concepts already dezit with., Small groups may be established by the
teacher to accomplish a snecific task, or they may qrow out of student interest and
formed by the studesnts. Tane student sheuld also be encouraced to do independent

study and work tnet he might then share with a small group or the whole class .. any

of a number of vays. Fach student should be encouraged to experiment with many types
of communication: tae purely vertal through use of tape, the visual, through use of
color, design, pictures or gesture; the written, thrcouch use of journalistic techni-
gues, writing cartions, creating slogans; combinations of visual, verbal and written

through use ¢f 7ilm, snund fi

-
i
b

mstrin, slideshow or 1live presentation tc 2 qroup or
the entire class.

ATl students should be requived to meet certain standards. The most
important of these is that each should werk to the level of his capacity, or within
vnatever limitations he sets for himself in terms ¢f phase. Second, each student
should engage in a mininum of two communications cxperiments involving at least two
different media, bringing the crojects as nearly to cormpletion as feasible within the

)
El{l(jime of the course, the abilities of the individual and the availability of resources.



BUSTMESS EMGLISH
LEVEL 36
I. OBJECTIVES AMD PHILOSOPHY

Business English is designed primarily for those students who are entering
the vocatiorial or business field.

The success or failure of a business often depends on the effectiveness of
its communications. A poor Tetter can lose a valuable customer; a good onc can make
nevt friends oy keep old ones. A disinterested or inarticulate telephone response can
drive business awav; 2 courteous, helpful one can build business. A w2ll-written re-
port can help managenent do its Job a2ffectively; an inaccurate or a vague one can
mislead management and slow doun cperations. These are only a few xamples of the
value of effective business communications.

The need for a comprehensive, practical course in business communications
is, therefore, cbvious. In Business English those aspects of grammar that characterize
correct business usage are stressed. For example, capitalization, punctuation, number
style, spelling, and business vocabulary are perhaps more important to the business
employce than to the creative writer. Business letters, telephone and in-person con-
versaticns, memorandums, and reports are the neart of the course. The main objective
of Business Englisn, then, is to develep the student's ability to communicate
effectively in business. Specifically, this mzans:

1. The adility to write business letters that sell. Such letters may sell
a product, a service, a point of view, qgood will, competitive advantages, or simply .-
one's abilities.

2. The ability to write clearly and concisely other business communications,
reports, memorandums, telagrams, and messagas.

3. The ability te speak cenvincingly whether in a discussion or a con-
ference, before an audience, with a telephone caller or visitor, or with one's
superior or fellow workers.

ERIC

Aruitoxt provided by Eic:
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4. The ability to spell correctly and to attain variety in business-word
usage,

5. The ability to recognize and abide by the accepted rules or business

and social etiguette.

I1. PROCEDURE

Since the primary objective of this course is to help students Tearn how
to communicate more effectively, many speaking, reading, writing, and Tistening
opportunities should be provided. A student's progress in oral communication will
depend largely on his experiences in class. Students should know from the start that
their opinions and their efforts will not be ridiculed. Participation promotes en-
thusiasm, and enthusiasm promctes learning.

The basic texthook for the course is Business English and Communication.

The teachor may or may not decide to use the book as a guide in organizing his course.
Although the book is a fairly comprenensive textbook, the teacher will find it
practically impossible to cover all the units in 2 one-semester course. The teacher,
then, should have the option to eliminate a number of units rather than to try to
cover the entire book superficially.

. Student Projects and Activities for Business English and Communication,

the workbook for the course may or may not be used, at the discretion of the teacher.
The workbook provides exercises that are correlated, unit by unit, with the text.
The teacher may decide to use the vorkbook for testing or he may hand it out as an
expendable item to the students,

The teacher may decide to add other materials to the class work, if he
feels that a certain wor: may prove valuzble to the students. One such work could

be Vance Packard’s Hidden Parsuaders; used for the purpose of enriching the student's

awareness of the business worid and for stimulating class discussion,
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DRAMATIC LITERATURE
LEVEL 37
OBJECTIVES AMD PHILOSOMFY

This course concerns itself primarily with providing the student with a
background in dramatic literature. This background is approached according to two
nrimary notions of drama: the first being that the drama is an art form in which
certain diciplives have been adhered to. The study from this consideration is his-
toric and theorctic. The second notion of drama is one in which it is more com-
parable to other literary forms and i3 examined according to thematic content exposed
through character interaction. Here we are more concerned with the effects upon an
audience. Through a study of the particular works suggested in this course it is
intendea that the student may be given a focus to the consideration of the general,
and that the general may provide a useful background for whatever dramatic experiences
the student may encounter.

Tha follewing objectives of the course certainly do nct provide a hard-
core outline of exactly what harpens here but they are rather, boyant constructions
that contain our arproaches and serve as landmarks in class discussions and papers.

The first of these objectives is to show drama as a special literary art
evolving continunusly through conceptuai stagjes.

The seccnd is to exammine the range of drame as a study in human events and
as a source of growth for human understanding.

The third is to experience the spectrum of types of plays that fall in and
between the formulated concepts of comedy and tragedy and to demonstrate these con-
cepts in continuous phases of evolution.

The fourth is to instill a critical sense of dramatic technique and a
maturity as an audijerce.

The fifth is % examine dramatic techaigue used in films and television.




PROCEDURES::
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Phase Expectations: Phase 4 and 5

Writing:

Keading:

Hriting:

ERIC

Aruitoxt provided by Eic:

A journal, five entries each week, one of which should be a personal
correlation or reaction to assigned reading material, recordings or

performance.

N written assignment every week to ten days based on topics extending from

the objectives of the course.

A research paper that would necessitate the use of library resource

material.

Readinas from milestones in the drama suppliment by recordings and out of
class dramatic experiences afforded by television and movies. There is

less emphasis on the historic and theoritic and more emphasis on the
thematic, character inter-action and audience appeal. The prime expectation
for this phase is to sharpen the student's appreciation of common dramatic

experiences.

Prases § and 7
The same freauency reauirements as phase 4 and 5 but with greater expecta-
tion in depth of conceptual perception. In addition students are required
to do play reviews basec¢ on performances of actors, character portraits
and dramatic constructicn kased on cther works hy the same author or works

of other authors dealing vith the same theme.

he emphasis for the research paper has a more comprehensive base. Thev
are required to work with a areater range of works either by the same
author or by different authors. Trzy must read winrks that not only give
specific information about the subject of their research but are responsi-

ble for readings in the theater, dramatic theory, and the history of drama.
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Readings: A1l introductions and plays in Milestones in the Drama, outside reading

1ist and texts specified by phase numbers 6 and 7 in the list of

required readinas.

NOTE ON METHOD:
Two deys of the week are used for in class reading. This gives time for
teacher-student confercnces and time to give closer instruction to phase 4 and 5

individually or as & s<parate group.

MOTE O EVALUATICH:

About half of the testing is done orally su that guestions could be
geared to the varijous abilities in the different phases. Tests are not given to all
students on the same days but according to the readiness of the phases. lritten
tests are in the form cf =2ssay with a choice of questions so that students could

display tiieir powers of comprencnsion according to selective interests.




IH-CLASS READTIIC ASSIGHITITS

1. Oresean Trilogy

2. Oedipus Trilony (4, 5 Oedipus)
3. Medea (4, 5)

4. Everyman (4, 5)

5. Tragical History of Dr. Faustus
6. Hamlet

7. Cyrano de Bergerac (4, 5)

8. The School Tor Scandal (4, 5)
9. The Iceman Commath

10. A Doll's House (4, 5)
11. The Glzss lenageric (4. 5)

12. The Emperor Jenas

13. Hatful of Rain (4, &)

14. PRaisin in the Sun (4, 5)

15. The Sign in Sidney Brunstein's Yindow 15.

16. Tea and Symnathny (4, 5)

17. The Zoo Story

18. Autumn Gardsen

19. Inherit the Yind (4, 5}

20. UWho's Afraid of Virginiz lolfe

21. Under 1Mi1kwood

- 183 -

OUTSIDE READING ASSIGNIENTS

1. Uinterset (4, 5)

2. Waiting for Godot

3. An Enemy of the People (4, 5)
4. tLong Day's Journey Into Night
5. Playboy of the tlestern World
6. The Crucible (4, 5)

7. View From the Bridge

8. Streetcar Mamed Desire (4, 5)
9. Surmer and Smoke

10. Qthella
11. Kipg Lear
12. He who gets Slapped

13. Ghost Sonata
14. Miss Julie {4, 5)
The Lower Depths
16. The Cherry Orchard

17. The Seagull

22. The Caine Mutiny Court I'artial (4, 5)

23. The “atchmaker (4, 5)
24. Barefoot in Athens

25. liurder in the Cathadral
26. The Still Alarm (4, 5)
27. Camino Real

Triffles (4, 5)

Death of a Salesman {4, 5)



LEVEL 38
ADVANCED CCMPOSITION
I. Objectives and Philoscphy

Advanced Composition as an extension of Level 28 and Level 31, tne re-
quired Composition courses, seeks to advance the aquality content, and sophistication
of the writer and his work. The course atteripts to serve each student individually
and, thercfore, relies heavily on conference work and revision. The philosophical
goal is the total awarcness of self, audience, and subject.

Tha shert range or immediate goals include:

1. Imrcroving essays on tests

2. Improving pzrsonal expression (for writing outlets such as
personal essay, autohjographical statements, and editorials}

3. Improving and understanding the roles of narrator, chara:ters,
dialoqua, setting, and action in fiction -~ (appreciation for
the author's task, craft, and responsibilities)

4. Improving the ability to detect errors and revise more independ-
ently of the teacher.

Emohasis should be placed on refinements of thought, planning (the whole
pre-writing nrocess), writing technigues (style), and revision.
Students are encouraged to experiment in the following forms:
1. Dialogue and fonologue (leading to possible playwriting)

2. Editorial

3. Satire
4. Fiction
5. Poetry
€. Essay

7. Literary Criticism (recommended strongly for Zolleae Prep
phases 6 and 7)

II. Procedure

A1l phases may use the Level 28 Student CGuide Sheet, taking special notice

nf,caections IT and III. Most students coming to the Advanced Composition course
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require concentration on paragraphs, unity of idea, coherence of style, and the
reshaping, rethinking of work. The advanced writer must distinguish himself from the
beginner by his ability to gain distance on nis own work or role-play his audience,
the reader.

PHASE 7 students should exhibit those skills suggested for teaching in
Level 256. choosing a subject, specific detail, composing leads, patterning detail,
so that he may be free to work on a larger scaie of organization and to exhibit
originality of subject and presentation. A student who is not as fully developed or
who obviously needs a review of II (A through D) should be encouraged to master this
work at phase 5 or £.

One beginning approach is to isolate setting, character, and action in
moving toward the developmant of awareness and the total story. (This reviews for
everyone the scope of skills outlined in Level 28, phase 7, section II). See also:

Idea-Organization Guide and ilajor Composition Measures - attached.

Another recormendation for the entire class is an independent study session
(3-6 weeks) towrard the end of the course which could serve as a review of skills such
as grammar, punctuation, etc., as wall as an outiet for concentration of poetry or any
other individual writino exnerience. This should Le handll on a contract basis be-
tween teacher and student. It is a valuable preparation for most students who will
admit their weaknesses. (See sheet for further details).

The journal oy response log should be presented as an indispensable tool
for the sincere advanced writer. Tha spirit of this outside, individual, and perszonal
assignment should be captured by the teacher and fully explained as to the use for
1

"brainstorming" ideas ard personal situations which may be used as ammunition for

future papers. (See also appropriate attached page).
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I. A1l students are recuired to keep a journal and do outside readinag.

A.

Journai

1. Spiral bound notebook, Tinad pnaper

2. Mritten in weekly - at Teast three pages

3. Journal is private - quantity will be checked and writing will only be
rcad at the student's reqguest

Outside reading

1. Tw2 books a month, approved by teacher
n

2. Checked in class by means of quiz or written essay

II. Stucents uill he taught the process of writing.

A.
E.

III. No

Ho'1 £ choose a subject

Value of specific detail

How to compose leads

Howr to pattern defail

How to write parazraphs kesping audience in mind

i. Unity of idea
2. Coherenca of style

How to re-think and evaluate work
gramatical errors and good command of the uriting process should be evidenced
exnositery writing assionmenis donre in class.

Phase 7 students are expectad te shew criginality of subject and presentation.

Datail should be especialiy aood and command of the English language excellent.

A1l writing must be handed in to teacher with final copy, in ink, stapled to
21l preliminary work,

IV. Instruction will be individualized and grades will be based cn improvement and

vierk habics.

A.

3.

ERIC

Aruitoxt provided by Eic:

Teawnur vill meet »ith individuals to help with particular writing problems.
Grades will vary from A to F depanding on how well the teacher feels the
student has grasped the writing process, applied it to his own work and
improved accordingly.

1. D or F indicates failure o complete minimal requirements of the course
and no improvement in writing.

2. C indicates that course reguirements have boen mot but tha student has
rot improved writing to 2n acceptable degree.

3. A 3and B indicate well defined improvement and excellence.
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IDEA/ORGANIZATION PAGE: (First sheet of every compositiun)

1.
2.

[#))

Assignm.nt: (general area given by me)

Topic: (Subject selected by you), (ilay include "Thesis statement” = subject
+ attitude)

Brainstorming: (Deteils for proof of thesis - use as much paper as needed -
better to have unnecessary details or extras before you select)

3 types of details: Specific details: 4 feet tall, 25C pounds
Vivid, Sense details: squeezed into the phone booth in his
sweaty, grey suit

(check a1l nouns, verbs, adjectives, and adverbs)

Select clear point-of-view and attitude: (who you are, your attitude, what role
and voice will vou select: example:
a) self as character in story "I"
b) as omniscient {author) - narrator

(Attitude in #2 and #4 will help you select details)

Pattarsi: How will you arrance details, what will topic sentences say for each
paragrapn, 'mich arrangement will best prove your thesis?

Corciuding idea:

Three trial lead s=zntences:



JASOR COMPOSITIORAL MEASURES

1. The thole essay:

A. An adquate thesis statement (limited subject and developed predicate) gener-
ating a series cof raragranhs which develop the thesis statement, the

paragrapns controlled by tcpic sentences which are logical sub-divisions of

/and developmentally related to the thesis statement/.

B. Introduction, Body, and Conclusion

2. Internal Organization (Articulation):

A. Unity and Coherence in paragraphs and, therefore, in the whole essay; unity

as direction from the paragraph topic sentence with adequate detail supporting
it coherence as conniction from relevant paragraoh organization, word
repetition, and transitional devices within and between paragraphs.

B. Paragraph development relevant and appropriate to the organization - made by

deliherate choice.

C. Adequate generglizations developed with appropriata detail.

3. Dictign: Uord choice and selection that is adecuate, clear, fresh, precise and
economical.

4. Predication: Sentence strength, clarity, economy, exactness, logicality through-
out.

5. Material: Coverage and its significance.

GETTING STARTED

Skills in Pre-“ritinqg:

1. Limit your subject.
2. Brainstorm your subject.
3. Select topics, delete topics.

4. Frame your thesis: (Key controlling idea).

® o Select a single limited subject.

ERIC

IToxt Provided by ERI



- 189 -

6. Develop predicate area (Attitude toward your subject).
7. Brainstorm your thesis statement: Purpose.

8. Group related "because" in cutline.

(The length of pre-writing runs 3-5 pages if you are brainstorming completely)

PLANMED IMDEPEWDENT WRITIMNG PROGRAMS

Assignment: Plan a 3-weesk program of independent writina. Submit your plan to the
teacher for approval and further discussion. The plan should outline assignments,
studies day by day. A1l class time will be devoted to what you plan. Your grade in
this course will depend, in part, on how you perform, improve, and succeed in the

goal you seti for yourself. Suagesticns follow:

Skills study: Practice with any ciapter in Yarriner's to develop skills.

Ex. 1. Sentences (Chapter 5, 11, 18, 17, 19) Structure, shifts, variety, sentence
revision.

2. Usage - tricky words: affect, effect etc. (Chapter 10)
3. Paragraphi.g - Chapter 24

4. Spelling - Chapter 25

5. Punctuation - Chapter 34

Writing about 1iterature - Books, wovies, etc., Discussion and Criticism.
A. Short Story - combines scene, action, character, dialogue

B. Continuaticn of Perscnal Essays or Autobiography style

C. Satire and Humor

D. Poetry

E. Drama, scene, one-act play, monologue.

Revisions

Self as other character or character - collage paper
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RESPOMSE LOG

Assignment: Ideally you should write one page per day or respond to something every

day; discipline and consistency are a writer's friend.

Purpose: 1. To increase self-awareness
2. To increase one's awareness of nis environment

3. Yo provide and explcre subjects and stimuli within the student's
environment

4. To focus attention upon specific, concrete and sensorial detail

Note: This is an exercise which should frea the student. Thus, form, style, and
languace are secondary to the explorations. A< long as you are sincere in

your reaction use any Janquage you wish.

Things to respond to: People, ide2s, T. V., llovies, newspapers, radio, music, drama,
hooks read, words, brainstorming, a torn pace, dust, ANYTHING!
In general, observe relations between literature, lanquage and
culture,

Hlost importantly, the student should RESPOHD not report. SHOW not tell. Dramatize

and avoid diary-1ike entries.

Also: You may use vour response leo for experimentation in any form of exercise:

poetry, dialosuz, character sketches, a one subject discussion, etc.

Motes: Level Phase Mrites pages




LEVEL 32
COUTEITPCRARY PROSE

I. Objoctives and Pailssopiy
M1 artistic expression is a reflaction of the socicty - tine, place,

culture - ir waich it s reeluced. Tristan and Isolde as we know it, could not nave

been written in France or Iizly, in 1770 or in 127, Pride and Prejudice gives us a

vivid porirait of Fnalish Janded nontry in the carly 19th century. The Grapes of

tratn s 1232's dust-houl Anarica.  So, too, those things written in the last two

decades refiect the marticular concerns, meres and asniraticns of our ovn time and our
oun culture. It §s immertent that sturents cain an understardina of this concept of
artistic reflaction of the culture, It is egually important that students be aided

in gainirg an understending of tir ariistic very spccial kind of insinit concerning

nis socicty and his culture. Too. w0 helicve that readine can provide, as well as

wide vicarious oxperienczs, a broadening of the ctudent's ovm insights and an expan-

%

)

sion of hiz owi philosophy,

In takino this approach to contamporary Titerature,we hope to accomplish
a numter of things., It is imeertant, particularly for people reading current
literaturs, to deveiop a sensitivity to the very real distinction between nonest,
perceptive wwriting and that 'ich is produced only to pander to nrurient interests.
Also, wc jope that an undarstanding of the role of literature (in terms of insights
about both culturas and jndividuals) will Tead the more reluctant readar o the oreat
writine of tho nast.  In oben discussion of the varks read, students should gain
greater understanding of each othir and of points of vicw different from tneir own.
Finally, it is necessary for todsyv's intelligant rcader to be able to handle;

comparatively <zsily, a wide rano F 1iterary stvles and tochnicues (straight-for-

Fol
(]
O

ward prosc, strean-of-consciousnass, black humor, ssening atsurdity, surrcealism).

1T1. Procedures

First, in view of the phasine of students, it is tiu2 utrmost importance that

¥ ] . L - A
E 1(1311 stuJatits in a class not ke exrectcd to read the same material--either in kind or
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quantity. There arc many books availakla in the school, hoth in English Department
and in the Tibrary. Second, it is not necessary t:hat all students vork in the same
manner all of ths tioe. Tl ere should be cnportunity for larce (total) group dis-
cussions, small croup Jiscussiors and independent vork. This variaticn of Tearning
styles will qive students oreate- sconz in planaina, with tihe teacher, the course,
and their oum vork,

Taere are several aporoaches that may be taken in planning a course in
Contemporary Prose. It is possitle to aroup the readincgs accordina to: ‘tvpe, themz,
author, naticnal or etbnic origin, general subject. Regardless of which of these
aprroaches is (are) usad, i% is essential that the literature be that written within
the stucents'neneration span (the Tast 20 vears). Also, there night well be a re-
quirement for fairly wide sut-of-class rzadinoe in current pericdical literature.
Students should be nade arrare of those curreitt concerns that are being written about
ith great frequency; i.e. education, religicn, tie military-industrial complex.

A1l stuaonts must be held resporsible for previous learnings about Loth
literature as an art and techniques of critical thinkino and vritino. In other words,
evan thoucn tnis cours2 is desicied primarily to help students exrand their under-
standincs of the world around fhem and the uses of literature, it rust also be ceared
toard deepenino the critical sonse,

~

You are responsitle Tor rcading, and writina a svnopsis of, periedical

~

articlas of eacn of the follewing "tupas.”

Current film reviau Curront book review

Social commertary Economic commentary

Education criticism Commentary on the war in South-East Asia
Commentary on the femily anc family Religious commentary

structures

Read two of aach tv»a, e synonsis is fdue sach weclk - on Fridav,
s b y ¥ o

The synopsis must include: (1) Author of article, (2) "Title of Article", (3) Title

of Pericdical, (4) Cate and volumc nunmier of pericdical, (5) £ one paragraph resume
Q
ERIChe major points made by the author, () Your corment, in one paragraph, on article.
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YOUTH Ti1 Al OPUANIZED SOCIETY -- SUCALSTIONS FOR VIEMISE LITERATURLD YHICH SHO'! CON-
FLICT, GROUTH, RUACTICT AD LIVSR~ACTIC! VTTH CULTURAL-SOCIO-ECOMNIIC REALITY

"EACH CEVELATINN A5 ITS 40 TRUTH" - Loren Eisley

Sucqested Rosnarch

1. Background - total environmental screen (matrix, came, context)
2. Historical research - data on the period - political-social-artistic
3. Historical fmaginaticn - bass< on what people, events

4. Cultural and naticnal framework - 'hat are the sthnic, regional prassures people
innerit?

5. Parijod of the vorl

o

Ga2oarapnic arca(s), Tocale and characteristics

Classification

1. Type-tragady, comedy, agit~pren., fantasy, ri2lodrama, eéc.
2. Limits of reality - artistically, ohjectively, subjectively

a. character and his forms of exoressicn
b. satting

c. relationships

d. rolo-plaving

e. author's license

3. Theorias of vreality (ex. Platonic as denicted in Allegory of CAVL, Prometnsan,
Existential as in Sa tre, Carus, cic.)

&, Combinaticns of ahova?

Pelincations ¢ Forn

1. Concept

2. Themc

3. Plot

4. Style (satire, romance, allegory)
5. Language

ERIC
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Character

1. Uho am 1?
Objectively (age, s2x, circunstances of birth, appearance, pivotal experiences,
influences, wecaknesses, strenotiis, cducation, family, friends, hobbies, interests,

relicion, etc.)

Subjectivaly (how do I feel 2bout this objective data, how do others react and
feel abcut this, hov do I T2el that they feel and how does this influence my
action)

2. Do I have a sense of identity?
a. Alienation? selv, social, familial, national, in-croup

b. Hor do T establis'/search for identity in an orqanized society, (i.e. Catcher

in_che Rve, or in a discroanized cosiety Lord of the Flies, Anthen)

¢. The Generation Gap: nnilesophic, chronslogical

ERIC
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CESINIT G DISLIOGRAPHY OF EDUCATIONAL
CRITICISH AlD COMMENT

Anderson, Robert | Teaching in a 'lorld of Chance
Ashton-''arner, Sylvia Teacher

Bruner, Jarone Process of Education

Coles, Pobhurt Children of Crisis

Conant, J. B. The Education of American Teachers
Deviey, Jchn Democracy and Education

Devey, John Experience and Education

Devey, Join Philosophy of Education

Fader, Daniel Hooked on fLools

Flasch, Pudelnn Hhy Johnny Can't Pead

Gardiner, Join Fxcellence: Can He be Equal and Excellent Too
Coodman, Paul Compulsory ilis-Ecucation

Goodman, Paul Crowing Un Ahsurd

Hentoff, ilat Qur Children Are Cying

Holt, John How Childaren Fail

Holt, Join Hor Children Learn

Holt, Jonn The Underachisvine School

Holt, John 'mat Do e Do Monday

Konl, Hernert The Open Classroom

ohl, Herbert 36 Children

Kozol, J. Dzath at an Early Aqé

Leonard, Georoe Education and Ecstasy

Meill, &. S. Surmerkill i
Mewman, «John H. The Idea of a University

Siltermen Crisis in the Classrcom

Hart, H. H. Surrmertill: For and Acainst

In addition to thz hoo'is Tisted above, there are a great many articles con-
O stantly appearing in macazines and newshapers. You arc expected to read in periodicals
5 =l oas in bools.
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LITERARY Aj

A1l writing Pas certain common elencnts:
the author's point of vier, In addition, T
settina, characters, and the author's viewpoint.
writing,

and manizulation of than.

Examine the literature you are ncw reading

elements of the pieca.

I.

Style
A, Diction (general vocabulary, slang, esoteric

1. Statement

2. Examples

Usz of dialog

1. Characterizaticn

a. Statement
Examples
move the plot
Statement
Examples
state theme
Statement
Examples
Sentence structure
1. Stacement

2. Examples

Autror's viewpoint (Ist person, 3rd nerson,

1. Statenment

Examples

ction has
To

it is essential to be arare of the elaments

stvle, theme, social values, and

other common clements: plot
appreciate fully any piece of
and to consider the author's use

in order to discuss the various

words, nrofanity)

rson omniscient)

3rd ne
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E. Tiovement of Lanauage (slow, fast, heavy, ligit, colloauial, scholarly, etc.)
1. Statement
2. Examples
IT. Theme
A. Author's statement
B. How accomplished (through characters, plot, settina, style, some combination)
ITI. Settinn
A. hare
B. Uhen
C. Consistency with created reality
1. Historical
2. Fantasy
3. Fantasy-historical
D. Consistency with thene
IV. Characterization
A. iiethod
1. Direct or indirect
2. Examples
B. Consistency with created reality of pieca
C. Consistency vith theme
V. Social Valuzs
A&, Reflection of tne scciztv from which it comas
1. Larger society, sub culture
. Examoles
B. Relationship to theme
V1. Author’s method (satire, parody, straight narrative, etc.)
A. Purpose

B. Is purpese accomplisned? liowi? 'hy?
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Your personal ieaction to ths hook: How did you raact? 'hy?

Your ‘objective', critical judement of the book - with reasons.
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P STYLE AVALYSIS

Her au~ts, too, naving keen areat flirts and conquettes in their younger
days, vere admiranly calculated to Lz vigilant guardians and strict censors of the
conduct of their niece; for there is no duenna so rigidly prudent, and inexorably
decorous, as a superannuated coquette. She was rarely suffered out of their sight;
never vient beyond the domains of the castle, unless well attendea, or, rather well
watched, had continual lectures rzad to her about strict decorum and implicit
obedience; and, as to the men -- pah! -- she was taught to hold them at such a dis-
tance, and in such ahsolute distrust, that, unless properly authorized, she would
not have cast a alance upon the handsomest cavalier in the world -- no, not if he

viere even dyvino at ner feet.

from "The Spectre Bridegroom"
by Yashington Irving




Durinag-tne whole of a dull. Zark, and soundless day in the autumn of the
year, whcn tne clouds nung onpressivaly Tow in the heavens, 1 had been passing alone,
on norseback, tiirouah a sinaularly dreary tract of country; and at longth found my-
sclf, as the shades o7 the evening drew on, within view of the melancholy House of
Usher. T kno not how it was -~ but, with the first glimpse of the building, a
sense of insufferable qloom pervaded my spirit. I say insufferable; for the feeling
vias unrelieved by any of that talf-pleasurable, because poetic, sentiment with which
the mind usually recejves even the sternest natural images of the desolate or
terrible. 1 lookad upon tne scene before me -- upon th2 mere house, and the simple
landscape features of the domain -~ upon the bleak »alls -- upon the vacant eye-like
vindows -- upen a few rank sedges -- and unon a few white trunks of decayed trees --
with an utter denrcssion of soul which I can compare to no eartily sensation more
properly than do the after-dream of the rzveller upon opium -- the bitter lapse into
every day life -- the nideous dropping off of the veil. There was a iciness, a sink-
ing, a sicianing of the neart -- an unredcamad dreariness of thought, wiiich no
goading of the imagination could torture into aught of the sublime. Vhat was it --
I paused to think -~ what w23 it that so unnerved me in the contemnlation of the
House of Usner? 1If was a mystery all in soluble; ror could I grapple with the
shado fancies that crowded upon me as I pondered. I was forced to fall back upon
the unsatisfactory conclusion, that whilz, beyond a doubt, there are combinations
of very simpie natural ohjacts virich have the power of thus affecting us, still the

analvsis of tihis power lies amono consiuerations beyond our derth. . .
v !

from "Fall of thi2 House of Usiier"
hv Edgar Allen Poe
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It was market-day, and over all the roads around Goderville the peasants
and their wives vere coming towards the town. The men walked easily, lurching the
vhole body forward at every step. Their long leas wore.twisted and deformed by the
slow, painful labors of the country: -- by bending over to plough, which is what
also makes their left shoulders too high and their figures crooked; and by reaping
corn, which olliges them for steadiness' sake to spread their knees too wide. Their
starched blue blouses, shining as though varnished, ornamented at collar and cuffs with
Tittle patterns of white stitch-work, and blown un big around their bony bodies,
seemed exactly like balloons about to socar, but putting forth a head, two arms, and
tuo feet.

Soriz of thase fellows dracoed 2 cow or a calf at the end of a rope. And
Just behind the animal, beating it over the back with a lear-covered branch to
hasten its race, went thair wives, carrving Targe baskets from which came fortn the
neads o7 chickens or the heads of ducks. These vomen walked with steps far shorter
and quicker tna.s the men: their fisures, witrerad and upright, were adorned with
scanty little shawls pinned over their flat bosoms, and they enveloped their heads

each in white c¢loth, close fastened round the hair and surmounted by a cap.

from "The Piece of String"
by Guy de ilaupassant

I will 1ift up mine eyes into the hills, from whience cometh my help.
‘v help cometh from ths Lord, which made heaven and zartih. He will not suffer thy

foct to ve movad: he that keepeth tize 11 not slumber.

from "The Rible” (King James) Psalm 121
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I got another barber that comes over from Carterville and helps me out
Saturdays, but the rest of the time I can aet along all right alone. You can sec
for yourself that this ain't no iz Yeri City and besides that, the most of the boys
vorks all dav and don't have no leisure to c¢rop in here and get themselves prettied
up.

You're a nevcomer, ain't you? I thought I hadn't seen you round before. T
nope you like it aood enough to stay. As I say, we ain't no Mew York City or Chicago,
but we heve pretty acod tires. ot as good, though, since Jim Kendall got killed.
Mhen he vas alive, hin and Hod “‘cvers used to keep this town in an uproar, I bet they
vas nora laughin' done here than any town its size in America.

dim was conical, ang rlod tas nretty near a match for him. Since Jim's
gone, hod tries to hold his epnd up just the same as ever, but it's tougn noin' when
you ain't aot nobody to kind of work with.

from "Haircut"
bv Rina Lardner

IT I 19ft up my eves to the hills,

chere shall I find help?

tielp comes only froir the Lord,
maker of heaven and earth.
0y could e let wvour foot stumble?

Hovr could hz, vour auardizn, sleep?

from "The Bibkle" (Mew Enqlish) Psalm 121

ERIC
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The 01d man wvevt out the Zoor and the boy canme after hin. He was sleepy
and the old man put his arm across his shoulders and sajd, "1 am sorry."

"Oue va," tha boy said. "It is what a man must do."

They walked down the road to the old man's shack and all alona the road, in
the dark, barefool men ware moving, carryina the rasts of their boats.

en tiey reached the old man's shack the toy took thie rolls of line in the
basket and the harpoon and qaff and tiic old old man carried the mast with the furled
sail on "is shoulder,

Mo you wapt coffee?" the boy aslked.

211 put the gear in the toat and then get some.'

Thay had ceffee from condansed mill cans at an early morning place that
servad fishernen.

"o cid vou sleep old man?"  the boy as.ed. He was waking up now although
it vas still hard for nim to leave his sicep.

from The 01d "an and the Sea
Ly Ernest tleminquay

O
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LEVEL 40
THE TIOVEL

Objectives and Philosonhy:

Henry James deecribes the novel as "The most independent, the most elastic,
and the most nrocdicious of literary for‘ms.‘l‘I It is rresicaly these characteristics
which can make the study of the novel exciting and enriching for each studant if he
can ke cuicid to ke avare of and challenged by the opportunity to discover for himself
the universal aud personal significance of a variety of novels and novelists. The
student slioul’ be made awars that the novel, as fiction, provides a chance for him to
sit back and look at 1ife objectively. The study of a varicty of novels and novelists
which are relcvant to a student's own world cen help the student to become a stable
individual vho is equipped with critical judoment, the ability to formulate personal
values, and the compassion and understanding he needs to face the complexities of
lifa. As the ncads, interests, and problems of the class are determined, novels can
ke selected which proviZz not only a tempcrary'escape from living, but also. .an’
escape into imaginative worlds where thz student finds his own 1ife enhanced and
vitalized by the comni- =7 Crrated characters and events, and of the particular
minds controllir: thcm., Tresc realizations stimulate, instead of 1ulling an in-
dividve™ s own faculties by making him more alive. This deliberate escape into 1ife,
removzd from the personal zand inmediate complexities of his own world, should allow
gecn student the mental fresdom to see, judge, and face the realities of (and rela-
tionships betueen) himself, society, and mankind.

In guiding the student to a fuller appraciation of the novel as a creative
whole, the literary tools wiich are necessary to the student's deeper understanding
of the novelist's message are studied. Emphasis is placed on the unificd development
of basic literary =lement: plot, theme, character, point of viaw, setting, tone,
literary devices, as wel} as each author's individual style. "aximum emphasis is
placed, however, on what the indivicual author is savine, why he may have been lead

ERIC
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to formulate his idea, and hov his ideas affoct tihe pihilosophv of the individual
reader. The student is encouraced to see the author as first an individual existing
in, and influenced by, a particular tinz -- "a man who", writes Arnold Dennett,
"havinn seen Tife, and teine so excited hy it that he absolutely must transmit his
vision to others, chooscs narrative fiction as the liveliest vehicle for the relief
of nis feelings.” The novel expresses directly the actions and passions of authors
and cnaractzrs wiom the stucent comes to kno': as fellow human beings and with whom
na ray ilentify hinself; it usually tells of moral and erotion2l crises, of incidents
and situations within the observation and experience of all. The novel, as life,
deals with the standards men Tive by, and 211 the problems of conduct which heset
every individual each dav. Oiscussions anua evaluations of such problems are as
crucial tc a succassful study of thz novel as they arc to the successful Tiving of
life. CEasad on his own knouladga and exneriznce, as vell as fundamental Titcrary
criticism (bicgraphical, sociolegical, historical, and psycholoaical) the student

is encourated to scrutinize thz nevelist's ideas and to assimilate or reject them as

ke sees fit.

JETHOD OF ILiSTRUCTINI:

One valuable method of helping studsnts develop a comprehensive anpreciation
of the ncvel is to work toerd the cumulative undzrstanding produced by studying novels
in a sequence, such as a thematic or historic arproach. Eech novel siould be studied
as an individual creation and then considered fron the point of viewr of its relation
to the sequenc2 or process. Each teacher must devise his own method, hovever, varying
it according to circumstances such as interest and ability levels, the length of the
course, and evailability of novels. The following plan of study simply suggests
methcds and concepts ifiich have worked successfully; they are not meant to restrict
the planning of the individual teac™zr, tut rather %hey are rneant to avoke creativity:

The Tirst o days of the coursc may bz spent n discussing the student's

1feeﬁngs and idcas concernins fictional literature, its purpose and potentials (as

ERIC ‘
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discussed previcusly). At this time teo or three class periods spent on discussion

of the objectives and philosophy of the coursa as 11 as the history and development
of the nov.l is conducive to forming the students' expectations and sense of direction.
The teacher may also wish to ask for suggestions as to vhich novels, novelists, or
Titerary periods the students would 1ike to study. It can be most helpful also to
solicit honest reasons why the student took the course, what he hopes to achieve, and
the naturz of his readina habits and his reading background.

Hith this knowladge, the teacher and the class then can decide with which
novel to botin and what insights concerning ethical and esthetic values the novel
siould te ablz to communicate. During the second week it is usually helnful to spend
several ciass periods introducing the basic character of the specific novelist, his
stvle, nis era and othor nertinant tackground information. Cne cr tuo class periods
also may be allotted as razadina days, to allow the student to "get into" the novel.
Class proczdure may ba handled in several ways, and should be determined by the needs
of the class itsels. It is often effective, nowever, for the class as a whole to
study ons novel togetner with certain periods devotad to small aroup discussions. 1In
groun work, hovever, it is narticularly important that students e given study guides
or questions 'micn will direct the discussion of the novel. ‘then the first novel has
been thoroughly discussed, a critical essay often rroves a more beneficial culminating
experience than a test.

havine explored onz novel and varicus types of literary criticism as a
group, it is often valuahlz te devote the folloring ssveral weaks to independent work
during winich students may choose an individual novel or novelist of interest. This
tine should be sgent in thorougn critical research leaaing to the preparation of
anocther critical ezsav wivicn utilizes previously acquired tecaniques of literary
criticism. Durina thess weels it is beneficial to meet in the library where students
may reaa, ask the libtrarian for belo with critical material, compile critical din-
formation, and discuss material and topics with the teacher and other class members

o . .
FRJC2y be readinc the same novel or novelist.

IToxt Provided by ERI




E

O

RIC

187

Following this intense exposure to tha various typas of literary criticism,
students are often eager to center their study of subsequent novels around a particu-
Tar novelist, ilovelists 1nst often sugnasted are Steinbeck, Heminoway, Faulkner,
hasse, Fitzgerald, and often Dostovevski. Students are often very interasted, for
example, in a Licaragnical approach to Herminovway's novels or tha social significance
of Steintock. ifyth criticism vevolving around the "Southern Myth" in Faulkner also
proviies exciting discussions and diverse and interesting reactions in student.

It is recormended that a teorm paper be recuired of each student. The
student should do an in-depth study of a novelist or of a recurrent there. The
studeri's clioice of topics should be carefully discussed with the teacher, however,
to insure that he is workine at s own level of capability and also that he has not
choser. a novelist viho is so contemporary that little, if any, critical information is
available. A 1ist of sucgested novels, novelists, and themes may be furnished the
student to guide him in s sclection, @5 well as & auide settina forth the require-
ments of the raszarcs prrer. Dne very bencficial activity has proven to be oral dis-
cussions of term papors.  Students present thzir spacific topics and briefly discuss
major fincdings: as a result the fruits of his labors are shared with everyone and
often stimulate the interest of other students in his nevelist or area of research.

Further variation of class activicies might include discussions with
quest lecturars. Tistenina to racordinns or viering related television proarams of
films which nortray the character of various literary periods, and vicits to local
areas of literzry, social, or historic significance to the novel cor period studied
-- sucii as the ar® Twain house or the Madsuworth ftheneum.

Tre dittoas attached are senples of these zivaa to the students tiroughout
the course:

1. Student cuide to first three novals (sample)

2. List »f most often suncested colleqs readine

3. FHistery and developmart of the novel

4.

Suqcested nyrojnct tonics and autnors
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viaterials:

The Theory of Literature (Mellack and “arren)

The Craft of Fiction (Percy Lubbocl)

Fables of Idenciiv (Morthvan Frya)

“odorn American Criticism ('alter Sutton)

Teaching the ilovel (Ryar)

Chanoing Years of American Litaraturs Enalish Jourpal (VCTE)

The .odern Critical Spectrun (faldlery)
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"A deliberate escape into the unrezal enables the freedom to sea and/or to face the

reality of self, saciety, mankind."

The novel itself is unreal (fiction) and, thercfore, allows objectivity
and thz freedom to maninulate the characters and situations in order to create
character types, individuals, and situations which are merely symbols of the sane
characters and situations in our oun society. Truth then can be stripped tar: of the
complexities and subjectivensss a: * rresented simply as UMIVERSAL TRUTH. 1In this
context, consider each author's us of: futuristic societies, fantasy and mythological
societiaes, dreams, insanity, drunke ess, drugs. as vell as religious, professional,
rac- ~r class fanaticism. In this ccurse we will consider, "'fhat is the UMIVERSAL

TRUTH presanted in:

3RAVE FE'! HORLD : Fictional or ds which have been allowed to develop as a result
and of the weaknesses of each man: his lack of insight and con-
1934 tentment with material stability and the unrealistic, artifi-

cial stabilities provided by the government. Both books make
these weaknesses more visable and understandable by taking them
cut of our world and putting thiem in a fictional world: The
author ihones that through this manipulation of plot 4o can
manipulate us. He projects a future so real and terrifying
that our fear insures our involvement -- false security dies
and the author has takzn the first step in preventing the ful-
fillment of his orophes

Fictional vorlds wlwse non-ronlity ¢l rly ond oojectivaly roint out the wwoaincss of

our ouwn society and ourselves -~ Universal wealness.
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AMTMAL FARM: Fictional orlds wiich clearly isolate hasic character traits
and (univers21). Each hook allows a clear view of:
LORD OF THE FLIES 1) each individual's strengths and weaknesses; and

2) the strengths and weaknesses of the "common man", his
numanity and his false security and lack of insight in self
and society;

3) Also isclate society so that the universal conflicts of
society are apparent {order vs. destruction): points out
the importance of historv/experience vthich can, if under-
stool, eliminate the vicious circle of universal weakness

and fajlure.

THE CATCHER IIN THE RYE

FRANNY AilD ZOGEY

A SEPARATE PLACL

G0 TELL IT Oi! THE UOUiTATE

CRITIE AIID PUUISHAEIT: Based on the abcve study of society and mankind in society,

GREAT GATSEY we will attempt a_study o7 on individual in society. Consider:
SOIETHING JICKED THIS VAY Fach individual's .72 iudge of:
COES

1) self; (2) socisty and his relationship wiilr society
¥

RED BADGE OF COURAGE

: [ and others 4n sccietys (3) personzl and univarsil
IMTRUDER Tif THE DUST LA SER-E I

truths: Religious, Philosophical, peysnological.
Lruens ¢ Psyc




Individual and  Society: Whet truths of the (1) individual and (2) society does

your study reveal:

CATCHER Iii THE RYE

FRATRLY AND ZOGEY: The adeclescant and saciety

" SEPARATE PEACE

GO TELL IT O THE
OUNTAT LEZRO and society

CRIVE ACD PUITSHIERT: Russian and society

GREAT GATSLY: Arerican and society

Following this analysis we will study the followina and/or those novels or novelists
requested by the class:

THREE TIAJCR ATERICAF AUTHORS:

John Steinbeck (1902) Grapes of '“rath

Herman Helville (1812-1821) “iobv Dick or Billy Budd

Ernest Hemingray (1899-1951) The C1d Man and the Sea or Fur ' the Bell 7%z or

The Sun alsc Rises
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vany schools and colleaes make available to their students a selected list
of books recommended or recuired for the collece bound. Th2 books included here
represent those tiflas that rost frecuently appear on many of these lists. Several
of these lists were, in fact, substantial surveys made by such groups, The “isconsin
Council of Teachers of English, Tiue Adult Services Division of the Mew York Library

Associatiorn, the i'eir Enaland Association of Teachers of Ernalish.

FICTIOM Ai'D POCTRY:

Agee, James: A Deathn in the Family Dickens, Charles: David Cooperfield,
‘ ) ' Great Expectations,
Andersorn, Sherviond: Mineshura, Ohic Qliver Twist, A

Tale of Tuo Cities

Austen, Jdame: Pride and Prajudice

, ) _ Dostoicyski, Fyodor: (Crime and Punisi-
Baldwin, James: Go Tell it on the tlountain ment, Brothers
Karamazov

Balzac, llonore de: Pere Corijot

Dreiser, Theodore: An American Tragedy

Bronte, Ciarlotte: Jane Eyre
Dumas, Alexandre: The Count of flonte
Cronte, Emily: ‘llutherinn Hzights Cristo, The Three

Husketeers

Eliot, George: {ii1l on the Floss

Buck, Pearl: Tne Good Larth

Bunyan, John: The Pilarim's Progress

Faulkner, Yilliam: Intruder in the
Camus, Albert: The Sirancer Just, The Sound

and tha Fury

Carvroll, Lewis: Aldice in “onderland

. Fieldinn, Henry: Tom Jones
Cather, Yille: Deat® Cories for the Arch
Bishion, v Actonia Fitzgerald, F. Scott: The Grest

Gatsby

Ftauhkert, Gustave: Tadame Bovarv

Cervantes, Hiiauel: Don Nuiynte

Clemens, Samuel. Thg Adventures of Hucilz-
beryy Finn, Tue “dventures Forster, E. 'i.: A Passage to India
of Tom Sawver, A Connecti- ““"
cut Yankee in King Arthur's  Frost, Robert: Poems
Court, Life on the

iiississipni Hardy, Thomas: The :layor of Sacter-
bridge, Tess of the
Conrad, Joseph: Heart of Darkness, Lord 07Crtervilles
Jdim
Haithorne, flathaniel: The Scarlet
Cooper, James: Lasi of the ohicans Letter
-ane, Stephen: The Ped Badaa of Courage Hemingway, E.: A Farcwell to Arms,
For ‘thom the Bell Tolls,
Q :, Danicl: Robinson Crusee The 01d llap and the Sea,

E[{L Tne Sun Alsc Rises

IText Provided by ERIC
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Homer; Iliad, Odyssey Stevenson, R. L.: Kidnapped, Treasure
IsTand

Hudson, Y. ii,: Green ‘‘ansions

Stowe, H. B.: Uncle Tom's Cabin

Hugo, Yictor: The Hunchback of Notre NDame,

Les iiserables Thackeray, !!. i%.: Vanity Fair
Huxley, Aldous: Brave MNew lcrid Turgeney, I.: Fathers and Sons
James, Henry: Turn of the Screw Voltaire: Candide
Koestler, A.: Darkness at Moon “arren, R. P.: A1l the King's len
Lawrence, D. H.: Sons and Lovers VYharton, Edith: Ethan Frome
Lederer, !. J.: The Ualy Pmarican Molfe, Thomas: Look Homevard Angel

You Can't go Home

Lee, Harper: To Kill a Mockinghird Again
Lewis, S.: Arrowsmith, Babhitt, Tlain Street Youk, Herman: _The Caine Mutiny

London, Jack: The Call of the Hild

ilalory, T.: Leiiorte d'Arthur

Maugham, S.: Of Human Rondace

Yiilville, Herman: Poby Dick

Mordhoff, C.: ‘lutiny on the County

Orwell, George: Arnimal Farm, 1084

Paton, Alan: Cry, Ths Beloved Countryv

Rawvlings, ff.: The Yearlinn

Remarque, E.: A1l Ouict on the Yestern
Front

Roberts, K.: dorthrast Passage

Rolvaaq, 0. E.: Giants of Earth

Saint-Exupery: ‘'iind, Sand, Stars

Salinger, J.: Catcher in thz Rye

Scott, Malter: Ivanhoe
Sienkiewica, H.: Quc Yadis

Steinbeck, John: The Grapes of “rath, Of
Zice and tlen




SUGGESTED READIH!RS:

One Flew Cver the Cuckoo's ilest

The Grapes of Hrath

A Separate Peace

I Mever Promised You a Rose Garden

The Lord of the Rings (trilogy)

Johnny Tremaine

Cannery Rou

Green {‘ansions

A Death_in the Family

Minter theat

Giants in the Earth

The Once and Future King

The Rainbou
Lord Jim

The Invisible lian

In Dubious Battle

Netamorphosis (llovella)

Damian
The Trial
Catch 22

The Lord of the Flies

The Armis of the Hight

Five Smooth Stones

The Alexandria Tuartet

Exodus

Tothe_Lighthouse

Kesay
Steinback
Knovrles
Graen
Tolkein
Forbes
Steinbeck
Hudson
Agze
Walker
Rolvaag
"hite
Lavrence
Conrad
ET1ison
Steinbeck
Ka fka
Hesse
Hesse
Kafka
Heller
Golding
flailer
Fairbairne
Durrell
Uris

Holfe



The Fires of Soring

The Source
The Strancer

The Last Temptation of Christ

Th2 Turn of the Screw

Crirme and Punishmert

Tom_Jones

They Shoot Horses, Don't Tiuey

The_sound and the Fury

The Cryina of Lot 49

World Enocugh and Tine

Death in VYenice (Movella)

The Brothers Karamazov

Light in August

The Plaque
lobv Dick

The Red Badge of Courace

The Scarlet Letter

Tender is thiz Night

Sons anag Lovers

In Gur Time

A Farewell to Srms

A1l the Kings i'zn

A1l Quiet on the 'estern Front

Arromsmith
gabiitt

Kristin Lavransdatter

'lar and Peace

)
El{l(ﬁigg and Prejudice

IToxt Provided by ERI
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Marren
i“itchener
Carus
Kazantsakis
James
Dostoyevski
Fielding
Fielding
Faulkner
Pyncion
larren
ifann
Dostoyvevsli
Faulkner
Camus
Malville
Crane
Hawthorne
Fitzgerald
Lawrence
Hemingway
Heminqway
Harren
Remarque
Lewmis

Lewis
Undset
Tclstoy

Austen



E
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Wutherinag Heinhits

Jane Eyre

Grest Expectetions

Les tHisarables

Jean Cliristepne

iddlemaren

Jude the QObscura

Hucklebearryv Finn

The House of Seven Cables

Lavid Copverfiald

The iajor_of Castorbridgs

Tess of th2 d'Urbervilles

Aram Dade
The Fixer
i1i1a 15

Yanity Feir

Gulliver's Travaic

£ High 'ind in Jamaica

1011 Flancers

The Power ana the Glory

The tlorld s iiot Enougli

The Golden “arrior

John Brovn's Body

he Heart is a Lonely Hunter

Dr. Jekyll and iir. Hyde

Tha fan Uith the Gelden Arm

e IMA S
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Bronte
Bronte
Dickens
Huao
Romain
Eliot
Hardy
Twain
Hawthorne
Nickens
Hardy
Hardy
Eliot
Jialamud
Uris
Thackery
Swift
Fughes
Fieldina
Dreiser
Draiser
Dreijser
Greene
0l:ienbrra
Shiels
Benet
i'cCullers
Stevenson
Algren

Jlydans
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CLASS LIST OF MOVELS READ
DEPICTIN® YOUTH IN Afl
ORCANIZEY SOCIETY

Lord of the Flizs Death at an Early Age
Electric lool-Adid Acid Tast Boys in the Band
nuckleberry Finn East of Eden

Tom_Sauwwver Brave fiew tlorld

Light in the Forest Fountainhoad

To Kill a “ockingbird Arrotismita

OTiver Twist Anthem

Cavid Copperfield The Qutsiders

5 Smootn Stones Educaticn of the Barricades
Diary of Anne Frank 2emian

[ Never Promised vou a Pose Barden

ADD AilY ADDITIOMAL READING HERE:
iiember of the 'edding

Catcher in the Rye

Franny and Zoocy

Red Padage of Courage

Ethan Frome

Separate Peace

Raise Miah thc Reof Peams Carpenters

Romeo and Julist hase Tor ''est Side Story

The Red ngy

Tom Jones

Look Homavard Angel

l.olita

Stravberyy Statement

Q lackboard Junglz
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REFLECTIONS OF REALITIES FRAMENTED IN A COLLEGE

I. Twpas of Reality
A. Romantic
-~ 1. search for better ‘orld
// 2. youna love
3. escape to past
\ 4. pastoral/rural idyN

\ 5. heauty -- person/place

E / 6. c¢nallange to fulfillment

" < 7. hold tie ideal

J \ 8. "'e wvs Yorld"

j } 9. Freedom -- "Eternal spirit of the chainless mind, hignest in
n !

- / dunisons, Liberty Thou Art--" {Byron)

/ 10, Uiscovery

/ 11. Dignity of inaividual

\\\ 12. Persosal peint of view
~ 13. Individual vs 'herd'
B. Anti-romantic

1. control ¢on above areas

C. Concepts of Creation

1. birth )
2. death
cycles and singly
3. sex
/
4., aae >

s

Fard-Core P2alities

Lo

1. color

2. power
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3. monev

4. anti-idealistic, "shattering of iron"
5. drucs (potions)

€. evil hasic to man

7. war

8. "daily grind" - tread mill

Q. they - thz gan, socieaty

0. Contemporary
1. ronantic
2. "your own thing" - what constitutes reality to you

E. Symbols




SHAIE

Conflict:

1. How doas the author suq

(o]

est the contradictory aspects of Shane's
cnaracter? Pick out ghrascs and sentences which convey the impression of mystery

concerning hinm,

[A]

. tow does Shane prov2 he has rten his personal battle?

(5]

How voes tie author sugaest the potential of an emotional triangle

unile at the seme time showing that Shane prinary interest is in the family as a

viaole?
&, How does the author in tha firal crapters sustain the contradictory
nlements Bob has felt in Shanz from the hegianing?

. S

m

lect the nassaces tnich reveal most clearly what has nappened to

Shane in thes na

w

%
L.

O

ERIC

Aruitoxt provided by Eic:
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THE HISTORY AiD DEVELOP.EMT OF THE MOVEL

Definition of the term "ICVEL": In its broadest sense, any extended
fictional prose narrative in which the representation of character occurs either in
a static condition or in the process of development as a result of events or actions
(plot) which reveal a central theme or purnose.

The term "I'OVEL" is translated from the Italian work "novella" -- a short,
compact, broadly realistic tale popular in the medieval period. The best example of
the novella is the Decameron written by Giovanni: Enccaccio, an Italian Pomantic
poet who was an important source of influence on ChauGer and many Renaissance authors.

211 novels are representaticns in fictional narrative of 1ife or experience.
Basically, the subject matter of the novel defies cataloging, however, because it may

range from the puckish recollecticns of Tristram Shandy to the complex and seemingly

total actuality of Yar and Peace.

There are many different forms that the novel itself mey taka:

1. tovels of Character -- 01d Man and the Sca

2. Picaresque novels ~- series of incidents (plcts) strung together as in

18th century with Defoe's iioll Flanders or Fieldina's Tom Jones.

3. Tragedy -- a tiahtly developed drame which related important, causally
related series of avents in the 14if2 of a significant person with such events ending
in unhappy catastrophe -- Greek and Shakespearean tragedy. Classical tragedy and
romantic tragedy both emphasize the significance of a choice made by the protagonist
as a rasult of his "flaw". .

4, Maturalism -- presentinag the details of life vith scientific detachment.

5. Stream-of-consciousness novel -- attempt to reproduce the uncenscious

flow of eriotions and thoughts.

Development of the iovel

First verbal study ever told ~-- Greek Epics -- Bible
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Prior to 6 or 7 A... all literary forms in verse -- easy to remember.

From 475 A.D. (Fall of Roman Emnire) to the seventh or eighth century, no
Titerature other than relicicus and political writinns.

Earlicst Enalish novel form, Decvulf: Primitive novel, 750 A.D.

750 - 15th century -- folk legends or Romances produced in 'lestern Europe:
Uenieval Romances of Aristocracy.

Enaland - Becwulf, 732 A.D.

Spain - E1 Cid, 13-74th century

France - The Sont of Roland, 840-820

Gerran - The Ning of the 'iebelungen

English - Le “crte d' Arthur

Growth of Peasant Literaturs

“Trancs - The fabliaux --Humerous tale popular in mecdieval villages: usually
satisfy t-2 aristocratic borroved the fabliaux idea and developed in
Ttaly - The Decameron by Giovanni Boccaccio
Earland- In middle English period the fabljaux form also nrasent in

Chaucer's Cantertury Tales. Chaucer's Lantarbury Tales (Eng.) Boccaccio's

Decamercn {Italian) and Cervantes Don Muixotz (Spain) ave all landmarts in
Titerary develonment and vorks from most other literature evelved . . .

BIRTH OF PROSE.

“ajor Prosa Ylorks

15th and 17th century: 3pain -- Don Nuixote - very popular

France - Princess of Claves - ennhasis on character chanee

2nd - Pilgrin's Prooress - by Jonn Buryan was an Enalish

prose all@gery of the Christian way to salvation.

Filgrims Progress was very popular in the Hew Yorld

and many children learned to read with only this
E i2:~ book and the Bible. Extended narrative.

Aruitoxt provided by Eic:



18th ¢ ntury: Ennland -- Jopathan Swift, Enalish satirist, political pamphleteer and
cleray man wrote perhans ti2 rost hotable nieces of the 18th century
fiction -~ Zulliver's Travels with Daniel DeFoe's Moll Flander's added
verisimilitude to nlots of adventure.

These loose narrative prose with the semblance of truth form the roots of the mature

nov:! form,

T = . WEL TATURES

ith narrative qualities alreadv rooted in various types of English and
Eurc € 1 writing, the ground was fertile for the first English book which nractically
ail tics and historians are willina to call a realized "novel’,

174, 'mela: Yirtue Rewarded by Semual Richardson -- Popularityv of novel groups

Pamela. Clarissa, Harlowe, and Sir Charles Grandison: Ethics of the

cay.

1742, howv Fieldino Starts satire of Pamela -- Josarh Andrevs

1743, Fie i'na's Tum Jones, imwportant for its development of plot and its realistic
inte ~rretation of Enalislk 1ife.
DeFo», Richardson, Fielding, Smollett -~ Stand at source of English novels

1767, Lawrence Sterne wrote Tristiam Shandy, first psychological stream of con-

sci™ i novel.
17¢6-18"7  Develooment of the Cothic Novel and taec iystery form.

Horace “alpole, Castle of "iranto

Nl iver Soldsmith, Vicar of Vakefield

Ann Nadcliffe's Mysteries of ildolgho

f'ary Shelley's Frankenstain (1814} (vritten on a bet with Byron)
The nineteenth century sa the floverina of the English Novel, during this
tine the novel comcs of age nd many Jdiffercnt wovel forns dovelop.

Novels of "anners, Jdazic Austen -- portravino a niddle-class society

Historica® ovel, Sir Halter Scott

Yictorian Mevels, Dickens, Thackeray, Trollope -- created vast fictional worlds loaded
viith secial tynee and actiors and arranced in complete and melo-
dramatic plots. Also pericd of the great Social Mavels (Bickens)
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Naturalistic Novels, Thomas Hardy and George Elldot

In France a whole novel development paralleled English: Dumas, Hugo,

Balzac, Zola, Jules Verne (Faricus science fiction), and H. G. MWells.

Twentieth Century

Movel development marked by deeper and deeper probes into the human mind: Stream-of-

Consciousness iHovels: Virginia Yoolf, Dorcthy Richardason, and James Joyce.

The MNovel in America

1500 - Charles Brockden Brown, First important American novelist

1620 ~ James Fenimore Cooper, The Leatherstocking Series (inc. Deerslayer, Pathfinder)

1850 - American Novel had ceme into full pover

Mathaniel hawthorne wrote Scarlet Letter (1850) - concern for Puritan Conscience

Herman ilelviile nroduced !'obv Dick (1851) - concern for individual

ilark Twain wrote the Adventures of Huckleberry Finn - first major humorist

Realism dominated tne American novel during the last half of the 19th century
Hilliam Dean Howells articulated theory and used in his work. Henry James used
Howells' theory as basis of highly self-conscious work. James also an important

social novelist, critical of American society.

exemplified in the werks of 'iorris and Dreiser.

Pmevican Realistic rlovels highly influenced by the French symbolists and

realists emerged after the first world war and had highly naturalistic over-
tones. (not to be confused with the Romantic novel of 19th century) Important
among these novelists were Ernest Hemingway and Villiam Faulkner.

Special forms cf the novel, classified by subject matter: (Thrall & Hibbard)

Detective iovel Propoganda Movel Retional i'ovel cpistolary Novel
Psychological Hovel Historical Mevel Picaresque MNovel Novel of Incident
Qnr1oloq1ca1 Movel Hovel of [icnners Cothic iWovel Stream-of-Cen-

sciousness Novel
[:R\K:1menta1 Novel Movel of Character Problem jlovel

Full Tt Provided by ERIC.




Principal modes reflect the modes of the author's age: such modes are the products
of style, literary convention, and the author's attitude toward life:

In general the mode of a noval can definec as: Realism, Romanticism, Impressionism,
Expressionism, Naturalism

Russian Novelist grew to great heights during this period also, particularly

Leo Tolstoy and Dostoiovski

The 20th century might rightly be called the "Century of the Novel", great names
include: Dreiser, Lewis, Hemingway, Steinbeck, Baldwin, Wrighv, iailer, Jones,

Joyce, Roth, Heller . . . and many others to numerous to name.
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Suggested topics for Independant Study projects:

1. Black Literature: Uncle Tom's Cabin: Stowe, Autobiography of flalcolm X,

Amcrican Mearo Short Stories: Ed. John H. Clarke, Black Boy:

tright, Raisin in the Sun: Hansberry, Why We Can't Wait:

Martin Luther King, Jr., Poems by Pnhillis Weatley /First

Black Poatresy, Poetry of Paul Laurence Dungar and James
lteldom, Johnson describes the Pogt-Civil Yar Black Man, Black

and Conservative (Arlington House, 1966) by George S. Schuvler.

Goethe once wraote: "Treat people as if they wers what they ought to be and you
help them to become what they are capable of being . . ."
Based on the abeve, do vou agree or disagree with this statement?

Cther Nearo novels inciude: Frank Yerby's The Roses of Harrow, Arna EBontemps'

Black Thunder, Biographies or autobiographies include: The

Story of Czorqe tlashington Carver, Bontemps and Frederick

Douqlass: Slave-Fighter, Freeman, and The iind and Heart of

Frederick Douglass: Excerpts from Speeches of the Great

Grator, Blanch Ferguson's Countee Cullen and the Negro

Renaiscance, Shirley Grahams Jean Baptiste Pointe de Sable,

Founder of Chicaco, James 'Yeldon Johnson's Along the lay,

Schuyler's Black and Conservative, Booker T. Washington's

Up from Slavery, Howard Taubman's Biography of Marian Anderson,

My Lord What a Morning.

Negro Poetry for possible consideration includes: Langston Hughes, see "Dream
Variations", Paul Lawrence Dunbar, see "Ships that Pass in the
Night", or “The Right to Die", Claude lMcKay, "If Ye ilust Die",

ur

Courtee Culien, “Frcm the Dark Tower", Yilliam Stanley
Brajthwaite, "Oh, I Have Acked", Arna Bontemps, "!iy Heart
Know Its “inter", Jean Toomer, "Song of the Son", and Paul

Laurence Dunbar, "Sympathy".
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Possible topics for consideration: Do whitcs share a "Collective Quiet" for the
incidence of bigotry in socisty, and, concoritantly, does the Negro resort to

violence in protest of that bigotrv?

Do most Megroes wish to be symbolically separated from the white race through
use of the term "Black" or is "Black" a label that denies to the Negro the

salvation of universal human understanding?

2. A stury of the Rorantic Movel: Its characteristics, values, historical develop-
ment as seen in the writings of Bronte, Austin, Scott.
You may wish to concentrate on the Baptism Romantics above or on the
Romantic Period in American Literature, 1830-1865 which includes the writings of
Bryant, Irving, and Cooper, with new novelists emerging such as Hawthorne, Simms,

fielville, i'rs. Stowe, poets include Thoreau, thittler, Longfellow, Lowell and

Whitman, Essayists: Emerson, Holmes, Poe, Lowell, Simms.

3. A Study of Existentialism: A term appiied most often in literature to a group
of attitudes current in philoscphical, religious, and artistic thought during
and after torld War II, which emphasizes existence rather than essence and sees
the inadequacy of the human reason to explain the enigma of the universe as the
basic philosophical question. In its modern expression the term is usually con-
sidered to have its beginning in tha writings of the 19th century Danish theologian,
Soren Kierkegaard. Also importarnt in its formulation are German philosophers
Martin Heidegger, French novelist-philosopher Jean Paul Sartre, existentialism
has found art and literature to be unusually effective methods of expression,as in
Hemingway and the plays and novels of Sartre. Christian existential thought is
represented by men 1ike Karl Jaspers. Jacques i‘aritain, Nicholas Berdvaev,

Martin Buber, and Paul Tiilich.

4. A study of the novelette or novella: representative 20th century? themes?

ERIC

IToxt Provided by ERI
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Study of the use of central symbols (1-5 especially):

See: 1) Hemingway -- THE OLD AN AID THE SEA

James Jones -~ THE PISTOL

) _PIoT
) William Barrett -~ _ILIES OF THE FIELD

w N

T

Steinbeck -~ THE PEARL

on

[

)

) Styron -- THE LO:G MARCH
) elville -- BILLY BUDD

)

~{

tevenson -- DR. JEMYLL AND MR. HYDE

8) James -~ THEE TURH OF THE SCREU

9) Conrad -- HEART OF DARKHESS

10) Perter -~ MQOY WINE
THEME CORES:

Search for Identity: To Become a Man

Lee: To Kill a “ockinghird

Bradbury: Somethinq llicked This 'lay Comes

Baldwin: Go Tell It On The Mountain

“cCullers: The Vember of the !ledding

Rawlinus: The Yearlina

Roth: Call It Sleep

Twain: Huckleberry Finn

Salinger: The Catcher in tne Ry2, Frannv and Zoosy

Knowles: A Separate Peace

Fast: April iloirning

tlan v.s. Society/Self: To Remain a ilan

Bronte: Jane Eyre Hardy: The Peturn of the ‘lative
Clarke: The Ox-Bow Incident Hawthorne: The Scariet Letter
Fairbairne: Five Smooth Stones Lewis: Hair Street

O gerald: The Great Gatsby Schaefer: Shane
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Steinbeck: The Pearl, The Graues of ‘rath

St. Exupery: Night Flioht

Hess: Demian, The Prodigy. Der Steppenwolf

Dickens: A1l of his Movels

Koestler: Darknass at Hoon

Dostoyevsky: Crime and Punishment

Camus: Tha Strancer

Kafka: The Trail

Patterman: Doctor Z :ivaao

Orwell: 1584, Animal Farm

Huxley: EBrava llew Yorld

Rand: The Fountainhcad

Cary: There Horse's i'outh

Shaksheare: PRomae and Juljet

Thulman: lest Side Story

Men and the Reality of Yar: To Fight Other jien

Fast: April ilorning

Crane: Red Badgs of Caourace

Hemingway: The Sun also Rises, A Farewell to Arms, For Whom the Bell Tolls

Steinbeck: The icon is Down

Remarque: A1l duiet on the Western Front

Boulle: The Bridae over tie Biver Kuai

Saute: On the E2ach

Facinnes: Assianment in Prittanv

To be Of Fan: Universality of ilan: Unijvarsal Gcod and Evil

Dickens: Great Expectations Eliot: Silar larner

Faulkner: Intruder in the Dust Hardy: The liajor of Casterbridge

lelville: ‘loby Dick ' Sarovan: The Human Comedy




~ 210 -

Paton: Too Late the Pralarop:, Cry, The Leloved Country

Steinbeck: Of tice and Men, Grapes of trath

Wilder: The Bridge of San Luis Rey

Golding: Lord of the Flies

Buck: The Good Earth

Hughs: Hiqgh ¥ind in Jamaica

A11 projects must be centered around at least five major pieces written
by or about the theme or author, with a minimum of three pieces by the author being
studied. All projects must be discussed and approved by the teacher. You are
advised te use a theme or an author which we heve discussed in class; one of the
five books used may be one which we have covered in class; one book must be a bio-
graphical account of the author or critical writings concerning your specific topic
or theme (200 pgs.)

1 bjography: 1 critical writing (200 pgs.): 1 class novel: 2 by the author

Below are suggested authors for study. You may use others if approved by the teacher.
PHASE 7 OMLY

1. Fvodor Destocvs!i  (1821-1881). Russian: Creator of Philosophical Novel

Poor Folk (1846): Illumanitarian Realism

Hemories from the House of the Dead (1861): From Siberian Penetintiary

Tha Insulted and the Injured (1851): Romantic Novel

lotes from the Underground (1854): Insight into sadistic, Masochistic drives of

man: pessimistic and one of the first
examples of Existential fiction

Crime and Punishment (186%): Psychological Penetration

The Gambler, The Idiot, A Raw Youtn

The Possessed (1871): Compies political novel

The Brothers Karamazov (1872): The epitome of his religious and philosophical

thouaht and his highest artistic achievement.
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Kncwledge of secret recesses of the human heart; paints the morbid and neurotic.
Characters are victims of inner restlesses who race toward destruction with tragic
fatalism. Consult alsc: Gide, Andre, Dostoevsky, Yarmolinsky, Avrarm, Steiner,

George, Tolstoy

PHASE & OflLY

2. Mark Twain (Samuel Clemens, 1835-1910): American Humorist

The Celebrated Jumpina Frogs of Calaveras County and other Sketches, first book

The Innocent Abroad: Travel Experience

Roughing Tt: MWestern Adventures

The Guilded Age: First fiction, satire

Adventures of Tom Sawyer: Reality, growing up

Life on the Mississippi

The Adventures of Huckleberry Finn: social 1ife and thinking of slave holders

The Prince and the Pauper: wwitten for children

A Connecticut Yankee in King Arthur's Court: Satire on human cruelty, stupidity

The tysterious Stranger: {unfinished)

May substitute also a discussion of your findings through a visit in the
Mark Twain House on Farmington Avenue, Hartford, Conneciicut.
Consult: Paine, A. B., llark Tvain, A bioaraphy, Ferguson, De Lancy, Man and Legend:

Wacter, Dixon, Sam Clemens of tlannibal.




AUTHORS for consideration by all, for independent study project:

3.

J. R. R. Tolkien (Professcr): :lodern American, ilaster of Fantasy
The Hotbit: wunique among the imaginative works of our times
"The Lord of the Rinss," Famous Trilogy

Farmer Giles of Ham, The Adventures of Tom Bombadil, Tree and Leaf

A. Cemparative study of fantasy: Meaterlink, James Branch Cabell

B. Study of central themes and form: Universality of theme, unity of purpose

C. Teclkien the poet: study of form, éty]e and purpose

D. Tolkien the mythologist: study of the development of a western myth and an
analysis of the eastern forms which influenced its development.

F. Scott Fitzgerald (1825-194C): American novelist and short writer

This Side of Paradis2 and The Beautiful and Damned: relatively immature

The Great Gatshy: Man v.s. Society (during prohibition era)

Tender is the Might: npicture of American Expatriates in the 1920's

The Last Tycoon: (urfinished)

Several notable collecticns of short stories, including A1l The Sad Young Men

and Taps at Reveille and Winter Dreams.

Read Budd Schulberg's novel atout the life of Fitzgerald, The Disenchanted

Consult: fizener, Arthur, The Far Side of Paradise (1951)

Celebrated in his Tifetime primarily as the laureate of the Jazz Age, whose 1ife
and work renresented the disillustioned, reckless, frenetic spirit of youth in

the 1920's. Fitzaerald has since received widespread critical attention for his
;ubt1e, economic prose stvle and his probing compassionate portraits of American

searching for self-realization in a pushing, acquisitive society.

William Faulkner (1897-1962), American novelist and short story writer, known
especially for his stories about the south, The Civil War, and racial problems.

Soldiers' Pay: first novel
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Mosquitces: satira of 1ife in New Orleans
Sateris: based upon family Jeconds and history of his county

The Sound and the Fury*: Decay of Southern family and Southern spirit

As T lay Dvino*: serious yet comic novel of Southern family

Sanctuary: sadistic gangster and coed, shocking comic

Light in Augqust*: moving stery of Negro white relationship

Assalum, Assalen! The Hild Palms A Fable The Reivers

A trilogy: The Hamlot, The Town, The Mansion*

Intruder in the Dust*

Faulkner was precccupied with man's compassion, courage, capacity for
endurance, and the ability to transcend his physcial limitation. He is also a

technical innovator, discovering many new ways to narrating a story.

Consult: Tae Portanle Faulkner ed. by Ialo~1m Cowley; Q'Conner, Y. V.,

"i11iam Faulkner; “Milliam Faulkner: Three Recades of Criticism ed. by Hoffman,

F. &. and Vickery, 0. !.; Howe, Irving, VWilliam Faulkner, A Critical Study;

Faulkner: A Collection of Critical Essays, ed. by Yarren, R. P.

6. Henry James, (1843-1916), American novelist and expatriate, although one of the
most Anterican of writers, concerned vith the same problems of the relationship of
past to present, experiznce to vision, circumstance to freedom, and traditions
of the 01d 'lorld to cpportunities in the New which has fascinated Emerson,
Melville, and Hawuthorne.

He is concernad with intricate, fragiie relationships among men and
women, the friction of parsonality on personality. The manner in which any
single action by any one person could affect the lives of other people. Jame's
fiction is noct known for complication of nlot, hbut for datailed and patient

revelation of character:

literary criticism, nis Tirst writings: The Art of Fiction

Impact of European culture on Americans who are good, not wordly:

=




A Passionate Pilqrim and Other Tales, Roderick Hudsorn, The American Daisy Miller

~- Portrait of a Ladv* penetrating, sometimes considered America's finest novel,

scene and theme and character blend, as a young American learns  how freedom
is finally clarified but circumscrited by duty.

-- The Ambassadors® witich James once thought to be his best work. This and other

works known for subtle evaluation of character. The Wings of the Dove and

Th2 Golden Bo.ii.

-- "The Turn of the Screw" .is best known ghost tale which is better remembered

for psvcholoqocal than physical horror.

-- Other novels, such as Yashinaton Souare, The Bostonians, The Princess

Casamassima, and l'hat Majsie Knew, patiently detailed experiences of men and

women caught witinin wabs woven hy their aocod intentions.

Consuit: Dupee, F. i., henry James, Edelm Lech, Henry James: The Untried Years,

Anderson, Quentin, The American Hanry James.

7. Charles Dickens, (1512-1870) one of the best-known, most successful, and greatest
English novelists whose birth to parents clingina precariously to the bottom edge
of the middle class affected his 1ife and writing., The settings of his novels
evoke the London of his day and earlier with realistic authenticity and at the
same time surrealistic intensity. HNot only do his novels have exciting and
mepdrable plots, but alse they are angry excosures of social and moral injustices
as well as rich symbolic visions of life as Dickens, morally sensitive and

couragecus and artistically imaginative, saw it. First major work Picwick

Pamers followed travel books entitled American Motes and Martin Chuzzlewit. His

first imaginative writings were the Sketches by Boz. He is best known for Devid

Copperficld, A Christmas Carol, Dliver Tuist, Micholas Mickleby, The 01d

Curiosity Shop. T+2 most popular of his later novels is the historical romance

A Tale of Tuwo Cities. But critics such as Edmund '"ilson and Lionel Trilling

[:Rji:recognizing more complex, more sombre novels such as Eleak House, Little Dorrit,

emmmmd Great Expectations, and Qur Mutual Friend as Dickens' greatest work.
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Aruitoxt provided by Eic:

LEVEL 40
LCVEL TEST

There are certain universal thavcs treatad by authors of all types of literature:
growing up, lonliness, love, war, greed, divinity, and many more. Choose two
novels yuu have read for this course and show how the author developed his
characters in such a way that they would illustrate the universal theme being
deait with and at the same time remain real, jdentifiable human beings. Be

specific. Be sure to state titles and authors.

Discuss the difference between pliot and theme. Give specific references to at
Teast one of the novels you have read. (Give titles and authors of all works

referred to.)
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LEVEL 41 DRAIA YORKSHOP

Objectives and Philosophy:

Since this is the only course offered which deals with the performance
aspects of theater, it is structured as a survey course. Uhere as the aim is not to
train Tor the professional theater, the course should offer enough contact with the
performing arts to give not only talented students the stimulation they need but also
to provice theatrical situations that will meet the needs, interests and talents of
a wide rance of students. |

The gree ost emphasis of this course is given to acting with a concentration
on student participation. It should offer an introduction to pantomime, dialogue
improvisation, elements of play structure, acting voice and dicticn, inteqpretation,
make-up, costume, lighting, scenic materials and design and the mechanics of

production.

Procecures:

It is not necessary that these areas be taught in confined units or in any
particular sequence. Tnis course is designed to be a workshop and, therefore, con-
stant in-class activity and interest are imperative. It is best to teach the areas
as they fit intp the activity of the class. Student experience is more important
than teacher information:; guidance is more impertant than bearing. The teacher
should guard against beinn techniczally pedantic and wort. more toward a comfortabie
trust so that the individual does not fear embarrassment from exposure or ridicule
for what he feels is personally creative or self-expressive. The course plan which
follows 1is not prescriptive but descriptive. The unit descriptions are not defini-
tive nor in order but are thought to be practical for the cencept of a workshop.

Pantomime: It is not to be treated as a special skill but as a tcol for
improvisation. The students are to respond tc sense stimuli in the absence of
““{r-ts as an extention of improvisation and as a means to speed up the process of

ERIC

s /ement. Stylized gestures or a vocahulary of gesticulation to express
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reactions are too spzcialized.

The student should be learning exactness rather than a stylized technique.
Since the student will automatically concentrate more upon the physical reality of the
objects he is dealing with, he should study them carefully in advance and should be
encouraged to use those aspects that are meaningful to him as fully as he can. Table
heights, the weight and swing of doors, the shock of the ball when it is caught are
instances of the kinds of details that gain force by careful study. Various exercises
for this part of improvisation may be found in chapters on sense memory in some of
the books that are listed in the suggestae bibliography for this section.

Dialoque: The Dialoaue of improvication must be natural, arising out of
the action without any conscious effort to make it sound "good", or, worse yet,
"dramatic”. If the student becomes over-conscious of those around him he may feel he
has to entertain rather than give his concentration to the process of giving himself
and his words to the situation in which he is involved. The dialogue should not seek
reaction but come from a trust in the student's own reaction. Definite outcomes will
be at best accidental. This is not a course in play writing but is more concerned
with fitting dialogue from one's personal responses to a particular situation. ‘hen
this aim is sufficiently achieved, this section should be ended.

Improvisation: This is acting witheut a script, and may be carried out in
a great many ways. It may use siient movement, dialogue, songs, dance, props or
spacc, a single actor or group, a definite Setting or a series of suggested circum-
stances. This should be the core cof the course. Before the student can attampt to
deal fully with a fixed dialogue and character behavior called for in a script, he
must Yearn hew to Lenave freely as himself in many imaginary sets of circumstances.
It should tiain the student not to become too depandent upon the written dialogue or
indicated business of a script but to react to his own sensitivities. In any part,
he must always be reacting to his thoughts of “hat would I do here?" or "!lhat would
I feel?" or "tlhat would I sav and hovt would I say it if I were this person?" Good

Q
IERJf: training in improvisation should help the stiudent avoid becoming a puppet to the

Full Tt Provided by ERIC.
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script using remembered cliches of gestures, sterotypes of characterization and
stock line readings.

The section on improvisation should start simply usirg general circum- -
stances with groups to take the self-consciousness off individuals. Emphasis here
is on the fun of imvolvement as in playing volleyball, or having a tug-o-war, making
a car engine out of students of simply getting into some form of dance or rhythmic
excitement. The importance of this becinnina is to bring about involvement.

Sti11 wvicrking with the class as a whole, work should be centered on en-
couraging the student to the us= of one's physical self and of objects both real
and imagined. lore use of real props may be used at tnis point. Sense memory can
be used 'hen certain ohjscts are not available or the teacher wishes to concentrate
upon the handling cof the imaginary rather than the real.

“Yfhan a certain level of confidence is gained by group activity, smaller
grouns or solos should be worked with., Mo exercise should be assigned or accepted
without a given set of circumstances, hovever bhriefly named: lhen? there? Utho?
The teacher and student should Le cquite ciear on zach of the given circumstances.
These should be stated as specifically as possible. Circumstances should not be
contradictory or they may lead to invalid behavior and frustration at this point.
Make it believeable. A tendency to be absurd is a tendency to entertain o' reach
to one's cwn st1f-consciousaess, The aim of each improvisation must be respected.
Mren its gcal has been reachad, the improvisation has succeeded and probably should
be cut. here is nct nezad to run a show or to entertain the audience. If there js
"catharsis" witnin tha actor, it will end naturally in the audience.

Playscripts: (Play structure, acting, voice and diction, and interpreta-
tion) Elements of cheractarization within the rlay structure: Although much of what
the teacher knows of dramatic theory may want to come forth within this area, he
should control his own pedantic tendencias and remember that the primary goal cf a

d b s . L. o . . L.
E T(f;snop is studenrt discovery and studant reacticn. Theoretic prescription or

Aruitoxt provided by Eic:
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fornulas vill be VimitoZicrs . and coull tury thes clnes ints a leciure session.

Because of the Timited experience of the class with dramatic literature,
they may at this point not be resourseful =nough to choose material from plays with
which to work. To save time, it would probably be better for the teacher to choose
selections from dramatic literature in which the class may work to find the ways in
which a playwriaont builds a play through character motivatiun, situation, reaction,
recognition, and resolution. It is felt that of the many approaches tv play
structure, the study of character development is singularly important for the
purposes of this workshop. The other elements of play structure belong more properiy
in a dramatic theory course or a course on dramatic 1iterature. The main purpose for
using playscripts here is for the discovery of roles.

The followino are some of the discoveries of characterization that miglt be
made by the class that will help them to further evaluate their own acting out of
character:

a. Yho are the characters most important in the play?

b. Hew is each character repaliled by somcone?

c. How does a character react to a situation he dislikes?

d. How the same character is attracted to someone he 1ikes?

e. How dces he respond to a situation he enjoys?

f. Ubat is the mejor motivation for each character?

g. ‘thich action vast demonstratas the character's motivation?

. Do you znd the character you play have anything in common?

i. Yhat is the most difficult aspect of your character to play?

j. 'hat are some of the alternative responses that a character might make

to any situatien - other character?

Tnere are ac rniany ways in which to go while using play-scri. " involve
the student in acting, voice, diction and interpretation, that the teacher should

o . . _ ey s
RJ!:étermine his method according to the disposition of the group. If it is a large

IText Provided by ERIC




group, it is probably best to Lreak it down into smailer units with students taking
over the roles of directors. Cartain grouns may not want a particular director and
may want a try at inrovatioral excoriscontation. If the class is small or they as a
larger class choose to work as a single unit, the tasks within the group should be
moved about to keep the process alive. Variations in voice, diction and interpre-
tation should be experimented with and then cut off before the class exhausts itseif
or begins a2 humarcus take-off phase.

Make-un: Tllake-up and the other remaining areas of the workshop repersent
the technical or craft element of theater. If the teacher feels a lack of competence
within any of these areas, and it is most likely he will, he sould seek outside help
possibly from a fellow faculty memher or from a nearby amateur or professional
theater group. An appeal to literature or some kine of illustrated handout sheet is
not going to work. These things have to be shown or demonstrated or they might as
well be forgotten. The students must try their hands at these thinos.

A make-up demonstration should precede any use of make-up for student
performances. They should bacome familiar with the contents of the make-up box, the
various products offered bv supply houses and what each make~up instrument looks 1ike
on application. A demonstration of straight and character make-up would suffice.
Instruction on how the actor can prepare himself for the make-up artist would be
jmportant. The application of base make-up or vhat part of your costume you should
not be wearing would be seneficial knowledge for the novice. Every member of the
class should touch the mek=-up equipment for familiarity. Some basic exercises
should be worked out so that each student has a chance at being both the make-up
artist and the actor.

Costume: Costume is studied as a method of characterization or scenic
interpretation. The use of costume to deterwine a pericd of time, extention or
character or to provide scenic mood is difficult to demonstrate except through graphic

O esentation or through assigned costuming projects. Scme of the more artistic

ERIC

ammammers of the class may want to do illustrative work, some may want to costume other
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m2mbers of the class as they r2ally see them. Much depends here upon whether or not
the class is working on dramatic productions and whether or noc costuming is
availabvle.

Lighting: Al1 the existing lighting instruments on the stage should be
demonstrated. The operation of the 1ight board plus the possible uses of the various
kinds of lighting devices may not he too interesting for many members of the class so
it is better if a general demonstration is given and then for those who might be
interested in more intensive anplications, special time and attention should be given.
This might even be done by a student who is already familiar in the operation of the
school stage lighting svstem.

Scenic materials and design: It is probably of not much value to talk of
materials with vhich students will not be working. Available materials from the
proproom such as fabrics, plastic materials, paints, grades and types of wood framing,
hardware, pully systems, counter eighting, over-head rigging and such might be set
up for demonstration. Types of set structure, 1ighting advantages, sight lines,
elevations and grouning, and general use of stage space including storage and handling
for performances should ail be included here. The value of this information will
most 1ikely be relative to how much the student qets a chance to use the materials
and devices for producticn. This enforces the idea that class productions within the
structure of this course are necessary. The class may want to demonstrate the scenic
concepts of realism, expressionism, impressionism, open stajge, box set, piatform
stage. If there is time and the interest is strong these will be worth while.

The mechanics of preduction: The various phases of play production from
the cioosing of a piay to the striking of the set are discussed to familiarize the
student with the realities of theater from the noint of view of an organized effort
on the part of very many people of many different talents. The areas touched upon
here are:

a. us- of nlay catalogues

b. - ice of a play and royalties



c. casting for the play

d. types of rehearsals

e. scheduling rehearsals

f. vrole of director, preducer

g. organizational structure

h. task descriptions of crews

i. publicity and image

J. rohearsal pace and show readiness

k. audience reaction

1. striking the set

Many thinis that have been carried out in the workshop are omitted here
sutn as, production of drametic radio tapes, electronic devices used for dramatic
effect in theater, the use cof music, special sound effects, amplification, use of
projection materials. In most cases the class will tell vou what they expect fiom
the course and what they want to do. That and what the teacher can do should really

be what this curriculum is abcut.
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DRAMA HORKSHOP TEST

1. Lable the six acting areas of the stage. Use abbreviation.
4 T - __“ v
/ \
/ y; ; 7
/ Y J \

I

2. List 10 sequential steps in the production of a play.

3. tlame two of the hetter play catalogues and state five important points of informa-
tion you may finu there pertaining to 3 play you wish to select.

4, Describe the role of the director in the production of a play.

5. What information should l:e found in a director's prompt book?

6. Identify the following stage terms.

a. fly f. masking
b. cyclorama g. teaser
c. false proscenium h. dimmers
d. drop i. returns
e. wings j. traveler

7. Explain the evolution of scenic design from the Greek classic style to the new
symbolic theater styles.
8. Explain the functions of each of the follewing light sources:

a. fresnels b. auditorium spots c¢. strip lighting d. follow spot

"o Explain at least three furctions of the costume in the play.

ERIC

armgem Describe the application of straight make-up.
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LEVEL 42
NEW ENGLAMD LITERATURE
Cbjectives and Philosonhy:

There are two main reasons why it is felt that New England literature is a
necessary part of the Language Arts curriculum. First, it is the literature of our
territory and contains the dialects, the ideas, the people and the locales with
which the students fave become fainliar and to which they relate. Secondly, it was
an attempt to set the American idealism into a literature that has had a great in-
fluence upon the formation cf the character of our country during a most critical
phase of our growth. The study covers the wide range of New England expression from
the colloquialism of the earthbound farmer to the thoughts of the philosopiers of
Concord and the scholars of Cambridge.

The period of time on which the greatest emphasis should be put is from
1815 to the end of the Civil Har, a period that has been referred to as the Amzrican
Renaissance. To bhrino a tfuller understandirg of what this period meant, some European
background should he given to explain such events as the discovery of America as part
of a renaissance, and the Puritan immigration as a part of the revolution. The course
must also be extended in projection of the events that followed, such as the con-

tinuing industriai revolution and the assumed role of America as a world conscience.

Procedures:

The course seems to break down into three distinct areas of concentration:
the Coclonial time, the MNew England renaissance, and the influences on the 1ife and
literature that followed.

Tha first area concerning the Colonial literary culture examines the diary
entries of Sara Kemble Knight and the nistorical records of ‘illiam Byrd. These
selections will give an idea of the 1iving conditions and the topography of Early
America. Within this area falls the Puritan literature. A good reference for the

Q
E[{L(Jher would be Miller and Johnson's, The Puritans where information would be found

IToxt Provided by ERI
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on such significant people of this time as Johnathan Edwards, Anne Bradstreet,
William Bradford, Edward Taylor, S. VUillard, Roger Williams, Cotton Mather and N.
Ward. The philosophy, religion, govarrment, self concept, and way of life of the
puritans can be brought out through th2 study of the writings of each of these
people. It is suggested that the literary selections be taught in a comparative way.
Look for the contemporary sermon, a fresh topographical description of a city or
countryside, an nistorical commentary, or a contemporary view of life.

As a part of this unit, a language study of New England might be significant.

For references the teacher could go to Anders Orbeck's Early New England Pronunciation,

the Linguistic Atlas of Hew England, or the Linguistic Geography of Mew England.

The second area, which might be called New England's Golden Day, the
American Renaissance, or the American Romantics should concentrate upon three related
factions. Probatly the Cambridge writers should be taken first because their
writings are more familiar to students and are more imitative of our European
ancestry. Within this category come Longfellow, Holmes, Lowell, Uhittier and others
that the teacher may choose. Contrasted to these scholarly types would come next
Emerson and Thoreau wio fostered a stricter individualism, deeper spiritual concen-
tration arnd an attemct to define man in his most humanistic presence. Mitiin this
area most of the class reading time should be devoted. The class should cover about

six of Emerson's essays in detail, all of Walden and Civil Disobedience. The

lhicher edition of Emerson's essays is very good for this study because of the in-
clusion of Emerson's journal entries. It is important that the class be required to
give frequent written or oral reactions to these works. It might even be a good

thing to have them outline the essays, debate Civil Disobedience and give oral reports

on Halden.
A study of flelville and Hawthorne might be a good summary of this renais-

sance. The two novels, i‘oby Dick and The Scarlet Letter, would help to bring out the

dualism of this era. Mohy Diclt could be used to draw attention to the question of

‘man's relationship with his universe and his God, the philosophy, and the human
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condition that filied the minds of the writers of this time.

The second novel, The Scarlet Lotter, answers some of the questions about

the moral fiber of American thought. It is a good psychological study of the con-
cepts of sin, quilt, mob roaction, and opposing personalities and forces that get
Teft out of the works of Emerson and Thoreau but are a very significant part of the
character make-up of the Newr Englander,

The influences and extentions: The valu- of this area of study is to draw
attention to the kinds of Titerature that seem to carry out the same themes of
democracy, natinnalism, humanitarian reform and romanticism as did the 19th century
Titerature of the New Ennland romanticists.

HUnitman is a lozical 1ink between the subjects, themes, treatment and styles
of the writers of the first two-thirds of the 19th century and those who have followed.
It would be interesting to seek out the reasons why Emerson would be the first to
recognize the great talent of ihitman while many of Emerson's contemporaries such as
Whittier would react violently against the seeming unstructured vulgarity of lhitman.
The treatment that Morris and Dreiser give to the institutions, characters, and
evolving social structure of America could be related to the prophetic statements of
Emerson and Thoreau on individualism and the effects of industrialism upon the
American way of life. The ecclogical rzference of these men might be extended to

more contemporary writers such as Stainbeck (Grapas of lirath), Kerovac (On the Road),

or Heminaway (01¢ ilan and The Sea). The social philosonhies, moral conditions and

statements on man may be compared to those of contemporaries such as Eric Hoffer,
James Pike, Timothy Leary, Carl Sandburg, Kristna Murdi, Eric Severeid, Gibran and
maybe even Spiro Agnew, Jerry Rubin, 'ialcolm X, or George 'allace. This stuay would
be conducive to some fine seminar or sympcsium situations.

A study of American Romanticism may lead in many directions. If that is
the tendency, then it is most likely that the teacher and the class have caught on to

& intent of the renaissance writers,to bring us tc reflective confrentation as

T=sive souls”.
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Adventures in American Literature

The Early Years of American Literature

The Changing Years of American Literarure

The American Hovel and its Traditions

Four American Movels

(Toxts purchased by students)

Selections from Ralph Waldo Emarson

Thoreau - Halden and Other Mritings (Boutain)

(outsida roferences)

Approaches to Malden (paperback)

Thoreau - Riverside

Emerson - Riverside

A Scarlet Letter Handbook, dadsworti Publ.

Discussions of Toby Dick, D. C. Heath & Company

elville (Arvin) Viking Press

The Scurlet Letter - Backaround, Scources, Criticism, Y. !l. Norton Company
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LEVEL TEST
LEVEL 42 NEW EMGLA!D LITERATURE

1. Explain the role of each of tihe following works in the American romantics:

a. Tha Scarlet Letter as a commentary on a long history of American evangelism.

b. laldan as an experiment to reduce 1ife to its simplest terms.

c. Moby Dick as a definitive statement of the human condition.

2. Explain how each of the following references throws light on the attitude of the
New England mind in the Romantic era.
a. Thoreau's disposition tovard the Canadian wood chopper.
b. felville's Ahab as an example of man predisposed toward the destruction of
evil,

¢c. Emerson's Divinity School reference toward "historic Christianity”.

3. Choose one of the followirg to explain the style, structure and subject matter.
Discuss its impcitance as literature.

The Scarlet Letter

The Essays of Emerson

Halden

rioby Dick
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LEVEL 43 SHAKESPEARE

I. Objectives and Philosophiy:

This course is predicted on the belief that to understand is to enjoy the
writings of William Shakespeare. To this end the program consists of a carefully
supervised in-class reading of several of his plays and sonnets. Out-of-class
reading of other plays by Shakespeare, plays by contemporaries of Shakespeare,
and selected chapters from the writing of well-known scholars are assigned in
varying amounts (according to the phase of the student).

IT. Procedure:
A. The plays to ve read in class are chosen from the following Tist: (From six

to eight are usually completed)

RAGEDIES COiEDIES HISTORIES
[acbheth The Merchart of Venice Henry IV (part I)
King Lear Twelfth Night Henry V
Hamlet A liid-Summer Night's Dream  Richard II
Othello The Tempest Julius Caesar
Romeo and Juliet The Taming of the Shrew Richard III

As you like it
uch Ado about Nothing
Hinters Tale
B. The sonnets read in class include: XLL, XV, XVIII, XXIX, LXVI, LXXIII,
CIV, CVI, CXVI, and others chosan by the students. It is recommended that
all 154 be read ocut of class.
C. For outside reading from the plavs of other Elizabethan writers one of the
following is sugqested:

Christopher Marlow . . . Dr. Faustus, Tamburlzine

Ben Jenson . . . The Alchemist, Volpone

ERIC John Lily . . . Endymion
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Beaument and Fletcher . . . The Maid's Tragedy

Thomas Kydd . . . The Spanish Tracedy

Thomas Dekker . . . Tha Shosmaker's Holiday

Robert Green . . . Frair Pacon and Friar Bungay

John Mabster . . . The Duchess of tfalfi

Phiilip Nassinger . . . A New lay to pay 01d Debts

Thomas {liddleton . . . A Trick to Catch the 01d One

D. The critical works of such writers as Marc-otte Chutc, A. H. Thorndyle,

Alfred Harbage, H. C. Goddard, A. C. Bradley, Dover Wilson, Mark VanDoren,
Louis Yrignt, and 2\, L. Rewse and H. Granville-Raker are rccommended for
orckeround.

One research vaper is assigned on any related subject which interests the
student. At least one oral report is also required.

Notebooks are kept for famous lines, allusions, unusual examples of the
Tanguage, characters and notes on outside reading.

Paraphrasing of selected passage~ is done in class and a limited amount of
memorizing is required. Recordings of some plays may be used in class and
the opportunity to ses a play performed on talevision or on the stage is

constantly sought and hopad for.
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LEVEL 43 TEST (General)
SHAKE SPEARE

I. Identify the following characters. What play? What was the role of each?

1. Mercutio 11. Tybalt
2. The Earl of Kent 12. Cordelia
3. Laertes 13. Horatio
4. Doaberry 14, Duncan
5. Launcelot Gobbo 15. Jessica
Viola _ 16, Malvolia
7. Edmund 17. Bishop of Ely
8. Don John 18. Banquo
9. Sir Toty Belch 19. Pistol
10. Guildenstern 20. Hercules

I1. Paraphrase: IXXIII
That time of year thoy mayst in me behold
When yellcw lcaves, or none, or few do hang
Upon those boughs which shake against the cold,
Bare ruin'd cnoirs, where late the sweet birds sang.
In me thou see'st the twilight of such day
As after sunset faaeth in the west;
Yhich by and by black night doth take away,
Death's second self, that seals un all in rest.
In me thou see'st the glowing of such fire.
That on the ashes of his youth doth 1ie,
As the dzath-bed whereon it must expire
Consum'd with that which it vwas nourished by.

This thou perceiv'st which makes they Tove more strong,

To Tcve that well which thou must leave ere long.
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IIT. Who said the following lines? “Yhat play? lhat vas the situation?

1. lhy have my sisters hushands if they say
They Tove you all?

2. Kate! nice customs curtsy to great kings .

. lle are the makers of manners, Kate!

3. The quality of mercy is not strained.

4. 0 that I had been writ down an ass!

5. Scwe aire born great. Some achieve greatness. Some have greatness thrust
upon them.

6. This day is called the feast of Crispian
He that outlives this day and comes safe home
i1l stand a tip-toe wihen this day is named!

7. It was the lark, the herald of the morn,
Mo nightengale.

8. Good night, sweet prince,
And flights of angels sing thee to they rest.

9. Tomorrow ard tomorrow and towmorvow
Creeps in this petty pace from day to day .

10. How sharper than a serpent's tooth it is
To have a tnankless child!

11. These friends thou hast and their adoption tried
Grapple them to they soul with hoops of iron

12. Unat's in a name? That which we call a rose
By any other name viould smell as sweet.

13. From forth and fatal loins of these two foes
A pair of star-crossed lovers take their life

14. Get thee to a nunnery!
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15. A1l the perfumes of Arabia

i1l not sweeten this little hand.

D

16. He thought I heard a voice say,

Sleep no more!
17. Thus conscience does make cowards of us all.
18. A plague on both your houses!
19. If to do were as easy as to know what were
good to be done, chapels had been churches .
20. We few, we happy few, we hand of brothers

For he tnday that sheds his blood with me, shall be my brother.
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LEVEL 43 TEST
SHAKESPEARE - HENRY IV

Who said? Explain circumstances:

10.

11.

12.

The better part of valour is discretion.
Over whose acres walked those blessed feet which fourteen hundred years ago wvere
niiled Tor our advantage on the bitter cross.
If all the vears were playing holidays
to sport would ba as tedious as to work.
Tell the truth and shame the devil.
Doomsday is near; die all, die merrily.
. honour pricks me on; yea, but how if honour pricks me off when I come on,
hov then? .
God befriend us as our cause is just.
For treason is but trusted like the fox who never so tame, so cherished and
locked up will have a wild trick of his arcestors,
When that this boay did contain a spirit
A kingdom for it was too small a bound
And now two paces of the vilast zarth is room enourh
Pcor Jack. Farewell!
I could have better spared a better man .
Give the devil his due.
To pluck bright honour from the pale-faced moon

Cr dive into the bottom of the deep
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The shallowest thickskin of that barren sort,
t!ho Pyramus presented in their sport,

Forsook his scene, and entzred in a brake,
then I did him at this advantage take.

An asses noll I fixed on his head.'

Anon fiis Thispy must be answered,

And forth my mimic comes. Uhen they him espy,
As wild qeese, that creeping fowler eye,

Or russet-pated choughs, many in sort,

Rising and cawing at the gun's report,

Seyer themselves and madly sweep the sky --

So, at his sight, away his fellows fly . . .
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LEVEL 43 TEST
SHAKESPEARE

The test will be the same for all phases. The expectation and grading will differ
with each phase. It witl include some of the following:
1. Questions based on facts from the plays read in class.

2. Identity of several characters.

3. Recognition of plays from which well known lines are taken as well as who said

them.
4. Analysis of certain passages and sonnets.
5. Discussion of the distinctive features of a sonnet.
Questions based on the 1ife of Shakespeare.

Questions about the theatre in Shakesnear's time.

o N O

Essay question: a short theme to disucss one of the following:

fui}

development of a character in one of the plays
b. comparison of the settino of two or more plays
c. the dramatic art of the author

d. comic characters

e. the pcetry of Shakespeare

f. other topics of interest to the student




LEVEL 44
BRITISH LITERATURE

I.

Objectives and Philosohpy

Many high school graduates, subjected to required freshmen and
sophomore college cnurses in literature, are confused by chronology; that is,
they find themselves unable to place writers, ideas, and literary movements in
proper sequence or in logical juxtaposition with historical events. They are
confused, too, in trying to recognize or to determine interrelationships among
writers and 1iterary productions of many countries and many cultures. They
are not sufficiently familiar with the writer and his environment; they do not
know why certain types of literature were developed; they do not know the events
which inspired or datermined choices of literary subjects. They are lost in
classes in which a lecturer, expecting his audience to know, makes casual
allusions to types, to periods, to movements, to relationships.

English Level 44 1is basically a survey of the literature of England
from Anglo-Saxon to modern times.  The course will attempt to show the student
that history is more than a ratter of chronology, that the record of history is
in the Titerature of secucntial periods, that writers and their works illuminate
Fisterv and reveal 1ife as it was, Qiving sense to an age.

The course will help the student to understand the themes of literature
and the reasons for the development and introduction of new themes and new forms.
It will give him a sense of the period in which certain literature was written
and the interaction of literature with the problems of specific historical eras
--the social, intellectual, and political history of each period. Its aim is to
place ideas and writers in history--the history not only of England, but also of

other major countries of the werld.

Procedure:

The course will include short compositions and exercises pertinent to
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the materials being studied in the text.
Book Reports: Each student will write four book reports for the semester course.
A free cnoice of book seiecticn i1l be permitted except where there are specific
requirements for the various phases.

Tests will cove. naterials presented in lectures and materials from
the basic texts.
Evaluation: Students' grades will be based on test results, participation in
class discussions, oral reports, book reports, and compositions, Because the
course must nave a definite continuity in order to achieve its aims, credit will

be deducted for reports (oral or written) which are late uniess the student has

a legitimate excuse.

ERIC

Aruitoxt provided by Eic:
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LEVEL 44

PHASE REQUIKEMENTS

PHASE 4: Keep notes on Tectures and on the basic text. Complete short composition
assignments and otier written assignments pertinent to current materials.
Reading assignments 1in preparation for class discussions. Follow the time
chort develeped for the course which shows on three levels (1) English
Titerature and English history, (2) the chronology of the rulers of

England, (3) European-continental history and literary production.

PHASE 5: ATl of the requirements of phase 4. In addition, three short oral reports
on assignments from continental history or literature. One of the required
book reports must be on a book (history or historical novel) which deals

with one of the literary periods emphasized in the course.

PHASE 6: Al1 of the requirements of phase 4 and phase 5. In additicn, four or five
short oral reports on assignments from cintinental history or literature.
Two compositions (from resources other than the text used in class) on
subjects which illuminate a period of literature. A list of composition
subjects will be presanted fpom which the student may choose subjects

which are of particular interest to him.

PHASE 7: A1l of the rcuuirements of the previous phases. In addition, several
short oral or written reports on subjects from continental or English
history or literature which present materials supplemental to the text.
Two of the required book reports must be from books (history, historical
novel, or literature) which deal with one of the literary periods em-
phasized in the course, or which de2l with an author or historical figure
which the student wishes to study in greater depth. The student may also
try (for extra credit) some original work (poetry, satire, essay) copying

ERIC the style of authors studied in the course.
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LEVEL 45
FILM STUDRY
Oujectives and Philesophy:
nile we do not believe that print is an outmoded means of communication,
we G0 admit that otner forms have come, in the more-or-less recent past, to have a
real cultural and literary impact in our society. The major ‘recent' form, and that
of longest standing, is the fiim. As a literary form, or as a separate form of
human expression, it merits study in an academic setting. As with the novel, or
poetry, or a symnphony or a piece of sculpture, the greater our knowledge of the
medium--its history, technioues and possitilities--the qreater our depth of under-
standing and appreciation can be.
It i1s hored that students in this course will:
1. Learn something of the development of the motion picture as a 'literary’
and entertainment fcorm.
2. Learn about some of the 'greats' of the motion picture industry.
3. Study and evaluate the social and moral attitudes fostered in motion
pictursas.
4. Learn something about--and thereby cain an appreciation of--the techni-

cal and artistic approaches to the making of a movie.

(& ]
.

Begin to develoo a critical sense about film,

Procedure:

There are several wrays in which a film course can be set up. The approach
might be historical, thematic, typic, or festival. Each has its strengths and veak-
nesses, so that the choice really depends on the strenqgths and interest of the
teacher. (1 say the teacher only, because film rental arrangements must be made g
far in advance of the meeting of the class that a joint student-teacher decision is

impossible.)

The nistorical anproach will mandate that a chronological arrangement of
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films be used. It is important here that consideration be given to story, actors,
director and techniques for each film chosen, to be certain that each one is indeed -
representative of the period in wiiich it was made. "The Great Train Robbery" and
"Intolerance", for example, are not typical, though each is in its own way a classic.
On the other hand, "Orphans of the Storm", "Top Hat" and "High Sierra", all landmark
movies, are also typical and are, therefore, perferable selections for a historical
film course.

The thematic approach would include films dealing in various ways with
similar subjects. In this course desian, the emphasis would be on the film as a
mirror of the attitudes of society. A unit might be done on family life as depicted

4

in movies, and could well include "The Human Comedy," one of the Andy Hardy fiims,
"Cheaper by tiae Dozen", "A Long Dav's Journey into Might", and "Another Part of the
Forest." Another possible unit is the American political scene. Here one could use
"Wilson", "Mr., Smith Goes to Vashington", "All the Kings lien", and "Citizen Kane."
Dozens of cther thematic units are possible.

A typic approach is that in vnich films are grouped by genres. Possible
aroupinas might be: musical, western, science fiction, Civil Uar, biograpty,

Here again, it is important that the films used are representative, as the time does
not permit both an understanding of the btest of a class and also the experimental or
unusual.

The festival approach might, in fact, be the most tempting for the teacher,
but might well be the least valuable for students. The attempt here would be to give
a thorough study to the films of one actor or one director or, possibly, one type.
This would, it is probable, limit the variety and perspective more than is warranted
for an introductory course.

Regardless of the approach used, there ought to be a routine for the class.
As well as seeinq films, students should have a general background for each film,

)
El{l(jncluding its particular place in the literature, special techniques or attitudes

IToxt Provided by ERI



peculiar to it, and any other information that can add to their enjoyment and under-
standing. This backarcund can be supplied by teacher lecture, assigned student
reading and rasearch, student aiven lecture or report, or any combination of these.
Generally, it should precede the showing of the film. Following the film, the:e
should be a ciscussion, centering on those aspects of the film “or which it was
chosen. (Tne discussion, however, ought to include other significant feature or
aspects vnich students found interesting.)

Each student in the class should be expected to read periodical reviews
and criticisms of current movies, see and write reviews of several movies during the

semester, and do some reading about film and film technique.

The film course will be offercod each samester and will bo structurcd 2s a
two semester segueonce:  e.g., historical-thematic, historical-typic, thematic-typic,

etc. A student may, thorcfore, take it both semsstirs for credit.

ERIC

Aruitoxt provided by Eic:
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LEVEL 50
INDEPENDENT STUDY
Objectives and Philosophy:

Many students are interested in areas related to English, but which are
not touched on in regular classes; other students want to qo more deeply into a
particular aspect of a class they have had. This can best be accomplished outside
of a regularly assigned class.

Too, one function of an education is to help students become more self-
sufficient in terms of thinking, planning, and producing. This is often best

accomplished outside of a "normal" classroom setting.

Procedures:

Students who enroll for independent study are assigned to a teacher on the
basis of nutual consent -~ after the student submits a project to the teacher with
yihom ne would like to work. The tentative project must have a written statement of
purpose and procedure, and wust be agreed upon before the beginninc of the semester.
When the teacher has agreed to work with the student, together they set-up a schedule
of meetings, of due dates, and of kinds of materials to be used.

Independent study may be pursued on phases 5, 5, and 7 based on interest

and self-motivation, not on academic accomplisihment.




